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Annomauus

[IpernonaBanue B IIKOJIE, BOBMOKHO, SIBIISICTCS OAHOW M3 CaAMbBIX CTPECCOBBIX MPOQECCHit, KOTOpast
©XKEeTHEeBHO CTaBHT Mepe]l YIUTENIMI MHOTOYHCIICHHBIE 3a]a4i. MICTOUHUKY cTpecca B Mearorndeckoi
JIeSITEIFHOCTH YHUKAJIBHBI [T KOKIOTO YUHUTENs, HO B IIEJIOM OTHOCATCS K OPTaHM3AI[HOHHOMY, MEX-
JIMYHOCTHOMY WJIY JINYHOMY YpPOBHAM. lcriosib30BaHKe TON WIIM MHOM CTPAaTErMM COBJIAJAHUS CO CTPEC-
COM 3a4acTyI0 00eCIeYnBacTCs PecypcaMu IICUXUKH, KOTOPbIE PACIIMPSIOT 30HY ACATEILHOCTH YeI0Be-
Ka, TIOMOTAIOT MPEO0NIeBaTh TPYJHOCTH, JOCTUTATh Liesu. B uccnenoBanun npunsn ydactue 101 nema-
TOT CpeHel 001e00pazoBaTebHOM MKOJbI. [Tpr 00paboTKe pe3yabTaTOB HCITOIL30BAJICS KOPPEISIINOH-
HBIW, CTPYKTYPHBI, IUCIIEPCUOHHBIN U CPaBHUTEJbHBIN aHAJIM3bl. B 11€J0M Ienaroru 1eMOHCTPUPYIOT
YMEPEHHOE UCIIOIb30BaHUE BCEX CTPATETUH COBIIAaHUsl CO CTpECCOM. MeHee ONbITHBIE NIEAarory CIpaB-
JISTFOTCSL CO CTPECCOBBIMU CUTYAIMSIMHU C TIOMOIIIBIO COITMAIBHOM TTOIEPKKH, a 00JIee OMBITHBIC UCTIONb-
3YI0T [IOJIOXKUTENBHYIO IIEPEOLeHKY. [Icuxonornyeckas CTpyKTypa COBIIQAAIOLLETO IOBEACHNUS IIEJaroroB
OKa3bIBaeTCsS BBICOKOPA3BHUTOMN, B HEil 00pa3yroTCsl CBS3M PA3IMYHOTO YPOBHS 3HAYMMOCTH. ba3zoBbIMHU
KOITMHT-CTPAaTETUsIMUA OKa3bIBAIOTCS TUCTAHIIMPOBAHUE M CAMOKOHTPONb. OmpenienieHa poib HEKOTOPBIX
JIMYHOCTHBIX PECYPCOB COBJIAJaHMs CO CTPECCOM Y IEJAroroB: ’KU3HECTOMKOCTU M €€ KOMIIOHEHTOB,
JMYHOCTHOW TPEBOKHOCTH, HHTEPHAIBHOTO JIOKYC-KOHTPOJIS,, CAMOOIIEHKH M SYMOIIMOHAIBHON yCTONYH-
BOCTH.
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Abstract

Teaching is one of the most stressful professions, and it poses numerous challenges to teachers on a
daily basis. Sources of stress in teaching activities are unique to each teacher, but generally refer to
organizational, interpersonal, or personal levels. The use of this or that strategy of coping with stress is
often provided by the resources of the psyche, which expand the zone of human activity, help to overcome
difficulties, achieve the goal. At various stages of the study, a total of 101 secondary school teachers took
part in it. Correlation, structural, and comparative analyses were used in processing the study results. In
general, educators demonstrate moderate use of all coping strategies. Less experienced educators deal
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with stressful situations with social support, and more experienced ones mobilized other strategies
(positive reassessment). The psychological structure of the coping behavior of teachers turns out to be
highly developed; connections of various levels of significance are formed in it. The basic coping
strategies are distancing and self-control. The role of some personal resources of coping with stress in
teachers has been determined: resilience and its components, personal anxiety, international locus of
control, self-esteem and emotional stability. Personal qualities that influence coping strategies are a
resource of predominantly avoidant and maladaptive coping strategies.

Keywords: resources, teacher, coping behavior, explanation, pedagogical activity
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[IpenogaBanue B MIKOJE, BO3MOXKHO, SIBISIETCS OIHOW M3 CaMbIX CTPECCOBBIX MpodeccHuid, KoTopas
©KEeIHEBHO CTaBUT IMepe]] YUYUTEISIMA MHOTOUUCIICHHBIC 3a/1a4, B TOM YHCIIE U 10 PAa3BUTHIO CIIOCOOHO-
crell 2p(heKTUBHOTO MCIOIB30BaHUS MEAATOTMYECKUX MPHUEMOB U METOJOB NPETNONaBaHUs, YIPABICHHUIO
CJIOKHBIM TOBEJICHHEM B KJlacce, yperylnupoBaHHi0 KOH(IMKTOB B 00pa3oBaTeIbHON cpefie, aJanTalun K
4acTo MEHSIOMMMCS TpeOoBaHUsIM. CIpaBIsATECS ¢ TPYIHOCTSIMH AJISl YUUTENS — BaXKHAs 3a/1a4a, KOTOPYIO
HEOOXOJMMO pelIaTh, TaK KaK CTPECC M YMOLHOHAILHOE BBITOPAaHHE OTPHLIATEIHHO CBSI3aHbI ¢ 3PEKTUB-
HOCTbIO, YBJIICYCHHOCTBIO YUHUTENS CBOeH paboTol [1], a Takke B3auMOJEHCTBHEM C yUeHHKaMu [2].

