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Importance. The natural appeal to the possibility of defining certain typological features that would
contribute to the differentiation of pedagogical situations leads to the need for a certain systematiza-
tion of knowledge and experience. It is relevant to consider and compare the classification basis of
typologies, since there is still no certainty about how a pedagogical situation should be described.
Research methods. The comparative analysis, the content analysis, the method of interpretation
and contextual analysis.

Result and Discussion. The analyzed typologies of pedagogical situations in Russian pedagogy
differ in typological basis, principles, understanding of the essence of pedagogical situations,
which makes their systematization ambiguous, complex and practically impossible to use in eve-
ryday pedagogical practice. Foreign typologies of pedagogical situations are built on fundamental-
ly different grounds, based on the understanding of the essence of the educational process, partici-
pants and the nature of changes. The analysis has shown that all the studied typologies of situa-
tions do not simplify the use and systematization of pedagogical situations, but being built on
mixed basis, bring confusion in understanding and operating of pedagogical situations.
Conclusion. The diversity of descriptions and ambiguity of definitions of pedagogical situations
makes it difficult to create a complete typology and choose the clear basis. Based on our definition
of the pedagogical situation, we considered it possible to propose clearer and more systematic ba-
sis for typology and to identify 3 types of pedagogical situations. Such a logical basis can be the
ability of a pedagogical situation to reach the solution of a pedagogical task. Unlike all the ana-
lyzed situations, the proposed typology is based on clear systemic typological basis, allows differ-
entiating and ordering of pedagogical situations, is easy to use.
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AKTyaJbHOCTB. 3aKOHOMEpHOE O00paIleHne K BOZMOKHOCTH OIIPEIEIIUTh HEKUE THITOJOTHIECKUE
0COOEHHOCTH, KOTOPBIE CIIOCOOCTBOBAIIM OBl U PepeHITHaiy U YIOPSTOYHBAHUIO TIeIarorude-
CKUX CHUTYyallWid, MPUBOJUT K HEOOXOTUMOCTH OIPEICICHHOW CHCTEMATH3aluH MOJTy4aeMbIX 3Ha-
HUH U OMbITa. AKTyaJIbHBIM MPEACTaBISETCS PACCMOTPEHHE U CPaBHEHHE OCHOBAHUMN THUIIOJIOTHIA,
TOCKOJIbKY OINPEAENIEHHOCTH B TOM, KaK JIOJDKHA OMHUCHIBATHCA MEAaroruueckasl CUTyalus 10 Cux
Mop HET.

Metonasl ucciaenoBanusa. CpaBHUTENbHBIN aHANNU3, KOHTEHT-aHAIW3, METOJl MHTEPIpETAluu U
KOHTEKCTYaJIbHBIN aHaJH3.

PesyabTaTsl ucciaenoBanus. [IpoaHanm3upoBaHHBIC THITOIOTHH TENATOTHYECKHX CHTYaldil B
OTEUYECTBEHHOH JHTEpaType IO MEeNaroruke pPa3iHyaloTCs IO THUIIOJIOTHYECKHM OCHOBaHUSM,
TIPUHIUTIAM, 10 TIOHIMAaHUIO CYITHOCTH MEAarOrHUeCKUX CUTYAINi, 9TO AeJlaeT CHCTEeMAaTH3aIHIO
MeAarOTMYECKUX CUTYallMid HEOJHO3HAYHOM, CII0KHOW M MPAKTHIECKH HEBO3MOXHOH JIJIsl ICIIOIh-
30BaHMsI B MOBCEIHEBHOM MeNarornieckoil mpakTHke. 3apyOeKHbIe THITOJOTHH TeJarornaecKux
chyauHﬁ CTPOATCA Ha NPUHOUINHAJIBHO APYIUX OCHOBAHUAX, UCXOASA U3 NMOHUMAHUA CYHIHOCTHU
00pa30BaTeNFHOTO TPOLIECcCa, YIACTHUKOB, NPOUCXOIAINX HM3MeHeHui. Bee mpoanannsupoBaH-
HBIC TUTIOJIOTHUU HC TOJIBKO HEC YIIPOUIAIOT CO3AaHUC U UCIIOJIB30BAHUEC NEAATr OTUICCKUX CHTyaHHﬁ,
HO 6yI[y‘II/I MOCTPOCHHBIMU HA pa3HbIX OCHOBAHHUAX, BHOCAT ONPCACICHHYIO IMyTaHUIY B IIOHUMA-
HHE U OTIEPUPOBAHHUE UMH.

