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Abstract

Introduction. Recently, multilingualism and translanguaging have received considerable attention and are al-
ways a topic of interest and public debate in language education. However, to our knowledge, studies on pre-
service EFL teachers’ beliefs about multilingualism with respect to translanguaging in the Indonesian context
have not appeared in the literature. Therefore, to address this gap, this research investigated beliefs about mul-
tilingualism with respect to translanguaging, including language separation, language use/mixing, and language
support, among pre-service EFL teachers in the Indonesian context.

Materials and Methods. This study is quantitative in nature, adopting a survey research design. We collected
data from 270 pre-service EFL teachers using an online Likert scale questionnaire that lacked any potentially
sensitive questions. They were between the ages of 17 and 26, and were English teacher candidates majoring
in English education at higher education institutions on the Indonesian islands of Sumatra, Java, Sulawesi, and
Kalimantan. The collected data were analyzed using descriptive statistics, which included the percentages and
frequency distributions of the participants’ Likert scale responses.

Results. The current study’s findings corroborate previous research indicating that teachers believe multilingua-
lism and collaborative use of languages are potential assets that can benefit their students’ language learning.
Discussion and Conclusion. Language separation in EFL classrooms appears to be a point of contention for
the majority of pre-service EFL teachers surveyed, with a preference for and support for multilingualism and
translanguaging over language separation in EFL classrooms. They agree on the importance of using or mixing
other languages in their classes. On the one hand, they believe that it is critical to avoid other language support in
classrooms; on the other hand, they believe that other language support can benefit students, offering a wave of
optimism about future language education. Therefore, there is a need to gradually introduce and include pedago-
gical translanguaging to the existing curricula. The integration of new multilingual facts and the implementation
of translanguaging pedagogies are part of a larger educational renewal. There is a need to intentionally create
a multilingual space (translanguaging space) in EFL classrooms to fully utilise students’ multilingual capabilities
creatively and critically because today many teachers struggle to reconcile the disparities between monolingual
educational policies and the realities of multilingual classrooms.

Keywords: EFL, multilingualism, translingualism, translingual approach in teaching foreign languages, pre-ser-
vice teachers, survey

© Putrawan G. E., Mahpul, Sinaga T., Poh S. K., Dekhnich O. V., 2022
Kontent nocrynen nmox nuuensueit Creative Commons Attribution 4.0 License.
= The content is available under Creative Commons Attribution 4.0 License.

756


mailto:* mahpul.1965@fkip.unila.ac.id
https://doi.org/10.15507/1991-9468.107.026.202202.312-330
https://doi.org/10.15507/1991-9468.109.026.202204.756-770
http://edumag.mrsu.ru

hEERnnadt INTEGRATION OF EDUCATION. Vol. 26, No. 4. 2022 W@

Acknowledgements: We would like to extend our appreciation to all pre-service EFL teachers who took part in
this study. Dewi Lestari and Rella Islami, two of our students, deserve special recognition for assisting us with
administrative tasks during the research. Additionally, we would like to express our gratitude to our colleagues
on the Indonesian islands of Sumatra, Java, Sulawesi, and Kalimantan for assisting us with the online survey’s
distribution.

Funding: The reported study was funded by the Institute for Research and Community Services of Universitas
Lampung (Applied Research Scheme Grant Number: 1757/UN26.21/PN/2021 dated 21 April 2021).

Conflict of interests: The authors declare no conflict of interest.

For citation: Putrawan G.E., Mahpul, Sinaga T., Poh S.K., Dekhnich O.V. Beliefs about Multilingualism with
Respect to Translanguaging: A Survey among Pre-Service EFL Teachers in Indonesia. Integration of Education.
2022;26(4):756-770. doi: https://doi.org/10.15507/1991-9468.109.026.202204.756-770

OpI/IFI/IHaJ'[I)HaSI CTaTbAa

OTHOMmIeHHEe K MYJbTHJIHHTBU3MY
U TPAHCIAMHTBU3MY: 4YTO AYMAIOT Oyayuiue y4uTess
AHTJIHHCKOro si3bika B UHaoHe3znu

L. 3. Ilympasan’, Maxnyn'™, T. Cunaza’, C. K. ITox?, O. B. Jexnuy’
I YVuusepcumem Jlamnynea, 2. banoap-Jlamnyne, Hnoonesus
? Hanvsanckuti mexunonoeuyeckuil ynusepcum, 2. Cuneanyp, Cuneanyp
3 Beneopodckuil 20cyoapcmeenibiil HayUOHAIbHbIL UCCAe008AMENbCKULL