Hcrounuku crpecca Ha paboTe YHUKAIBHBI Ul KaXKA0TO YUUTENs, HO YUCHBIE MBITAIOTCS IPYIIUpPO-
BaThb cTpeccoBble GakTopsl: Tak, Y. Chaaban n X. Du oTMedaroT, 4To TpyAHbIE CHTYAllMH B IEAaroruye-
CKOl mpodpeccuu AeSITCS HA TPU KaTEeTOPUU B 3aBUCUMOCTH OT TOTO, CTAJIKUBAIOTCS JIH YUUTEISl C HUMH
Ha OpraHU3aIlIOHHOM, MEXIIMYHOCTHOM HJIHM JIMdyHOM ypoBHsX [3], a E. M. Skaalvik u S. Skaalvik roBo-
PAT, UTO JBYMsI OCHOBHBIMH (DAaKTOpaMu cTpecca SIBISIOTCS] KOHTEKCT PadOThI M B3aMMOJACHCTBHE C yUCHH-
kamu [4]. OnauM 13 Haubosnee U3yuYeHHbBIX OPTaHU3ALMOHHBIX (PAaKTOPOB CTpecca YUUTENEH SBISETCS Te-
perpyska paboTol, He CBA3aHHON HaNpsIMYyIO ¢ MpernoAaBaHUeM: Yype3MepHas «OymaxHas paboTay, moce-
LICHUE COBELIaHUH, padoTa B JOMALIHUX YCIOBUsX [3, 5] u ap.

10. B. Cmpik u A. 0. KaunMckasi 0TMEUaloT, 4To IICUXOJI0rHYecKas 0€301acHOCTh MEAarora sipisieTcs
OZIHUM M3 YCJIOBHH NICHXOJIOTHYECKOI 0€30MacHOCTH MIKOJBLHUKOB [6]. PaccmarpuBas npobieMy coBnajia-
HUSI COBPEMEHHOTO YUUTEJS CO CTPECCOM, OTMETHM, UTO TPAJAULIMOHHO NPUHSITO Pa3AessiTh BCE CTPATETUN
KOIIMHT-TIOBeICHUS Ha 3P PeKTUBHBIC/alanTUBHBIC U Hed(PPEeKTUBHBIC/HeaanTuBHBIE. [lepBbie IPU3BaHbI
rapaHTUPOBATh CyObEKTY HAJIMYUE TTOJIOKHUTENBHBIX SMOLIUH, ICUX0JIOTHYecKoe Oaromnonyyue [7], a BTo-
pBI€ BBI3BIBAOT HETaTUBHBIC AYMOIINH, 3a4acTyIO erie Oomnbinuii ctpecc [8]. Mcmonb30Banue Toi Wi HHOU
CTpaTeruy COBJIAJaHus 3a4acTylo o0ecreunBaeTcs pecypcamMu ncuxuky. [lcuxonornueckue pecypesl pac-
LIUPSIOT 30HY JESATENBHOCTH YEJIOBEKA, IIOMOTAal0T MPEO0J0IeBaATh TPYAHOCTH B HEMPOCTHIX >KM3HEHHBIX
00CTOSATENbCTBAX, paboTaTh HaJ cO00H, nocTurarh Henu [9]. [oBops 0 MOHATUHM TepMUHA «pecypey, cie-
IyeT OTMETUTH onpeaeneHue B. A. boaposa, KOTOpeIi MHIIET, YTO «PECyPCHI SABISIOTCS TEMH (PU3NIECKU-
MH M JYXOBHBIMH BO3MOYKHOCTSIMHM Y€JOBEKa, MOOMJIM3AIM KOTOPHIX OOCCIICUMBACT BBIIOJHEHUE €TO
MIPOTPaMMBI M CIIOCOOOB (CTpaTeruii) MOBEACHUs AJIsl MPEAOTBPAILCHHS MIM KynupoBaHus crpeccay [10,
c. 115-116]. H. E. BononbsiHOBa TOBOPHT, UTO PECYPC — ATO «BHYTPEHHHUE U BHEIIHUE NIEPEMEHHBIE, CIIO-
COOCTBYIOIIHE MICUXOIOTUYECKOH YCTOMYMBOCTH B CTPECCOI€HHBIX CUTYalMsAX; 3TO SMOLUOHAIBHBIE, MO-
TUBAL[MOHHO-BOJIEBbIE, KOTHUTUBHBIE U TOBEAECHUYECKHE KOHCTPYKTBI, KOTOPBHIE UYEJIOBEK aKTyaJH3HpYyeT
JUISL QA TallK K CTPECCOreHHBIM/CTPECCOBBIM TPYIOBBIM U KU3HEHHBIM cuTyauusim» [11, c. 290].