BbiBoabl. MHOTOOOpa3ue OMHMCAaHUNA W HEOJHO3HAUYHOCTh OMpEACNIEHUHN MeAarorndecKux CUTya-
Ui 3aTpyIHSET CO3JJaHHE TIOJTHOW THUIIOJIOTHH W BHIOOP YETKOTO OCHOBaHUs. Vcxonas w3 Hamiero
OTIpeNIeNICHUs earOTHIecKOi CUTYaluy, MBI IOCYUTAINA BO3MOKHBIM MPEIJIOKUTE O0Jice YeTKOE
¥ CHCTEMHOE OCHOBAHHE JJIS THITOJOTHH W BBIACTUTH 3 THIA MENarormyeckux curyanuii. Takum
JIOTHYECKUM OCHOBAHHEM MOXKET CTaTh CIIOCOOHOCTH MENAarornvyeckoil CHUTyallMH JOCTUTATh pe-
[ICHUS TEeJaroTHYeCKON 3aJadyi. B oTIHYME OT BCeX MPOaHANM3UPOBAHHBIX CHTYallWi, Mpeia-
racMasi TUIIOJIOTHsI 0a3HpyeTcs Ha YETKOM CHCTEMHOM THIOJOIHYECKOM OCHOBAaHHH, ITO3BOJIICT
muddepeHIIPOBaTh U YIIOPSAIOYHUTE TIEJarorH4ecKre CUTYalnH, yI100Ha B HCIIOJIb30BAHNH.

KiroueBbie ciioBa: negarorndyeckas CUuTyalus, TUIoJIOorud, neaarornyeckas 3ajava, rnegaroruvic-
CKasg CEMHOJIOruAa

KoHpauKT HHTepecoB. ABTOp 3asBIAET 00 OTCYTCTBUH KOH(IMKTAa HHTEPECOB.
®unancuposanue. PrHaHCHPOBaHUE PAOOTHI OTCYTCTBOBAJIO.
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IMPORTANCE

A large number of research works in the
field of pedagogical interactions and pedagogi-
cal phenomenon leads to the necessity for sys-
tematization of the knowledge and experience
gained. Hence a natural appeal to the possibility
of defining some typological features that would
contribute to the differentiation and ordering of
the pedagogical concepts and phenomenon. In
Russian and foreign pedagogy there are many
typologies of pedagogical situations, based on
various grounds. However, there is still no cer-
tainty in how a pedagogical situation should be
described and classified. The authors’ positions
are determined by the significance of infor-
mation about this or that aspect of the typology:
external signs of the situation, real behavior of
people, perception of students and teachers, etc.

Since there is an enormous variety of peda-
gogical situations, the necessity to systematize
them, i.e. to distinguish more or less stable
types, is obvious. However, it is interesting and
useful not just to consider individual types of
pedagogical situations, but to classify them from
a cross-cultural comparative perspective, name-
ly, to compare Russian and foreign approaches
and bases of typologies of pedagogical situa-
tions.

RESEARCH METHODS

The choice of research methods is justified
by the peculiarities and difficulties of systema-
tizing pedagogical concepts using the methodol-
ogy of pedagogical semiology. The following
methods were used in the research: the content
analysis, the comparative analysis, the systemat-
ic and structural analysis, the method of peda-
gogical literature logical analysis, the method of
interpretation and contextual analysis.