yHusepcumem, 2. beneopoo, Poccuiickas @edepayus
“"mahpul. 1965@fkip.unila.ac.id

AnHOmayus

Beenenne. B Hacrosiiee Bpems BaXKHYIO pOiIb B 00y4CHUH aHIIMHCKOMY SI3bIKY HTPalOT MYJIBTHIMHIBU3M U TPaHC-
JHTBH3M. HecMOoTpsi Ha MHOTOUMCIIEHHOCTD ITyOJIMKALHI 10 9TOW NMpoOiIeMaThKe, NPaKTHIECKH OTCYTCTBYIOT HC-
CIIE/IOBAHMSI 110 M3YYCHHIO YPOBHS OCBEIOMIICHHOCTH OyIyIINX YUHUTeNel aHIIMICKOTO A3bIKa O MYJIBTHINHIBU3ME
1 TPAHCJIMHIBAJILHOM IOJX0Zie B 00YUEHMH MHOCTPAaHHBIM sA3bikaM B MHIoHe3uu. Llenb uccnenoBanus — aHau3
BOCHPHATHS OYIyIMX YYWTeNeH aHIIMHCKOTO s3blka KaK MHOCTPAHHOTO TaKHX SIBIICHUH KaK MYJIBTHIMHTBU3M
1 TPACHJIMHTBAJIBHBIH MOIX0A B 00YYEHHH MHOCTPAHHBIM SI3bIKaM, BKJIIOUYAs PA3JENCHHE S3bIKOB, YIIOTpeOIeHHe
S3BIKOB/A3BIKOBOE CMEILCHHE, IMHIBUCTUYECKYIO HHTEP(EPECHIINIO, IPUHLIMII OTIOPBI HA POJHOM S3BIK.
MarepunaJjbl H MeToAbI. J{J1s1 H3ydeHuUs poOIeMbl ObIIO IPOBEAECHO aHKETUPOBAHUE, B KOTOPOM IIPHHSUIH yda-
ctue 270 Oyaymux y4uTenei aHTIMICKOTO s13bIKa B Bo3pacte 17-26 set. [lomydeHHBIE JaHHBIE TIPOAHATU3UPO-
BaHbI C TIOMOIbIO METO/IOB OIMCATEJILHON CTATUCTHKHU, KOTOPBIC BKJIIOYAIN NPOLEHTHOE COOTHOIICHHE M 4Ya-
CTOTHOE pacIpezeeHHe OTBETOB yJacTHUKOB 1o mmkaie Jlaiikepra. st onpesiesieHns BalluIHOCTH BOIPOCHHKA
HCIIONIB30BAJICS aHATM3 MOMEHTOB [TupcoHa.

Pe3yabrarnbl necsieoBanus. JJaHHOE HCCIIE0BaHNE TIOATBEPIKIACT BBIBOIbI IPEIBIIYILIMX U3bICKAHUIL, YKa3bIBast
Ha TO, YTO YUUTEJIS] CANTAIOT MYJIBTHIMHIBU3M 1 U3ydEeHHE HHOCTPAHHOTO SI3bIKA C ONOPOI HA APYTHE S3BIKH, B TOM
YHCIIe POIHOMN, TEM JIMHTBOJMIAKTHYECKIM OTEHIIHAIOM, KOTOPBIi ITOMOXET B 00y4E€HHH HHOCTPAHHBIM SI3bIKaM.
O6cy:knenne u 3akaouenne. CeaHHble aBTOPAMH BBIBOJBI BHOCST BKJIAJ B Pa3BUTHE HOBBIX HAIPABICHUH
TIeJarOTMKH, TMHIBOAUIAKTUKH, COLMOIMHTBUCTHKH, BEYT K pepopmMaM B cucteMe oOpa3oBanus. CeromHs MHO-
THE YYHUTEINs MBITAIOTCS JIABUPOBATh MEXK/y MOHOJIMHIBAIBHBIMU YCTAaHOBKAMH B 00pa30BaTENIbHOI MOIUTHKE
1 PeasbHOCTBIO MYJIBTHIMHIBAJIBHOTO Kiacca. Cllel0BaTeNbHO, CYLIECTBYET HOTPEOHOCTh B CO3AaHUH MYIIBTH-
JIMHTBAIBHOTO (MEXKBSI3bIKOBOTO/TPAHCIHHTBAIBHOTO) NIPOCTPAHCTBA HA ypOKAaX AHIVIMICKOTO SI3bIKA C IO
HCIIOJIb30BaHUS MYJIBTUIIMHTBAJIBHBIX CIIOCOOHOCTEH 00y4Yaromuxcs B MOJHOM o0beme. ITefaroruka TpaHCIIHHT -
BHM3Ma IIOCTEIICHHO JI0JKHA OBITh BBEJICHA B y4eOHbIC IJIaHbl 00Pa30BATEIbHBIX YUPEHKICHH.

Kniouesvie cnosa: aHIMUICKII A3bIK KaK WHOCTPAHHBIH, MYIBTIIIMHTBA3M, TPAHCIHHTBU3M, TPAHCIUHTBATbHBII
0/1X0/] B 00y4EeHHH HHOCTPAHHBIM s3bIKaM, OyAyILIni yUUTelb, aHKETUPOBAHUE

Dunancuposanue: NCCIENOBaHNE MOITOTOBICHO MPH TOAAepKKe NHCTUTYTa MCCIEIOBAHMI 1 OOIIECTBEHHBIX
ciyx6 Yuusepcurera Jlammynra (Ne rpanrta 1757/UN26.21/PN/2021 ot 21 anpens 2021 1.).
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bnazooaprocmu: aBTOPHI BEIPAXKAIOT MIPU3HATENBHOCTh BCEM YUaCTHHKAM JAHHOTO HCCIIEOBAHUS, B 0COOEHHO-
ctu crynentam Jlesu Jlecrapu u Pesna Mcnamu 3a nOoMOIIb B peIICHUH OPraHU3aLMOHHBIX BOIPOCOB, a TAKIKE
HAIIIM KOJUIETaM U3 YHHBEPCHTETOB, PACIIOIaralomuxcs Ha NHAOHe3uHckux ocTpoBax Cymarpa, SIsa, CynaBecu
n KannmaHTas, 3a MOMOIIb B PaCpOCTPaHEHHN OHJIAHH-aHKETHI.

Kongnuxm unmepecog: aBTopsl 3asBISIOT 00 OTCYTCTBUU KOH(INKTa HHTEPECOB.