B npeapiaymux cepusx Hallero SMIMPUYECKOTO MCCIET0BAaHNUA MBI pacCMaTpUBAJIM PECYpPChl COBIIA-
JaHUs CO CTPECCOM Y CTYIACHTOB IeAarornieckoro By3a [12]. Hamu Obutn onpeneneHo, 4To JTUUHOCTHBIE
KauecTBa, KOTOPBIE OTHOCATCS K KOMMYHUKAaTUBHBIM U SMOLMOHAIBLHBIM 0COOCHHOCTSIM, B OOJIbILEH CTe-
MIEHU OMPEACISIIOT KOMMHT-TIOBEICHUE CTY/ICHTOB B Hauajie 0Oy4YeHHsl B IIEJarornieckoM By3€, a B KOHLIE
o0yueHUs 3a OCHOBY OepyTcs peryasiuuonssie [12]. PaccmarpuBast BOIpoc 0 MOABEPKEHHOCTH TI€Jaroros
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CTpeccCy, UCCIEI0BATENH MbITAIOTCS BBISIBUTH BO3MOKHOCTH MIPEOIOTIEHHUS 3TOTO COCTOSHUS, TaK, B JINTEpa-
Type OMMCBHIBAIOTCS JTMYHBIE KaueCTBa, KOTOPbIE CIIOCOOCTBYIOT YCIIEIIHOMY COBJAJaHHUIO C MpodeccHo-
HaJIbHBIMH MTpoOnemamu: MoTuBanws [11, 13], yBepenHocTs B cBoeit a¢dexruBHOcTH [ 14—17], ynoBneTBo-
peHHoCTh TpynoM [ 18], smormonanbsHas yctoiuuBocts [11, 19], camoouenka [20], TpeBoxHOCTD [21] 1 Ap.

B pabore W. van den Brande, E. Baillien, H. de Witte, T. Vander Elst, L. Godderis yka3biBaercs 1e-
JBII MIepeYeHb PECypCcoB COBJIAAAIONIET0 MOBEJIEHMS, KOTOPbIE MOJIOKHUTEIBHO KOPPETUPYIOT C KOIUHT-
CTpaTerusMu, OpUEHTUPOBAHHBIMU Ha MPOOJIEMY, U OTPULATENBHO CBS3aHBI CO CTPATETHsIMU, OPHEHTHPO-
BaHHBIMH Ha AMOIIMH, TEM CaMbIM NPUBOISAT K MPO(ECCHOHATBHOMY IICUXOIOTHYECKOMY OJ1aromnoiryqyuio
Ha pabodeM MecTe: JIOKYC KOHTPOJsl, caMod((EeKTUBHOCTD, ONTUMH3M, MOJJIEPKKA KOJIJIET, MOJIEPIKKa
PYKOBOAMTENS, CIOKHOCTD 3a/lad, y4acTHe B IMPUHATHHM PELIEHUH, aBTOHOMUS U MPUBEPKEHHOCTH IPO-
(dbeccum [22].

VYdeHbIMHU OBUTO BBISIBIICHO, YTO OPUEHTUPOBAHHBIC HAa POOJIEMY WU MPSIMbIE CTpaTeruu (Hanpumep,
IJJAHUPOBAaHUE WM aKTUBHOE MPEOJ0JIEHNE TPYAHOCTEHN) MOJ0KUTEIBHO KOPPEIUPYIOT C KUZHEPATOCT-
HOCTBIO YYHUTEJNSI U €r0 BOBICYCHHOCTBIO B MIPOLIECC PAOOTHI, MOJOKUTEIBHBIMI KapbEPHBIMU MIEPCIEKTH-
BaMH, caMO3(Q(PEKTUBHOCTHIO U YIOBOJILCTBHEM OT padotel [23-25]. L. Bermejo-Toro, M. Prieto-Ursta,
V. Hernandez oTMedarot, 4To K JMYHBIM pecypcaM, KOTOPBIE XapaKTepPHU3YIOT OJaronoiaydue Y4uTels,
MOXHO OTHECTH caMO3(p(EKTUBHOCTh, BOBICUEHHOCTD, a TAK)KE KOTHUTHBHBIC U TOBEICHUECKUE PECyp-
CBl, OPraHNU3alMOHHBIMH PECYPCAMH SIBIISIIOTCS] aBTOHOMMSI, COLIMAIbHAsI MOJAEPKKA CO CTOPOHBI KOJIJIET U
pYKOBOIHTENEH, a TaKke pazHooOpaszue u obecriedenne oopaTHoO# cBsA3M Ha padote [26].