RESULTS AND DISCUSSION

Pedagogy traditionally considers pedagogi-
cal situations as a unit of both educational and
upbringing process. Being an integral part of the
pedagogical process, they present pedagogical

reality, as a concentrated expression of the ped-
agogical process and pedagogical system in their
temporal space [1]. Pedagogical process is
formed of pedagogical situations. Therefore, we
can say that the dynamism of the educational
process, its self-movement and self-development
are provided and conditioned by pedagogical
situations. Thus, a continuous chain of mutually
continuing and interrelated pedagogical situa-
tions is a pedagogical process itself.

In pedagogical research a pedagogical situa-
tion is considered to be the means and condition
of the pedagogical process, it is studied from the
point of its functionality and relevance in the
educational process, is analyzed in order to de-
sign and organize it. But despite the importance
of this pedagogical category, the definitions of
pedagogical situations found in literature vary
without clear reasons. The conducted analysis of
the “pedagogical situation” concept in pedagog-
ical research proved that there is no common
understanding of this term [2]. The lack of un-
ambiguous and clear understanding and defini-
tion of pedagogical situations results in the de-
velopment of a large number of their typologies
[3—7] associated with the desire and need to sys-
tematize, organize and operate pedagogical situ-
ations in the real educational process.

Each pedagogical situation is individual and
unique, but in Russian science there are several
authoritative typologies, which include a large
number of situations.

Thus, the most generally recognized typol-
ogy of pedagogical situations is presented by
V.S. Bezrukova and is based on the following
characteristics:

— the place where the situation originated
and took place that defines its conditions and
ways of their projection (home, lesson, street,
extracurricular, etc.);

— the projectivity degree (specially or nat-
urally created);

— the originality degree (typical, repeated
or non-standard);

— the controllability degree (rigidly set,
controlled, uncontrolled);

— the participants (parent — student, stu-
dent — student, student — teacher, etc.);
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— the inherent conflicts (non-conflict, con-
flict, critical);

— the content (problematic, educational,
everyday, polytechnic);

— by their nature (discipline,
discipline, general scientific) [8].

This typology, although quite detailed,
takes into account different aspects of the peda-
gogical situation, nevertheless does not allow to
clearly distinguish one pedagogical situation
from another, without providing a basis for the
choice of attributes.

Another frequently used typology is based
on some clearly distinguished components of a
pedagogical situation, e.g., participants, place,
etc. So according to V.A. Slastenin et al., the
following typological basis can be used for the
typological classification of pedagogical situa-
tions: by the interacting subject and object; by
the location; by the pedagogical process nature
(educational, didactic, etc.); by the educative
perspectives inherent in the situation, etc. [9].
The drawback of this typology is that it’s impos-
sible to classify situations according to all these
attributes simultaneously and only one basis can
be used at a time.

The typology that gives priority to the spe-
cial organization of students’ behavior in educa-
tional establishment when reaching pedagogical
goals, as well as on the degree of student’s re-
sistance to the teacher’s educational or discipli-
nary requirements is created by N.V. Bor-
dovskaya, A.A.Rean, who distinguishes peda-
gogical situations of the following types: self-
assessment situations; motivational situations of
stimulation of cognitive activity; situations of
problematic learning tasks solving; communica-
tive situations; conflict situations; success situa-
tions; game situations; influence situations; new
activity mastering situations; situations of re-
sponsible decisions taking, etc. [10].

The more general types of pedagogical situ-
ations are distinguished by LN. Yemelyanova,
who singles out:

— undefined (lack of sufficient infor-
mation) and defined (presence of full infor-
mation) situations;

CroSss-

— open (search for alternatives) and closed
situations;

— finite (assume only one single solution
of the situation) and non-finite (the solution
made allows the possibility to be improved) sit-
uations [11]. This typology allows to develop
the general strategy for particular pedagogical
situations solving, but the tactics remains be-
yond consideration.