Jlns yumupoeanus: OTHOLIEHHE K MYJIBTHINHIBI3MY U TPAHCIMHTBU3MY: YTO JyMalOT Oy/yIye YIuTels aHIni-
ckoro si3bika B Manonesuu / I. O. [lyrpasan [u np.] // Uaterpanus obpazosanus. 2022. T. 26, Ne 4. C. 756-770.

doi: https://doi.org/10.15507/1991-9468.109.026.202204.756-770

Introduction

Recently, multilingualism and translan-
guaging have received considerable attention
and are always a topic of interest and public
debate [1] in language education. Many inves-
tigators have turned to investigate translan-
guaging in the context of English as a foreign
language (EFL) instructions, especially within
multilingual language education (see, among
others, [2-5]. From a multilingual context
point of view, it is widely known that Indone-
sia is multicultural and multilingual with more
than 700 languages spoken by 606 ethnic
groups [6]. Thus, Indonesian people have am-
ple opportunity to learn and use a variety of
local languages and get involved in various
cultural communications, but at the same time,
when learning other languages, including fo-
reign languages, it is a challenge for them to
maintain their identity [7].

However, a long-standing monolingual
assumption in EFL education remains to be
in existence among teachers. In Indonesia, for
example, teaching EFL using a monolingual
approach is common, but there are still a few
limitations, such as a strict grammar syllabus
and an exam that does not require students
to communicate in any way [8]. It is com-
monplace that teachers’ and learners’ shared
first language (L 1) and language teaching are
inseparable issues [9]. Therefore, shifting
from the monolingual assumptions through
the use of learners’ full linguistic repertoire is
essential for EFL teaching and learning, and
it is no doubt that one way to accomplish this
is through translanguaging [10].

Translanguaging, an emerging term
within bilingual education' [11; 12], looks
at bilingualism as a sustainable and valuable
resource rather than a simply tolerated move
towards monolingualism [11]. This term re-
fers to bilinguals’ language practices that uti-
lise a single linguistic repertoire which is of
great value to students’ further language de-
velopment [13]. It is defined as an approach
to language use, bilingualism, and bilingual
education that views the language practices
of bilinguals as one linguistic repertoire rath-
er than two separate systems?.

There is now much evidence to support
that translanguaging plays a crucial role in EFL
education. Translanguaging in the classrooms
allows students to understand the content of
the lesson, develop their linguistic proficiency
more confidently [14; 15] and raise the con-
sciousness of foreign/second language lear-
ning (L2) [16] that leads to the improvement
of their academic achievements [17]. Tea-
chers who are fluent in both English and their
students’ home language have an advantage
when it comes to helping their students im-
prove their language skills [18] because if
judiciously used students’ home language
can help them reduce their anxiety and cogni-
tive load [19]. Their home language does not
prevent them from learning EFL [20]. Trans-
languaging practices help Indonesian teachers
make meaning and check students’ compre-
hension’, explain grammar, motivate students,
and encourage them during the lesson in EFL
classrooms [21] that they feel more relaxed
during their learning [19].

' Garcia O., Wei L. Translanguaging: Language, Bilingualism and Education. 1* ed. England: Palgrave Mac-

millan; 2014.
2 Ibid.

3 Zein S. Translanguaging in the EYL Classroom as a Metadiscursive Practice: Preparing Prospective Teachers.
In: Zein S., Stroupe R. (eds.) English Language Teacher Preparation in Asia: Policy, Research and Practice. New York:
Routledge; 2018. p. 47-62. Available at: https://www.taylorfrancis.com/chapters/edit/10.4324/9781315105680-3/
translanguaging-eyl-classroom-metadiscursive-practice-subhan-zein (accessed 22.06.2021).
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Despite the benefits, however, teachers
and prospective teachers of EFL are also re-
ported as having two opposing viewpoints
on translanguaging. Their opinions on this
pedagogy are inconsistent and ambiva-
lent [22; 23]. This implies that they are like-
ly to continue to view L2 learning through
a monolingual lens, believing that students’
home language is a barrier [24; 25], not a re-
source for language learning* [26].

Although findings in the literature sug-
gest that there is a direct relationship bet-
ween teachers’ beliefs and their instructional
planning, decision, and practices in the
classrooms [27], however to our knowledge,
studies on pre-service EFL teachers’ beliefs
about multilingualism with respect to trans-
languaging in the Indonesian context have
not appeared in the literature. Therefore,
to address this gap, this research explores
beliefs about multilingualism and translan-
guaging among pre-service EFL teachers in
their classrooms in the following research
question: What are the perceptions of mul-
tilingualism with respect to translanguag-
ing, including language separation, language
use/mixing, and language support, among
pre-service EFL teachers in the Indonesian
context?

Literature Review

Multilingualism and Translanguaging
in EFL Context. Although the monolingual
view remains noticeable and dominant in
mainstream education, however, since the
publications of two books® (see [28]), many
researchers have recently turned to investi-
gate multilingualism [1].

Multilingualism plays a significant role
in education and society [1]. When speak-
ing about language, the terms bilingualism,
multilingualism, and plurilingualism are
included; however, the term bilingual edu-
cation is used to recognise clear and exact
educational efforts to help students develop

their “plurilingual abilities” or to make use
of the abilities to educate®. A series of new
terms has been introduced in the literature,
for example, “metrolingualism”, “polylan-
guaging”, “language meshing”, and “trans-
languaging” [1]. In the field of education, the
term bilingual education itself is an umbrella
term to refer to trilingual and multilingual
education. The prefix bi- does not refer to
two entities, but to innumerable complex
linguistic interactions. Thus, bilingual edu-
cation focuses on complex language prac-
tices that enable students with plurilingual
abilities to be educated’.