Takum 00pazoM, aKTyaqIbHOCTh OIIMCAHHON MPOOJIEMbI MO3BOJSIET CHOPMYIMPOBATH LENb UCCIeI0Ba-
HUsl, KOTOpasi BUANTCS HaM B OIPEJICIIEHNH U ONHMCAaHUU JTMYHOCTHBIX PECYPCOB COBIIAJAIOIIETO ITOBEAEC-
HUS TIeJjarora B rnpouecce npoeCcCHOHaIbHON AesTeNbHOCTH. Peann3amyst 3Tol Helu COCTOUT B CHHTE3€
TpeX MOCIIeOBATENbHBIX 3aa4: 1) onpeeieHe ypOBHS Pa3BUTHUS OTACIBHBIX CTPATETHI COBIIAAAIONIETO
MOBEZCHUSI B Ipoliecce MpoecCHOHAIbHON MeAarorniecko NesITeNbHOCTH; 2) CTPYKTYpHBIH aHau3
COBJIaJAIOIIETO MOBEACHUSI [Ie1arora; 3) onpeesCHHE PECYpPCOB COBIAIAIOIIETO TOBECHHUSI.

Ha pa3znuuHbIX 3Tanax ucclieoBaHus B HEM NIPUHUMAJIO ydacTre B o0miei cnoxuoct 101 yenoBexk.
Bri0opky mccienoBaHus COCTaBHIIM HpEACTaBUTENN neaarornyeckoro cocraBa MbOY CaBuHckoi cpen-
Hel oOpazoBatenbHoi mkonbl, MBOY Bosuecenckoit COLL, MKOY Apxunosckoii CI. C nenbro perie-
HUS 3a]1a4 UCCIICIOBAHUS HAMHU OBLIM UCIIONIBb30BAHBI CIICAYIOIUE METOIbI M METOIMKHU: ONPOCHUK KHU3HE-
crorikoctu (C. Manau B anantanuu JI.A. JleontbeBa) [27], cTaHIapTHBIH MHOTO()AKTOPHBIH JTUYHOCTHBIN
onpocauk P. b. Kerremma 16-PF [28], onmpocHuk «CrocoOsl coBnamatomero noeeneHus» (P. Jlazapyc,
C. ®onkman B apantauuu T. JI. Kprokosa, E. B. Kydtsak, M. C. 3ambinnisiea) [29], MeToauka AMarHOCTHU-
ku camooueHku T. B. Jlem6o, C. S. Pyounmreitn (B Mogudukamuu A. M. Ilpuxoxan) [30], onpocHuk
«YpoBeHb cyobekTHBHOTO KOHTpoJs» (E. ®@. baxkun, E. A. l'onbmkuna, JI. M. Otkung) [28]. Metonst 00-
paboTku naHHbIX: Kputepuii K-S Konmmoroposa — CMupHOBa, 17151 cpaBHeHus: U-kputepuit ManHa — YUTHH,
KOPPEJALMOHHBIN aHAJIN3 NpU MoMOILM f~-Kputepus CnHpMeHa, TUCIIEPCUOHHBIA aHAU3 M0 F-KpUTEpUIO
®uriepa, a TaKKe AEMEHTHI CTPYKTYpHO-(pyHKIOHanbsHOoTo ananu3a (B. H. Apyxunun, A. B. Kapnos).

Ilepen TeM Kak aHATM3UPOBATH OCOOCHHOCTH B3aMMOCBSI3M COBJIAJAIOLIEIO MOBEACHHUS WU JIMTYHOCTHBIX
CBOWCTB, HEOOXOMMO OCTaHOBHTBCS HA BOIPOCE 00 YPOBHE Pa3BUTHsI CTPATETHH COBIAJAIOIIETO HOBEACHUS
niegaroroB. CpeiHue 3HaUYCHHUS YPOBHS BRIPYKEHHOCTH KOIMHI-CTPATETHi PEACTABICHBI Ha pHC. 1.

B nenom meparors JeMOHCTPUPYIOT YMEPEHHOE MCHOJIB30BAHHE BCEX CTPATErMi COBIIAJAHHSA CO
CTpeccoM, BMECTE C TeM HanOosee MHTCHCUBHO BBIPaKCHHBIMH B IIPOLIECCE ME1AarOTHYECKON esITeIbHOC-
TH OKa3blBAIOTCS IUIAHMPOBAHUE PEILCHMs MpoOJeMbl, JUCTaHIMpoBaHUEe U KoHppoHTauus. Kondponra-
LSl U TUCTaHIIMPOBAHUE PACCMATPUBAIOTCS KaK HeaJalTUBHbIE CTPaTeruy PY HEYMEPEHHOM HCII0JIb30Ba-
HUH, OHH MPEATOJIAraoT HelleJICHAPABICHHYIO TOBEICHYECKYIO aKTUBHOCTh, MOTYT COIPOBOK/IAThCS MM-
MYJIbCUBHOCTBIO B MoBeeHUHU. [ImanupoBanne pemeHuii sBiseTcss NpOAYKTUBHON cTpaTeruei, NpuMeHss
KOTOPYIO MeJaror NpeAnpruHUMAaeT IieJICHaNPaBICHHBIC TONBITKHU 110 Pa3peIeHNI0 POOIEMBI.
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Puc. 1. CpegHue 3Ha4YeHUs YPOBHS BbIPAXXEHHOCTM CTpaTerii CoBNaaaloLLero NoBeAeH!s y neaaroros