Among the more modern trends in pedagog-
ical situation typology creation we can notice
more practice oriented typologies. Thus the ty-
pology that is based on meaning development
logics during foreign language learning is made
by L. Zasukhina [12], who distinguishes 5 groups
of pedagogical situations: 1) the situation of
self-discovery in which the student will experi-
ence his/her first success, see the prospects of
his/her growth, believe in his/her capabilities;
2) the situation of accepting a new motive as a
tool activity (educational, communicative, pro-
fessional, etc.), as a professionally and vitally
important value; 3) the situation of self-
overcoming, meaningful work on oneself]
4) the situation of experiencing and overcoming
one’s own mistakes, reflection of one’s experi-
ence through actualization of the main moral
regulators of behavior; 5) the situation of plan-
ning the future, creating a holistic image of one-
self in the future. This typology looks like a se-
quence of situations, specifically aimed at mean-
ing-forming activity of students, leading to a
new meaning self-determination. We see the
disadvantage of this typology as the impossibil-
ity of using the types of situation separately, the
assumption of a strict sequence and complete-
ness of all stages of the process.

Based on the understanding of students’
multicultural personality D.S. Batarchuk [13]
divides pedagogical situations into several
blocks: 1) pedagogical situations are designed to
strengthen positive ethnic identification, positive
adequate representation of oneself as a subject
of ethnicity (situations of diagnostic type, situa-
tions of informational type, situations of motiva-
tional type, etc.); 2) pedagogical situations are
designed to develop the ethnocultural compe-
tence of the student’s personality (situations of
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strengthening positive ethnic self-identification,
situations of comparing the features of one’s
own and other ethnic groups, situations of form-
ing an emotional and valuable attitude, situa-
tions of argumentation, etc.); 3) pedagogical
situations are designed to develop the ability and
readiness for interethnic communication on the
basis of ethical and legal norms and rules (train-
ing pedagogical situations, role-playing games,
meetings with representatives of ethnic groups,
etc.); 4) reflexive pedagogical situations (stu-
dents’ written answers to questions, training ses-
sions, interviews with the use of “critical inci-
dent”, analysis of various actions of people in
the process of interethnic interaction). In our
opinion, this typology, although it represents a
mechanism for the development of multicultural
personality of students in the educational pro-
cess, looks very complex and is built on differ-
ent bases, in connection with which it is not ap-
plicable in practice for purposes unrelated to the
development of multicultural personality .
During the analysis we found more than 50
typologies of pedagogical situations in the Rus-
sian literature on pedagogy. All of them differ in
typological bases, principles, understanding of
the essence of pedagogical situations, which
makes the systematization of pedagogical situa-
tions ambiguous, complex and practically im-
possible to use in everyday pedagogical activity.
It is interesting to consider foreign typolo-
gies of pedagogical situations, as they are based
on fundamentally different grounds. Representa-
tives of foreign pedagogy, classifying pedagogi-
cal situations, do not proceed from external fea-
tures, but take into account, for example, the
relationship that the student establishes with the
object of knowledge and the educational system.
Thus, G. Brousseau distinguishes 4 types of sit-
uations: the situation of action, the situation of
formulation, the situation of validation and the
situation of institutionalization [14].
Understanding the nature of education and
consequently students' achievement formed the
basis of R.M. Smith's categorization:
1) situations in which education is aimed at
the product, so the outcome of the experience is

emphasized that is to acquire a particular
knowledge or set of skills;

2) situations in which education is aimed at
the process, so the attention is paid to what hap-
pens during the learning that is how students
meet needs and achieve goals;

3) situations in which education is seen as
the function, so the aspects that help accomplish
learning and education are emphasized that is
how students are motivated, what makes them
change [15].

Usually effective educational practice en-
gages all the three types of pedagogical situa-
tions. Thus when we use knowledge on how
learning and teaching happens (function) and
what exactly happens when people learn (pro-
cess), the participants of effective educational
process gain new knowledge and skills (prod-
uct). In doing so, one experiences an active pro-
cess of transmitting new knowledge, skills and
values into behavior.

D.A. Kolb in his work on learning styles
identifies three types of pedagogical situations:

— rationalist (cognitive): the task of this
pedagogical situation is to acquire, use and
memorize abstract symbols;

— behavioral: the pedagogical situation is
understood as a process of behavioral change, at
what consciousness and subjective experience is
especially important;

— experiential: the integrative situation
that is a combination of cognition, experience,
behavior and perception [16].