Among the terms, researchers have be-
come increasingly interested in investigating
translanguaging. The term, derived from the
Welsh trawsieithu, was coined by Cen Wil-
liams (1994, 1996®). This term was origi-
nally used as a pedagogical practice where
students were asked to alternate between
different languages for either productive or
receptive purposes’. The term has been now
extended by a large number of scholars (see,
among others, [29-31]). In a short period of
time, the term translanguaging has emerged
eventually in the field of bilingual education
and multilingualism and its definition has
now evolved [1].

Teachers’ Beliefs about Multilingualism.
Regarding the concept of beliefs, which is
considered similar to perceptions [32], it
may always be confusing [1]. There are a lot
of other terms used in the literature to refer
to beliefs such as “attitudes, values, judge-
ments, axioms, opinions, ideology, percep-
tions, conceptions, conceptual systems, pre-
conceptions, dispositions, implicit theories,
explicit theories, personal theories, internal
mental processes, action strategies, rules of
practice, practical principles, perspectives,
repertories of understanding, and social stra-
tegy” [27]. Pajares’ work was partially based
on earlier research findings by Rokeach
(1968), who proposed that beliefs have three

4 Garcia O., Wei L. Translanguaging: Language, Bilingualism and Education.
> May S. ed. The Multilingual Turn: Implications for SLA, TESOL, and Bilingual Education. New York:

Routledge; 2014. Available at:

https://www.routledge.com/The-Multilingual-Turn-Implications-for-SLA-

TESOL-and-Bilingual-Education/May/p/book/9780415534321 (accessed 22.06.2021).
¢ Garcia O., Wei L. Translanguaging: Language, Bilingualism and Education.

" Ibid.
8 Ibid.
? Ibid.
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main components, which include: (1) cog-
nitive component, representing knowledge;
(2) affective component capable of arous-
ing emotion; (3) and a behavioural compo-
nent activated when action is required (as
cited in [27]). Humans always have beliefs
about everything [27].

In the field of education, to be more spe-
cific, teachers’ beliefs refer to “a particularly
provocative form of personal knowledge
that is generally defined as pre- or in-service
teachers’ implicit assumptions about stu-
dents, learning, classrooms, and the subject
matter to be taught” [33]. The belief system
is just like an atom structure in which its
nucleus binds different particles in a firmly
fixed system. In this core-peripheral dimen-
sion, certain beliefs form the system’s nuc-
leus, and these core beliefs are more impor-
tant and immune to change (Rokeach, 1968
as cited in [29]).

In terms of beliefs about multilingua-
lism, it is reported that in-service English
teachers in Poland have more multilingual
awareness compared to those of pre-service.
The multilingual/plurilingual awareness, ho-
wever, is not solely dependent on teaching
experience but also on the language learning
experience [34].

Teachers positively believe that multilin-
gualism can benefit their language learning,
but not that it can benefit their students. The
teachers believe that collaborative language
use benefits students’ language learning,
but they do not use it in the classroom [35].
Thus, an assumption can be made that lan-
guage hierarchies, separation of languages,
and persistent monolingual assumptions at
school still continue to exist. Teachers edu-
cate their students based on their own per-
sonal beliefs of monolingualism. Therefore,
integrating a critical component of language
awareness into teacher education and profes-
sional development needs to be taken into
account [36].

In EFL classrooms, rarely have teachers
activated their students’ other languages. In
other words, they practice a target language
use only behaviour in their classrooms. To this
end, teacher education curricula are expected
to be designed to raise pre-service teachers’
language awareness according to the current
trends in language teaching approaches [37].

It is also reported that teachers and pre-
service teachers support multilingual peda-
gogy and multilingualism, however, they also
confirm their persistent views of monolingual
myth [38; 39]. To put it another way, on the
one hand, teachers hold positive beliefs about
multilingualism. However, they fail to act con-
gruently with their beliefs in classroom prac-
tices. On the other hand, they believe that lan-
guage teaching through language separation
has positive effects. In other words, they have
fairly ambivalent feelings about the language
teaching approach. Most of their beliefs are
still influenced by the so-called monolingual
myth for language teaching [40].

Materials and Methods

This study is quantitative in nature,
adopting a survey research design'®. It refers
to an in-depth look and description of a spe-
cific issue, topic, or object [41], in this case,
beliefs about multilingualism and translan-
guaging among pre-service EFL teachers in
Indonesia. Surveys are frequently used in so-
cial and psychological research because they
are frequently used to describe and investi-
gate human behaviour!!.

Although survey research and question-
naires do not have to be necessarily connected
in any way'2, however, we used an online Li-
kert scale questionnaire with no questions that
could be deemed sensitive" for data collec-
tion. Prior to collecting data, we explained in
great detail the purpose of this current study to
the research participants and reassured them
that they would be guaranteed anonymity
and confidentiality [42]. Due to the low-risk

10 Dey 1. Qualitative Data Analysis: A User-Friendly Guide for Social Scientists. London and New York:
Routledge; 2005. Available at: https://www.routledge.com/Qualitative-Data-Analysis-A-User-Friendly-Guide-
for-Social-Scientists/Dey/p/book/9780415058520 (accessed 22.06.2021).

' Straits B.C. Approaches to Social Research. New York: Oxford University Press; 2005.

12 de Vaus D.A. Surveys in Social Research. 5" ed. New South Wales: Allen & Unwin; 2002. Available at:
https://parsmodir.com/wp-content/uploads/2020/05/devaus.pdf (accessed 22.06.2021).

13 Preston V. Questionnaire Survey. In: International Encyclopedia of Human Geography. Elsevier; 2009.

p. 46-52.
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nature of this study, we did not require written
consent from participants, as their voluntary
participation was interpreted as agreement.