['oBopst 0 TMHAMUKE COBIAJAIOIET0 OBEACHHS B IEPHOA MPpodeccnoHalbHON MeAarornieckon ae-
SATEIBHOCTH, OTMETHM, YTO B MPOLIECCE TEOPETHUECKOTO aHaIHN3a MPOOIEeMbl MBI CTOIKHYJIUCH C IPOTH-
BOPEUHMBBIMH JaHHBIMH O BJIMSHUHU ONBITA Pa0OTHI HA BBIOOP KOMMHI-CTpaTeruii. B HEKOTOpBIX uccieno-
BaHUSX [TOKa3aHO, YTO 0oJiee OTBITHBIE MPENOAaBaTEeIN UCTIONB3YIOT MEHEE CMEIIaHHbIE CTPATETHH COB-
JalaHus, OPHEHTUPOBAHHBIE HA MTPOOIEMBI M SMOLIMH, K 00Jiee BHYTPEHHHUE CTPATEruy, TaKue Kak n3oe-
raaue [31], B To BpeMs Kak B JPYIHX HCCIEIOBAaHUSAX COOOLIAETCS, YTO OMBIT pabOTHI HE BIMSAET Ha
coBiaganue [32].

B Hamem ncciiefoBaHuHM CTaTUCTHYECKUH aHAN3 TIOKa3aJl HAJIMUWe pa3iniuid MeKay TPyIIon nena-
roroB «Crax pabotel 0-5 ner» u rpynmnoit «Crax padotel 6—15 ner» no mkane «JlucranmupoBaHue»
(U=174,000; p <0,05). lanHbIi1 pe3ynbTar, BO3MOXKHO, O0BSICHSIIETCS TEM, YTO JUIS TISIar0OTOB C MEHBIITUM
npodeccCHOHaIbHBIM CTaXKEM B CHITy OoJiee HU3KOro NpodeccuoHanu3Ma XapakTepHO UCTIOb30BaHUE MH-
TEJJIEKTYaJIbHbIX NPUEMOB PAalMOHAIN3AIMH, TIEPEKIIOYCHIsI BHUIMAaHUsS, OTCTPaHEHUs], IoMopa, obeciie-
HUBaHUA U T. 1. [lomyueHHbIe pe3yabTaThl COMMACYIOTCS ¢ JaHHBIMHU, MIPEACTABICHHBIME B padorax [33],
KOTOpBIE YTBEPXKIAIOT, YTO MOJIOABIC MIPEOAaBaTeIl U MPENOAaBaTeIN-CTyACHTHl UCTIONb3YIOT CTPaTeruu
n30eranusl.

Mexnay rpynnoit «Crax padotsl 0—5 net» u rpynnoil «Crax paboTsl Oonee 15 ner» cymecTByroT
3HauUMMBbIe pa3nnuus 1o mkane «llonoxurensHas nepeouenka» (U = 180,000; p < 0,05). danublil pe3yib-
TaT, BO3MOXKHO, OOBSCHSETCS TEM, YTO MEIAarory ¢ OOJBIINM CTaXXeM B CHITy OoJiee BBICOKOTO npodeccro-
HaJIM3Ma MOTYT MOJIOXKUTENFHO IEPEOCMBICIIMBATE CUTYALMIO U PACCMaTPUBATh €€ KaK CTHUMYJ ISl JINY-
HOCTHOT'O pOCTa.

CrenoBarenbHO, pe3yabTaTbl CPABHUTEIFHOTO aHAIN3a COIVIACYIOTCSl C IAHHBIMHM O TOM, YTO MEHEE
OTIBITHBIE TIEIarOTH CHPABISIIMCH CO CTPECCOBBIMH CHTYAIMSIMU C TIOMOIIBIO COLMATIBLHON MOAJEPKKH, a
OoJiee OMBITHBIE MOOMIIM30BAIM APYTHE CTPAaTETuy (IOIOKUTEbHAs TTepeorieHka) [31].

s nomonHUTENbHON BepU(UKALMKM TUIIOTE3bl M B KOHTEKCTE CTPYKTypHOTro oObscHeHus [34] Ha
CJIeIyIoIeM dTarne OblJI OpraHu30BaH CTPYKTYPHBIA YPOBEHb aHaIM3a MOJYYECHHBIX AaHHBIX (Tadn. 1), B
COOTBETCTBHH C KOTOPBIM MBI IIPOM3BEIH MPOLETYPY 00pabOTKH MHOTOMEPHON MaTpHIIbl HHTEPKOPPEIisi-
uuil. Jlannas mponenypa oObsICHEHUs TIO3BOJISICT YBUAETH HE CTOJIBKO CAMHUYHBIC U MapLUalbHbIC B3au-
MOCBSI3H ME¥XIy KOMIIOHEHTaMH, CKOJIBKO MX CTPYKTYpHYIO OOYCJIOBIEHHOCTb, B3aMHBIE COYETAHUS U
LIEJIOCTHBIC TTOACUCTEMBI [34].