In any pedagogical situation, learners are
subjected to certain changes. Understanding the
nature of change is important and its stages can
form the basis of a typology of pedagogical situ-
ations. Change is a process, not an event. Expo-
sure to new modes of action and instruction does
not guarantee that students will begin to perform
and apply them at once. The pedagogical situa-
tion of this level is rather a changing process
developing over time. This change should be
considered from the perspective of individuals’s
change. Understanding of the response of indi-
vidual students to changes in their behavior is
critical. The pedagogical situation of change in
individuals is a personal experience. Thus each
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person responds to change, perceives and feels it
individually. Change in people presupposes the
next type of situation — the situation of growth,
both in terms of their ability to apply new
knowledge and their attitude to change. This
continuous growth is the part of the changing
process that students undergo over time [17]. So
this typology is based on the nature of education
and the understanding of change.

The criteria of the way of organization of
pedagogical relations is used in the typology that
includes: a) a frontal situation (individual tasks,
only student-teacher interaction); b) an open
situation (free cooperation of all participants that
presupposes individual results); ¢) a collective
situation (free cooperation of all participants in
order to solve a collective problem). This typol-
ogy is used when talking about different stages
of educational process: group a) situations are
used in the course learning stage, group b) — in
the exercise stage, group ¢) — during exam prep-
aration stage [18].

Several typologies of pedagogical situations
[19; 20] are based on the dimensions of stu-
dents’ natural propensities. Hence the division
of pedagogical situations into.

1. Situations of surface and deep learning.
What is taken into account is what has been
learned, not how much. The situations of deep
learning are based on the desire to understand, to
question, to make sense of, to compare with
previous experience (to grasp the very content of
the learning material). And in a situation of sur-
face learning, the student seeks to memorize
rather than understand, to practice skills by in-
struction without thinking about the sense (to
learn the text itself). Both types of situations in
the pedagogical process are bound together.
Deep learning helps students develop relations
and links, but does not aim to transfer specific
knowledge. Surface pedagogical situations are
more traditional for modern educational reality,
when good memory and practiced skills are suf-
ficient for learning and academic success. At the
same time, without prior surface learning, prac-
ticing skills, acquiring knowledge, deep learning
is not possible.

2. Situations involving holist and serialist
learners. The former type of learners gains a
broad overview before completing the task,
while the latter needs to follow a well structured
and logical paths. Usually the learning style
does not change even if it is unsuccessful.
Therefore, the teacher must adapt the pedagogi-
cal situation and the pedagogical task each time
to the specific type of learning.

3. Situations in which learners are verbal-
isers, visualisers or doers. Verbalisers learn
more easily if the information is provided in
spoken or written form, visualisers prefer dia-
grams and pictures, and doers respond better to
practical activities. Taking into account these
types of learners, the teacher must choose the
right material, methods and pedagogical situa-
tion accordingly.

In terms of social relationships, there are
three different types of pedagogical situations:
individualism, collaboration and competition
[21]. Students working collaboratively usually
have higher achievement levels as collective
performance is better in quality and quantity
than the individual one. It also gives students the
possibility to develop their emotional intelli-
gence with the help of numerous social interac-
tions, so they can gain social, communicative
and interpersonal skills working in teams [22].

Typology creation is a process of grouping
the research or observation objects on the basis
of their common features. This is necessary to
make large classes of objects easier to use, easi-
er to remember and easier to project. The above
analyzed typologies of situations, in our opinion,
not only fail to simplify the development, use
and systematization of pedagogical situations,
but being based on different grounds, make con-
fusion in understanding and operating of peda-
gogical situations. The variety of descriptions of
pedagogical situations makes it difficult to cre-
ate a complete typology and choose the basis for
their typology.

We consider that the concept of “pedagogi-
cal situation” indicates the subject field activity
in which the situation is analyzed. Thus we can
call a situation pedagogical if the tasks of educa-
tion, upbringing and development of a student is

Ilegaroruka BEICIICH IIKOJIBI
Pedagogy of Higher Education



Victoriya V. Dobrova
Jlobposa B.B.

being set. “A pedagogical situation can be con-
sidered a potential opportunity of the pedagogi-
cal event to happen in pedagogical terms. That
is, a pedagogical situation is understood as a
potential dimension of a pedagogical event,
which is itself the actual realization of a particu-
lar pedagogical concept, achievement of a peda-
gogical goal, fulfillment of pedagogical tasks”
[2, p. 79].