Participants. The respondents consist-
ed of 270 pre-service EFL teachers in the
17-26 age range. They were English teacher
candidates majoring in English education in
both public and private universities, 83.3%
and 16.7% respectively, on Sumatra, Java,
Sulawesi, and Kalimantan islands, Indonesia.
They were studying to become an English
teacher in primary and secondary schooling.
Most of them (80.4%) were female, and the
rest (19.6%) were male. Female participants
appear to outnumber male participants in this
study, which is in line with previous findings
that schools are perceived as ‘feminised’
environments [43—45]. They also reported
that only a small number of them (36.3%)
had English teaching experience, while the
rest (63.3%) did not. Regarding their ethnic
groups, below is the information.

Table 1 below illustrates that the ethnic
groups of the participants under investigation.
Among them, the majority were Javanese,
with a total of 52.2% followed by Lampung,

Table 1. Ethnic groups of the participants

Banjarese, Sundanese, and Padangnese, which
is 16.0%, 8.9%, 6.3%, and 6.3%, respectively.
There is a similar pattern in the frequency and
percentage of other ethnic groups, with a total
range of one participant (0.4%) — six (2.2%).
In summary, the participants taking part in the
study were mostly Javanese, the biggest eth-
nic group in Indonesia.

In terms of the participants’ first lan-
guage and language proficiency characte-
ristics, it is reported that Indonesian is the
first language of the majority (66.7%), fol-
lowed by Javanese and Banjarese (21.2%
and 5.9%, respectively). The rest of the par-
ticipants (only a small number of them) con-
sider their local languages as their first lan-
guages, ranging from 0.4—1.5% of them. In
other words, the majority of them reported
being first language speakers of Indonesian,
the national language. As widely known that
Indonesia is a multicultural and multilingual
country, with a variety of ethnic groups and
local languages peacefully coexist, and Eng-
lish is learnt as a foreign language. Illustrated
in Table 2 below is the information regarding
their language proficiency.

No. Ethnic groups Frequency Percent
1 Javanese 141 52.2
2 Lampung 43 16.0
3 Banjarese 24 8.9
4 Sundanese 17 6.3
5 Padangnese 13 4.8
6 Bataknese 6 2.2
7 Komering 6 2.2
8 Semendo 5 1.9
9 Palembangnese 3 1.1
10 Buginese 2 0.7
11 Balinese 2 0.7
12 Dayak 2 0.7
13 Bantenese 2 0.7
14 Betawinese 1 0.4
15 Minahasan 1 0.4
16 Nias 1 0.4
17 Chinese Indonesian 1 0.4

Total 270 100.0
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Table 2. The mean score of the participants’ perceived language proficiency (self-assessment)

‘ Listening ‘ Reading Speaking ‘ Writing
English 3.18 3.46 3.16 3.19
Indonesian 4.50 4.46 4.51 4.26
Local language 3.77 3.63 3.52 3.33

Table 2 below clearly illustrates the par-
ticipants’ self-reported proficiency in three
languages (English, Indonesian, and lo-
cal language) in terms of listening, reading,
speaking, and writing skills. It is apparent
that, on average, they have a high language
proficiency in Indonesian and local language
(M > 3.5), except their local language writing
skill falling into the medium proficiency cate-
gory (M > 3-3.5). In terms of English profi-
ciency, on average, their proficiency falls into
the medium proficiency category (M >3-3.5).

Research Instrument and Procedure. The
main instrument for data collection of this
study was an online questionnaire with close-
ended questions to get the participants’ demo-
graphic profile and a set of statements about
multilingualism and translanguaging. In the
first section of the questionnaire, the demo-
graphic profile, the questions were about the
participants’ sex, age, ethnic groups, first lan-
guage, and local language mastery. In this
section, they were also required to self-assess
their language proficiency in English, Indo-
nesian, and local language on a scale of 1-5
(total mean score M > 3.5 =high, M>3-3.5=
= Medium, and M < 3 = Low). The second
section of the questionnaire consisted of
a 5-point Likert scale statement with a total
of 33 items that were related to beliefs about
multilingualism and/or translanguaging (lan-
guage separation, language use/mixing, and
language support). The questionnaire was
developed by Gorter and Arocena [1] with
a few modifications and adjustments.

To make sure the directions and state-
ments in the questionnaire were understanda-

ble and reasonable in length'4, prior to distri-
bution to the participants, it was pilot tested
to assess its design and appropriateness and
to ensure it could achieve the purpose of the
research'®. Pearson product-moment analy-
sis was used to determine the questionnaire’s
validity (0.00 < 0.05), which was found to
be acceptable. The internal consistency of
items was also checked to see if they were ac-
curate and consistent in measuring variables,
using the correlation coefficient (Cronbach’s
Alpha). A reliability and internal consistency
score of greater than or equal to 0.60 was ob-
tained for each item.

The participants were required to com-
plete and return the 5-point Likert scale on-
line questionnaire that was sent to them via
an online survey tool, Google Forms. They
received a WhatsApp message with a link to
the online questionnaire. After a 30-day on-
line survey carried out in April — May 2021,
the results were exported to an Excel spread-
sheet. In addition, our colleagues on the In-
donesian islands of Sumatra, Java, Sulawesi,
and Kalimantan helped disseminate the on-
line survey to a wide range of potential par-
ticipants. Finally, they were aware that by
completing and returning the questionnaire,
they were consenting to the use of their res-
ponses for the purpose of this research.