B pesynbrare aHannsa okazajaock, YTO B LIEJIOM CTPYKTYPa COBIAAIOLIET0 MOBEICHHS IeJaroroB oKa-
3bIBAETCS] BBICOKOPA3BUTOM, B HEH 00pa3yroTCsl CBSI3U Pa3IMYHOIO YPOBHs 3HaYMMOCTU. Bce crparerun
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COBJIaJaHUsI BXOOAT B CTPYKTYPY. bazoBeiMu KOIMMUHI-CTPATCTUAMU OKa3bIBAOTCA AUCTAHLIUPOBAHUC U Ca-
MOKOHTPOJIb: UMEHHO OHU UMCIOT HanOOJBIINI BEC. ITO 3HA4YUT, 4TO IIpH OTHOCHUTEIIbHOM HEPA3BUTOCTHU U
BO3MOXKHOM CHHMIXXCHUU POJIU APYTHUX CTpATECT Uil UIMEHHO AUCTAHLIUPOBAHUC U CAMOKOHTPOJIb CMOT'YT OKa-
3aThb peIIaronIce 3HAYCHNUE B CUTYyallUn CTpeCCca. HOJIy‘{CHHI:IfI pe3yibTar, BO3MOXKHO, 00BICHSCTCS COonuo-
HOMHUYECKOMH HpHpO,[[OfI HpO(l)eCCI/II/I, KOTOpas 3aKJIFO4acTCsd B BBICOKOM MHTCHCHUBHOCTH CY6’BCKT-Cy6'bCKT-
HOTO B3aHUMOJICHCTBHS: B3aMMOACHCTBHS B KOHTCKCTE (KYUYUTCJIb — YUYUTCIIb», «KYUUTC/Ib — YUYCHUK) «Yy4dU-
TCJIb — aIMUHUCTpAIUS, «YUUTCIIb — POAUTCIIb) IMOPOKIAAIOT OI'POMHOC KOJIMYCCTBO TPYAHBIX MEKIINY-
HOCTHBIX CTPECCOBBIX CHTyaHHﬁ. Bce 3t q)aKTOpLI 3aCTaBJIAIOT YUUTECIA UCIIOJIB30BATh «3Heproc6epera}0—
Hre» CTPATCrun COBJIAAArOUICTO MOBECACHN A, KOTOPLIC Ha HepBbIﬁ B3IUIA/] OKa3bIBAKOTCA, Pa3yMECTCH, n30e-
raromyMu U HEaJallTUBHBIMU, OJHAKO IMO3BOJIAOT COXPAHUTH YYUTCIIFO SMOIIMOHAIILHYO YCTOI‘/JI‘H/IBOCTL u
HC MO3BOJIAIOT CUHAPOMY 5MOLMOHAJIBHOTO BBII'OpaHus JOCTUTHYTh MaKCUMAJIbHBIX 3HAYCHUU.

Ananuz e3aumocesseti cmpameeuﬁ COGJZCI()CHOW@ZO nogeoeHus y neoazo2o8

ITokazarenb Pesynbrar
OO0111€€ KOJIMYECTBO B3aMMOCBSI3€EN 26
Cpennuii Bec cTpareruu B CTpyKType (X) 1,5
Wuaekc oprannzoBanHOCTH cTPYKTYphl (MOC) 64
baszoBast cTparerusi coBiaianus JuctanuupoBaHue, CAMOKOHTPOJIb