The function of introducing each new gen-
eration to culture is performed by education. If
we understand education as a process of cultural
development of personality, and its goal as the
transmission, reproduction and generation of
culture, then the pedagogical situation as part of
the pedagogical event can be considered as a
potential event, in the context of which the
transmission of culture can potentially occur.
That is, “a pedagogical situation is a potential
dimension of the event, which is a process of
pedagogical interaction between the subjects of
pedagogical activity (educational process), with-
in the framework of which a single pedagogical
task of transmitting a unit, a quantum of culture,
in specially organized pedagogical conditions
and space-time continuum is solved” [2, p. 80].

Typology should rely on some logical basis
in order to distinguish this or that part of peda-
gogical reality represented by pedagogical situa-
tions, the nomenclature of specific situations.
We suggest to use the possibility and ability of a
pedagogical situation to reach the solution of a
pedagogical problem as the logical basis of ty-
pology, i.e. the possibility of achieving a peda-
gogical effect. The pedagogical process includes
a goal and tasks, so the situation when a teacher
wants to achieve the goal or solve the tasks is
quite obvious. Then, in our opinion, we can dis-
tinguish situations with the achievable goal and
solvable tasks. Besides, in some situations it is
not possible to solve the tasks by definition. And
there are situations that should be transformed in
terms of the situation parameters or goals [23].
Based on these grounds, as well as the logic and
practice of everyday teachers’ practice it is rea-
sonable, in our opinion, to distinguish 3 types of
situations:

1) a pedagogical situation with the achiev-
able goal that can be developed from a potential
into an actual one;

2) a pedagogical situation with the un-
achievable goal that cannot reach the pedagogi-
cal effect or solve the pedagogical problem;

3) a pedagogical situation that need to be
transformed by change plans, tasks, goals or
changes in the situation in order to make it ef-
fective.

Unlike all the situations we have analyzed,
the proposed typology meets all the require-
ments outlined above, namely, it is based on
clear systemic typological bases, allows differ-
entiating and ordering pedagogical situations, is
simple in use.

CONCLUSION

The analyzed typologies of pedagogical sit-
uations in Russian pedagogy differ in typologi-
cal basis, principles, understanding of the es-
sence of pedagogical situations, which makes
their systematization and usage ambiguous,
complex and inapplicable in everyday practice.
Fundamentally different grounds for typologies
creation are used by foreign researches and prac-
titioners considering understanding of the es-
sence of the educational process, participants
and the nature of changes as the basis.

Each of the typologies presented has at its
core different ideas about the nature and goals of
learning and education and is accompanied by
distinctive pedagogical methods, didactic ap-
proaches, organizational forms, quantity and
quality of students, and preferences for assessing
students' learning trajectories. Each of these ty-
pologies implies its own classificatory logic that
allows us to judge which distinctions seem rele-
vant, adequate and fair in the context of learn-
ing, how to identify valuable and relevant learn-
ing content, how to delimit and relate spaces of
learning, and how to assess the quality of learn-
ing trajectories that are formed in these spaces.
The analysis has shown that all the studied ty-
pologies of situations do not simplify the use
and systematization of pedagogical situations,
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but being built on mixed basis, bring confusion
in understanding and operating of pedagogical
situations. This ambiguity explains the need for
the creation of the typology that is complete
(universal), rather general and has clear basis.
Based on our definition of the pedagogical
situation, we propose clearer and more systemat-
ic basis for typology and identify 3 types of ped-

agogical situations. Such a logical basis can be
the ability of a pedagogical situation to reach the
solution of a pedagogical task. Unlike all the
analyzed situations, the proposed typology is
easy to use and it has clear systemic basis thus
allowing differentiation and ordering of peda-
gogical situations.
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