Data Analysis. The data collected from
the participants were analysed using de-
scriptive statistics, which included the per-
centages and frequency distributions of the
participants’ Likert scale responses'®. The
key part of the analysis was the compari-
son of frequencies!’” for participants’ beliefs

14 Schleef E. Written Surveys and Questionnaires in Sociolinguistics. In: Research Methods in Sociolinguis-
tics: A Practical Guide, First. John Wiley & Sons, Inc.; 2014. p. 42-57.

15 McQuirk P.M., O’Neill P. Using Questionnaires in Qualitative Human Geography. In: Hay 1., ed. Quali-
tative Research Methods in Human Geography. Don Mills, Canada: Oxford University Press; 2016. p. 246-273.
Available at: https://core.ac.uk/download/pdf/81226005.pdf (accessed 22.06.2021).

16 Lau F. Methods for Survey Studies. In: Lau F., Kuziemsky C. (eds.) Handbook of eHealth Evaluation: An
Evidence-based Approach. Victoria (BC): University of Victoria; 2016. p. 227-242.

17 Ibid.

762

AKAJJEMHWYECKAA MHTETPALIUA


https://core.ac.uk/download/pdf/81226005.pdf

hEERnnadt INTEGRATION OF EDUCATION. Vol. 26, No. 4. 2022 W@

about multilingualism with respect to trans-
languaging including three constructs: lan-
guage separation, language use/mixing, and
language support. In so doing, the manner in
which the information obtained is presented
and described could be made more conveni-
ent and understandable [46].

Results

The main aim of the present study was
to describe pre-service EFL teachers’ beliefs
about multilingualism with respect to trans-
languaging, including language separation,
language use/mixing, and language support
in the Indonesian context. In other words,
regarding beliefs about multilingualism with
respect to translanguaging, we focused on
three constructs: language separation, lan-
guage use/mixing, and language support.
The following sections contain summaries
of the study’s key findings.

Participants’ Belief about Language Sepa-
ration. The first construct is belief about lan-
guage separation as illustrated in Table 3 below.

Table 3 below illustrates belief about lan-
guage separation in EFL classrooms among
pre-service EFL teachers. This belief was
measured using six items, primarily refer-
ring to monolingual notions about using only
one language at a time and exclusively us-
ing the target language in a language class-
room [1]. It can be clearly seen that the ma-
jority of the participants under investigation
express their neutral opinion (undecided). In
other words, they neither agree nor disagree

with all the six items under this construct,
ranging from 28.1-40.0%. The other res-
ponses (strongly disagree and disagree vs.
agree and strongly agree) to the items such
as teaching a language separately without
making use of other languages (Item 1), ot-
her languages must not be used in EFL class-
rooms (Item 3), and resource books ought to
be available in one language (Item 5) also
have an almost similar pattern. However,
nearly half of them strongly disagree and dis-
agree (13.3% and 33.7%, respectively) with
the prohibition on asking questions in a lan-
guage other than English (Item 2). Regarding
the importance of using more than one lan-
guage at the same time in EFL classrooms
(Item 4), most of the participants agree and
strongly agree with this statement, 36.7%
and 10.4%, respectively. The statement on
using only the target language when teaching
EFL (Item 6) also has an almost similar pat-
tern with Item 2, with participants showing
strong disagreement and disagreement with
the statement, 8.1% and 27%, respectively.
Participants’ Belief about Language
Use/Mixing. The second construct is belief
about language use/mixing in EFL class-
rooms. The participants’ responses related to
this belief is illustrated in Table 4 below.
Table 4 below gives information about
the participants’ belief about language use/
mixing in EFL classrooms, referring to the
notion that languages can be used inter-
changeably and that mixing languages is not
necessarily bad in and of itself [1].

Table 3. Participants belief about language separation in EFL classrooms

Response
No. Statements St 1 . . St 1
digglgl%ez Disagree | Undecided | Agree ;gpe% y
1 Languages should be taught in isolation, 73 76 73 28
without reference to other languages (7.4%) (27.0%) (28.1%) (27.0%) (10.4%)
2 In (my) classroom it is prohibited to ask 6 91 83 51 9
questions in another language (13.3%) (33.7%) (30.7%) (18.9%) (3.3%)
3 Using other languages in the English class 54 108 56 24
must be prohibited (10.4%)  (20.0%)  (40.0%)  (20.7%) (8.9%)
4 It is necessary to use more than one 44 89 99 28
language at a time in English classrooms (3.7%) (16.3%) (33.0%) (36.7%) (10.4%)
5 Textbooks should only be in one language 61 85 65 37
(8.1%) (22.6%)  (31.5%)  (24.1%)  (13.7%)
6 I only use the target language while 73 104 53 18
teaching (8.1%) (27%) (38.5%)  (19.6%) (6.7%)
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Table 4. Participants’ belief about language use/mixing in EFL classrooms

Response
No. Statements St 1 . . St 1
digzgrgez Disagree | Undecided | Agree ;g;legey
1 Inschool, language mixing should be 61 101 68 30 10
prohibited (22.6%)  (374%)  (252%)  (11.1%) (3.7%)
2 Other languages must be prohibited in 83 81 66 21
English classrooms (7.0%) (30.7%) (30.0%) (24.4%) (7.8%)
3 Itis confusing to use Indonesian (or 29 88 82 46 24
local languages) and English at the (10.7%) (32.6%) (30.4%) (17.0%) (8.9%)
same time in English classrooms
4 Bilinguals should try to 31 95 98 34
use a single language at a time (4.1%) (11.5%) (35.2%) (36.3%) (12.6%)
5 Itis acceptable for students to answer 22 60 91 70 27
in Indonesian or local languages in (8.1%) (22.2%) (33.7%) (25.9%) (10.0%)
English classrooms
6  Itis okay for students to mix languages 9 23 67 118 53
among friends in English classrooms (3.3%) (8.5%) (24.8%)  (43.7%)  (19.6%)
7  Itis good to use together the words of 24 74 106 53
different languages in informal contexts  (4.8%) (8.9%) (27.4%) (39.3%) (19.6%)
8 It seems good to me that students use 6 52 80 92 39
Indonesian and/or local languages (2.2%) (19.3%) (29.6%) (34.1%) (14.4%)
to promote participation in English
classrooms
9  For bilinguals it is natural to use words 15 105 103 40
of two languages together (2.2%) (5.6%) (38.9%) (38.1%) (14.8%)