DTOT pe3yabTaT COrIacyeTcsl ¢ MPeabIAYIIUMH UCCIIEIOBAHUSIMH, B KOTOPBIX COOOIIANIOCh, YTO YUUTE-
JIsl ICTIOJB3YIOT OOJIbIIEe CTPATETHil COBaaHMsl, ODUEHTUPOBAHHBIX HA AMOIIMH, YEM CTpATeruil coBlaaa-
HUSI, OPUEHTHPOBAHHBIX Ha Mpobiemsl [17]. BMecTe ¢ TeM moyueHHbIH pe3yabTaT BO3MOXKHO OOBSICHUTh
MOSIBJICHUEM B NPO(eCcCHOHANBHON AEATENFHOCTH e1arora Bce HOBBIX CTPECCOBBIX CHTYyallMi (IuCTaH-
LUOHHOE 00y4eHne, TOCTOSTHHO MEHSIIOIecs TpeOOBaHus K CoAepKaHuIo 1 popMe 0OydeHusl U TaK Ja-
jee), U, BEpOSITHO, CTPAaTeruy COBIaganus, cQOKyCHpOBaHHBIE HA TPOOIEMe, aeKBATHO TIOMOTAIOT yUHUTe-
JISIM B KJIJACCHMUYECKUX CUTyallMsX MEearorHyeckoro CTpecca, a HoBble IPUYMHBI CTPEcca MOKa3bIBAIOT, YTO
€IMHCTBEHHOH BO3MO)KHOCTBIO CIIPABUTHCS C HUM SIBJISIETCS COBIIaIaHKe, CPOKYCHPOBAHHOE Ha SMOLUSIX.

Ha cnenyromem stane ctaTucTHyecKoil 00paboTKU JaHHBIX MBI ONPEICIsUIN, KaKie JTMYHOCTHBIE Ka-
YecTBa SIBJIAIOTCS PecypcaMy KOIMHI-CTPATETruil y MeAaroroB B KOHTEKCTE aTpUOYTUBHOTO OOBSICHEHUS
[34]. TlonyueHsl cieayromme pe3yabTaThl:

1. OgHUM M3 caMbIX BaKHBIX PECYPCOB COBJIAJAHUA y NIEaroroB OKa3bIBAETCs )KM3HECTOMKOCTD U ee
cocTaBIsitoIe (BOBICUEHHOCTD, IPUHATHE PUCKA U KOHTPOIIb): «KOHTPOIBY OKa3bIBaeTCsl PecypcoM JUIst
ctpareruit «Jlucraniupoanue» (F = 2,095 npu p < 0,05) u «Ilouck conmanbHoit nomaepxkuy (F = 1,641
pu p < 0,05), a o0uwmii ypoBenb «Knu3HecTOHKOCTH» — pecypc IpHu BeIOOpe cTpaTeruii «Jucranuupona-
uue» (F = 1,823 npu p < 0,05) u «Ilouck conmansHoi nomuep:xkkm» (F = 1,890 npu p < 0,05). To ects,
HaXOAsACh B CTpecce, MeAaror ¢ BBICOKMM YPOBHEM >KU3HECTOMKOCTH He OyleT MpH3HaBaTh 3HAYMMOCTh
CBOECH POJM B BOSHUKHOBEHUH NMPOOJIEMbI U OyIeT NPUHHMAaTh OTBETCTBEHHOCTH 3a €€ pelieHue, domnee
TOTO, CTPEMsSICh COXPaHUTb CBOC KOTHUTHUBHOE W SMOLMOHAJIBHOE Olaromony4ue, yauTedb OyaeT crpe-
MUTBCS PEHIUTH MPOOIEMY 3a CUET MPUBJICUEHUS! PYTHX HCTOYHUKOB (BHEIIHSS MOJACPKKa KOJUIET, OJn3-
KHX JIFOAICH U JIp.).

2. «Jlokyc xouTpONS» (F = 2,179 npu p < 0,05) u «Camoounenkay (F = 2,034 nipu p < 0,05) — pecypcsl
pu BeIOope cTparterun «llouck connanbHON NOAIEPKKI», TO €CTh, OKa3bIBasICh B CUTyallMH cTpecca, Ie-
JIarory, MCIOJIb3ys PECYPCHl MHTEPHAIBHOTO JOKyca KOHTPOJIS, IPEANOYUTAIOT UCIIOIb30BaTh CTPATETHIO,
HaIpaBJIeHHYIO HAa MTOUCK MOMOIIU B OKpyXeHuH. [lomyueHHsbIll pe3ynasTaT sBIsSeTCsl JOBOJIBHO MHTEpEC-
HBIM caM 10 ce0e, TaK KaK BCKPBIBACT 3aKOHOMEPHOCTD, 3aKIIOYAIOLIYIOCS B TOM, YTO MEAaror, MOHUMast
CBOIO BBICOKYIO 3HAYMMOCTh, OTBETCTBEHHOCTb U POJIb B CIOKHUBILIEHCS TPYIHOM CUTYallH, TEM HE MEHEE
OCO3HAET, YTO PECYpPCHOCTB €r0 COCTOSHUS, €T0 CAMOOLIEHKH HE MO3BOJIUT €EMY B TIOJHON Mepe CIpaBUTh-
Cs1 CO CTPECCOM, TIOITOMY OH BBIHYXKAEH UCKaTh U MPUHUMATh IIOMOILb OT OKPYKEHHS.
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3. «TpeBOXKHOCTB» — pecypc IpH BeiOOpe cTparterun «llomoxurensHas nepeonenka» (F = 1,988 mpu
p < 0,05). Pesynbrar ToBOPUT O TOM, YTO, KOT/J]a YUUTEIb MOTPYKAETCS B TY HIIM HHYIO IPOOJIeMy, aKTHBH-
3UpYeTCsl TPEBOXKHAS COCTABIISIONIAs] TMYHOCTH, 2 BMECTE C Hel M HeraTUBHBIN 00pa3 CIIOKHBILIEHCS CUTY-
alyy, B pe3ysibTaTe 4ero MPOUCXOAUT TpaHchopManus MepeKUBaHUs 3a CUET MOJIOKHUTEIBHOTO Hepeoc-
MBICJICHUS U PACCMOTPEHUS 3TOH TPYAHOCTH KaK CTUMYJIa JJIsl TUYHOCTHOTO pPOCTa.