It can be seen that the participants show
strong disagreement and disagreement
with the prohibition of language mixing at
schools (Item 1), with a total of 22.6% and
37.4%, respectively. More specifically, they
also strongly disagree and disagree with
the prohibition of other languages in their
EFL classrooms (Item 2), 7.0% and 30.7%,
respectively. This opinion also applies to
Item 3 regarding the use of Indonesian, local
languages and English at the same time in
their EFL classrooms, with a total of 10.7%
showing strong disagreement and 32.6%
disagreement. By contrast, the majority of
them show agreement and strong agree-
ment with the rest of the items (Items 6-9),
which include bilinguals’ use of one lan-
guage at a time, responding to questions in
Indonesian and/or local languages, mixing
languages among students, using different
words of different languages in informal
contexts, using Indonesian and/or local lan-
guages to promote class participation, and
the naturalness of using words of two diffe-
rent languages together. In addition, there is
also an almost similar pattern in the number of
neutral responses, ranging from 24.8-38.9%
of the participants expressing their neutral
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opinion (undecided) on the entire items un-
der the construct of belief about language
use/mixing in EFL classrooms. This means
that they neither agree nor disagree with all
the nine items under this construct.

Participants’ Belief about Language
Support. The last construct is related to belief
about language support in EFL classrooms.
The participants’ responses to this belief are
illustrated in Table 5 below.

Table 5 below shows the participants’ res-
ponses to the belief about language support
in EFL classrooms, with the notion underpin-
ning this construct that knowing one language
will enable learners to learn another or that
contrasting languages can be beneficial [1].

It can be seen that nearly half of the partici-
pants agree (33.7%) and strongly agree (6.3%)
on avoiding translations in their EFL learning
(Item 1). However, they also agree and strong-
ly agree that the use of translations in EFL
classrooms is beneficial (Item 2), 33.7% and
7.4%, respectively. By contrast, nearly 40%
of them express their strong disagreement
(11.1%) and disagreement (28.1%) on the
item stating that using Indonesian and/or local
languages in EFL classrooms make it easier
for them to learn English grammar (Item 3).
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Table 5. Participants’ belief about language support in EFL classrooms

Response
No. Statements St 1 . . St 1
di;ggrgez Disagree | Undecided | Agree argrnege y
1 Itry to avoid using translations in my 3 56 103 91 17
English learning (1.1%) (20.7%)  (38.1%)  (33.7%) (6.3%)
2 Using translations in English language 2 30 127 91 20
classrooms is good (0.7%) (11.1%) (47.0%) (33.7%) (7.4%)
3 IfIuse Indonesian or local languages, 3 76 86 63 15
it will make it easier for me to master (11.1%) (28.1%) (31.9%) (23.3%) (5.6%)
English grammar
4 Itis a good idea to sometimes use two 36 103 92 25
or three languages for comparing in (5.2%) (13.3%) (38.1%) (34.1%) (9.3%)
English classrooms
5 Itis good to compare texts written in 6 21 106 104 33
different languages at school (2.2%) (7.8%) (39.3%) (38.5%) (12.2%)
6  Itis good to compare the grammar of 4 27 94 104 41
different languages in school (1.5%) (10.0%) (34.8%) (38.5%) (15.2%)
7  Itis good to compare the lexicon of 15 99 121 32
different languages in school (1.1%) (5.6%) (36.7%) (44.8%) (11.9%)
8  Knowing Indonesian is helpful in 0 (0%) 11 69 112 78
learning English (4.1%) (25.6%)  (41.5%)  (28.9%)
9  Knowing local languages is helpful in 14 66 99 64 27
learning English (5.2%) (24.4%)  (36.7%)  (23.7%)  (10.0%)
10 When writing, it is worth highlighting 6 27 78 120 39
what is similar in other languages (2.2%) (10.0%) (28.9%) (44.4%) (14.4%)
11 IfI know how to write a letter in 2 19 57 122 70
Indonesian, I can use this knowledge to (0.7%) (7.0%) (21.1%) (45.2%) (25.9%)
write letters in English
12 Being bilingual is helpful in learning 1 8 51 113 97
other languages (0.4%) (3.0%) (18.9%) (41.9%) (35.9%)

The most common trend is the partici-
pants’ responses to the rest of the statements
(Items 4—12), most of them showing agree-
ment and strong agreement on the items re-
lated to using more than one language for
making a comparison, comparing written
texts, grammar, and lexicons of different lan-
guages, the benefit of knowing Indonesian
and local languages, the benefit of highlight-
ing something similar in other languages,
the benefit of using knowledge of how to
write a letter in Indonesian and the benefit of
being bilingual for learning EFL.

In addition, there is also an almost similar
pattern in the number of neutral responses,
ranging from 34.8-47.0% of the participants
expressing their neutral opinion (undecided)
on items 1-7 and 9 and 18.9-28.9% of the
participants expressing their neutral opinion
(undecided) on items 12, 11, 8, and 10. This
indicates that they neither agree nor disagree
with all the items under this construct.

Discussion and Conclusion

The study reported here illustrates, ac-
cording to their self-reported language pro-
ficiency, that the participants are truly mul-
tilingual, which is in line with what is well
known that Indonesia is a country that is rich
in linguistic superdiversity with a complex
linguistic ecology; hence multilingualism is
common in Indonesia [6].

The findings indicate that the participants
under investigation are in a neutral position
when responding to the statements under
the language separation construct. However,
there is a clear tendency for them to support and
appreciate multilingualism and translanguag-
ing more highly than language separation in
EFL classrooms, offering a wave of optimism
about future language education [1] as stated
in the literature within the framework of mul-
tilingualism and translanguaging that complex
language practices facilitate instructions of stu-
dents with multi/plurilingual abilities'®.

18 Garcia O., Wei L. Translanguaging: Language, Bilingualism and Education.
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In terms of belief about language use/
mixing in EFL classrooms, the findings cor-
roborate previous research indicating that
participants support multilingualism when it
comes to translanguaging practices in EFL
classrooms [35]. They support the use of fea-
tures of their first language(s) to help them
with English learning, indicating they are
truly multilingual. Moreover, the findings
are consistent with Indonesia’s well-known
multilingualism and multiculturalism, with
more than 700 languages spoken by 606 eth-
nic groups [6], making its people have ample
opportunity to learn and use a variety of local
languages and get involved in various cul-
tural communications, but at the same time,
when learning other languages, including fo-
reign languages, it is a challenge for them to
maintain their identity [7]. Therefore, simi-
lar to what is found in other geographical re-
gions, multilingual interaction among socie-
ties is common, as is in African countries'.

The current study’s findings also corrob-
orate previous research indicating that tea-
chers believe multilingualism and collabora-
tive use of languages are potential assets that
can benefit their students’ language learning;
however, they do not put their beliefs into
action in the classrooms [39; 40]. This indi-
cates that language hierarchies, separation
of languages, and persistent monolingual
assumptions at school still continue to exist
today [36]. This finding slightly contradicts
a previous finding that in-service teachers
have more multilingual awareness than pre-
service teachers [34].

Regarding the findings on the partici-
pants’ beliefs about language support in EFL
classrooms with the notion underpinning
this construct that knowing one language
will enable learners to learn another or that
contrasting languages can be beneficial [1],
it is clear that the current findings positively
support this notion. In other words, parti-
cipants (unconsciously) move away from
viewing bilingualism as “two separate, rigid,
and static languages” toward viewing them
as “fluid, flexible, and permeable” [17]
within the so-called translanguaging view-
point. The findings bolster the argument that

bilingual language practices are viewed as
a single linguistic repertoire, rather than as
a distinct linguistic system?, supporting tea-
ching activities that incorporate multiple lan-
guages in the classrooms [47]. Therefore,
languages do not compete and should not be
isolated; rather, knowledge of one language
can aid in the learning of another, mutually
supporting one another [1].

The current study has unravelled pre-
service EFL teachers’ beliefs about multilin-
gualism with respect to translanguaging in
the Indonesian context that, to our knowled-
ge, have not appeared in the literature. Lan-
guage separation in EFL classrooms appears
to be a point of contention for the majority
of pre-service EFL teachers surveyed, with
a preference for and support for multilingua-
lism and translanguaging over language sepa-
ration in EFL classrooms. They agree on the
importance of using or mixing other langua-
ges in their classes. On the one hand, they be-
lieve that it is critical to avoid other language
support in classrooms; on the other hand,
they believe that other language support can
benefit students. In other words, they are truly
multilingual with a tendency to support and
appreciate multilingualism and translanguag-
ing more highly than language separation
in EFL classrooms, offering a wave of opti-
mism about future language education. They
positively support the use of features of their
first language(s) to help them with EFL lear-
ning. They (unconsciously) move away from
viewing bilingualism as “two separate, rigid,
and static languages” toward viewing them as
“fluid, flexible, and permeable” [17] within
the so-called translanguaging viewpoint.

Therefore, the findings have some im-
plications in EFL education. Taking off from
the idea of ‘multilingual turn’, there is a need
to gradually introduce and include pedagogi-
cal translanguaging to the existing curricula.
The integration of new multilingual facts
and the implementation of translanguaging
pedagogies are part of a larger educational
renewal [1]. There is a need to intentionally
create a multilingual space (translanguag-
ing space) in EFL classrooms to fully utilise
students’ multilingual capabilities creatively

19 Edwards J. Multilingualism. London and New York: Routledge; 1994.
» Garcia O., Wei L. Translanguaging: Language, Bilingualism and Education.
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and critically [30] because today many tea-
chers struggle to reconcile the disparities
between monolingual educational policies
and the realities of multilingual classrooms
(see, among others, [48—50]).

Although we believe that the findings of
this current study contribute to further our
understanding of this educational inquiry
and offer a relatively comprehensive insight
into how future EFL teachers in Indonesia
look at multilingualism and translanguag-
ing in English language teaching, however,
this study is not without its shortfalls. This

study only provides perspective data col-
lected from pre-service EFL teachers; there-
fore, empirical evidence related to multilin-
gual realities and translanguaging pedagogy
needs to be taken into consideration in the
future. Therefore, further research through
naturally-occurring multilingual practices in
EFL classrooms needs to be carried out. In
addition, different research approaches with
various instruments and data analyses need
to be taken into account as well. In so do-
ing, we believe we would be able to provide
more valid and reliable findings.
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