4. «OMouMoHaIbHAs YCTOWYMBOCTE» OKa3bIBAETCS PECYpPCOM IPH MCIONB30BAaHUU cTparerun «Jlu-
cranuuposanue» (F = 1,993 npu p < 0,05). AHanu3upysl 1aHHOE BIMSHUE, OTMEYaeM, YTO STOT (HakTop
OKa3bIBAET IOJIOKUTEIBHYIO poJib. Pe3ynbrar BrojiHE 3aKOHOMEPEH, TaK KaK SMOLIMOHAJIBHO 3pelible, Bbl-
Jep>KaHHbIE M CIIOKOMHBIE YUHTENsl OUEHUBAIOT CUTYalUIo OoJjiee PEeaMCTUYHO U B CHTYal[H CHIIHOTO
cTpecca NPEANOYUTAIOT UCTAHIIMPOBATHCS OT MPOUCXOAIIETO.

Takum 00pazoM, NoIydaeM, 4T0 JTMYHOCTHBIE OCOOCHHOCTH, OKa3bIBasi BIMSHUE HA CTPATETUH COBIIA-
JaHUSl CO CTPECCOM, SIBIISIIOTCS PEeCypcaMy COBNafaHus B Ipeolafaoneid cTeneHn A u30eralomnx u
HEa/JIalTUBHBIX CTpaTeruid. YUUTessl UCIONb3YIOT OOMIMPHBIM apceHan CIOCOOOB COBIAAAHUs, YTOOBI
CIPaBUTHCSL CO CTPECCOM M HANPSIKCHUEM, BO3HUKAIOIIUM Ha pabore. Ocoboe 3HaueHHE OHU OTBOIST
CTpaTerusiM, OpUEHTUPOBAHHBIM Ha SMOLIUU.

OnpeneneHo 3HaYeHUE HEKOTOPBIX JINYHOCTHBIX 0COOEHHOCTEH, KOTOPBIE BBIMIOIHAIOT POJIb PECYPCOB
COBJIaJJaHHUsI CO CTPECCOM Y MEAAroroB: KU3HECTOUKOCTh M €€ KOMIIOHEHTHI (KOHTPOJIb, IPUHSATHE PUCKA U
BOBJICUCHHOCTD) OKa3bIBAIOT KakK MOJOKUTENIBFHOE, TaK U OTPUIATENILHOE BIHMSIHUE; aeKBaTHAsl JIHYHOCT-
Hasi TPEBOKHOCTH OTpeieNsieT BEIOOp KonmuHT-cTpareruu «llonoxkurensbHas nepeonenkay. MuTepHanbHbIi
JIOKYC KOHTPOJIS, CAMOOLICHKA, SMOLHUOHAIbHAS] YCTOHYMBOCTD UTPAIOT MOJIOKUTEIBHYIO POJIb IPU BBIOO-
pe y4HuTeneM CTpaTeruid CoBIa aHus, OPUEHTUPOBAHHBIX HA SMOILUH.

Pe3ynbraTsl ncciegoBaHUS UMEIOT TEOPETHUECKYIO U MPAKTUYECKYIO 3HAYMMOCTh, TaK KaK paccMa-
TPUBAIOT CaMy MEJaroruiecKyro AesTeIbHOCTh, COBIA/IAI0IIEe MOBEACHHE MIEarora u €ro pecypcehl B KOH-
TEKCTE TPAaH3UTHBHOCTU cepbl 00pa3oBaHUs B CTOPOHY €ro HU(POBHU3aLUK U TepcoHanu3anuu. [lomy-
YECHHBIC JAHHBIC aKTyaJIU3UPYIOT BOIPOC O TOM, UYTO B CUCTEME MPOPECCHOHATBLHOTO O0YUEHHSI, B CUCTEME
JOTIOJTHUTENFHOTO MPO(ECCHOHANBHOTO 00pa30BaHMs IEaroroB yrnop JOJDKEH JeNaThcs HE TONBKO Ha
(opMupoBaHUU MPOHECCHOHATBHBIX KOMIIETCHIUH, HO U HA M3yYCHHUHU TCUXOJIOTUHU CTpecca U MCUXUYe-
CKOT'O 3/10pOBbsI, HA CTAHOBJIEHUH U Pa3BUTHUN JINYHOCTHBIX KayeCTB.
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