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AHHOTauumA: B cTtaTbe nNpoBefeH CpaBHWUTENbHLI aHanuM3 pe3ynbTaTtoB 06yyeHuMa CTyaeHTOB
BbICLUIMX Y4yebHbIX 3aBeAeHUM Npu WUCNONb30BAHMM ABYX pasauyHbix ¢GopMm o0byvyeHus:
TpaauumoHHoro oddianH obydyeHMas WM AUCTAaHUMOHHOTo  ob6y4dyeHus. PaccMoTpeHbl
ocobeHHOCTH AVCTaHLUMOHHOTO obyueHus, BblsiBJIEHHbIE B npouecce LWMPOKOTro
MCNONb30BaHUSA AUCTaHUMOHHbLIX TexHofnormm BO Bpemsa 3nuaemmm COVID -19. TMpwu
npoBefeHUn WncCcrefoBaHUsA YYTEHO LWMPOKOe BHeApeHue UUPPOBbIX TEXHONOMMW KakK B
OVCTaHUMOHHOM, Tak W B TpaguuMOHHOM o6ydyeHun. lNpeameToM uUCCnefOBaHUSA sBNSeTCS
BNIMSSHME pa3/iM4yHbiX (OpPM opraHum3auumm y4debHOro npouecca Ha pe3ynbTaTel y4dyebHoOMn
fesTenbHocTU. Uenb nccneposaHusa: BbiABUTL Haubonee noaxoaswme B 3noxy rnobanbHowm
undpposusaunmn ¢opmbl obydyeHus, kKoTopble obnagatoT MaKCUMMasbHON 3P@PEKTUBHOCTbIO B
COBpPEeMEeHHbIX yCcnoBuax. B KauyecTBe MeToda MCCNeAOBaHWS MCMNOb30BaH CPaBHUTENbHbIN
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aHanu3 pesynbTaTtoB 06y4yeHMa B AUCTAaHUMOHHOM U TpaAWUMOHHOM dopMaTe, MONYYEHHbIX BO
BpemMsa naHaemunm COVID -19 u nocne Hee. PaccMOTpeHbl KakK OLUEHKUM CTYAEHTOB, TakK U
MaTepuasibl CMEWaHHOro aHkeTMpoBaHusa oby4yarwWwmUXCs B BbICWMX YYebHbIX 3aBeleHMAX Ha
pa3fINyHbIX cneunanbHOCTAX. B kayecTBe 06bEeKTUBHLIX KpUTtepmnes 3PPeKTUBHOCTU 06yUyeHuns
66N NPUHATBI: OULEHKWM CTyAeHTOB, cpeaHuit 6ann BO BpeMsa aTrectauum, KOJMYECTBO
CTYAEHTOB, KOTOpble YCMNEWHO caanun npeaMmer. HecMoTpss Ha TpyAHOCTM O6BLEKTMBHOIO
CpaBHeHUa pe3ynbTaToB o06ydyeHUsa, CBA3aHHbIE C TeM, 4YTO MUTOroBas aTrecTaumsa B
ANCTAHUMOHHOM M TpaAWUMOHHOM ¢QopMaTe MPOBOAMTCS B pas3fINYHbIX YCNOBUAX, yAanochb
BbIABUTb pas3nnyma Mexay pa3HbiMM Buaammn obydyeHusa. B uenom 6b110 nNokasaHoO, 4TO
CTyAeHTbl, npoxoausBwmne ob6ydyeHne B TpaaAuuMoHHOM ddopmaTe, nonyyvyanu 6onbwe
npodeccmoHanbHbiX YMEHWI W HaBbLIKOB MO CPaABHEHMUI CO CTyaeHTamu, obyyaBwmmmucs
AnctaHunMoHHo. B pe3ynbTaTe NpoBeAEHHOro MUCCAefoBaHMA  cAenaHbl  BbIBOAblI O
npeanoyTuTeNnbHbIX PopmMmax obyyeHusa, obnagaowmnx Hambonee BbiICOKON 3 deKTUBHOCTLIO. K
TakuM popMaM B HacTosiLiee BpeMs OTHOCATCS TpaAuUMOHHOe obyyeHne, Mcnonb3yolee BecCb
apceHan nojayMm COBPEMEHHOro unmdpoBOro KOHTEHTa, a TakXe CMewaHHoe obydyeHwne,
ncnonb3youlee Kak KOHTaKTHble, TakK U AUCTaHUMOHHbIE HOPMbl 3aHATUMN.

KnroueBble cnoBa:

Bbicwlee ob6pa3oBaHue, undpposmnsauma obpasoBaHusd, AuCTaHUMOHHOe obydyeHue, cMelwaHHoe

obyyeHUe, MOTUBaLUSA CTYAEHTOB, 3/IEKTPOHHBbIN obpa3oBaTenbHbIN KOHTEHT,
ob6pa3oBaTesibHble TEXHOJIOTUU, couMnanbHoe B3auMoaelicTBue, yCrneBaeMocCTb,
YAOBNETBOPEHHOCTb

Previously published in Russian in the journal Pedagogy and Education.

Currently, digitalization has covered all spheres of human activity, including education. As a
result, digital learning technologies, which are used both remotely and in traditional face-
to-face learning, have become an integral part of the educational process. The availability
of digital tools has made it possible to conduct real distance learning, which has many
advantages compared to traditional offline learning. The main advantage of distance
learning is the possibility of obtaining a high-level education without leaving for another
city and without leaving work, which allows a huge number of people to gain additional
education, take advanced training courses, and acquire a new profession in the process of
online training. The undoubted advantages of the distance learning format—time flexibility
and the ability to take classes conveniently and from anywhere in the world—have led to
the widespread introduction of various distance learning courses, including university
courses, into the education system. But, despite the advantages, the distance learning
format also has disadvantages, which may affect the result of training when receiving a
bachelor's or master's degree at a university in a distance format. A deep comparative
analysis of various teaching methods is required: traditional, which involves personal
communication between students and a teacher in the classroom but using the latest digital
technologies, and remote, which is conducted online. It should be clarified that, at present,
digitalization can be considered an integral element of both traditional and distance
learning. Therefore, when comparing the two forms of education, it is necessary to separate
the impact of the use of digital technologies from the influence of various forms of
educational process organization: the traditional form of education with personal contact
with the teacher and fellow students or the remote form without personal contact. However,
it should be remembered that digitalization and the use of electronic content in distance
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learning covers all aspects of the learning system w, which does not happen in
traditional learning. At the same time, both distance learning and traditional face-to-face
learning are transforming educational relationships that are fully or partially transferred to

the virtual space using new forms and opportunities in these relationships [2, p.1160]

The COVID-19 pandemic was not only a powerful impetus for the use of distance
technologies at all levels of education [3. p. 115] but also allowed some quantitative
assessments to be made when comparing the training results in the traditional and distance
formats. In general, the use of distance learning during the pandemic showed not only the
effectiveness of using online technologies in education but also identified several problems
that need to be solved when using distance learning. The issues of using distance learning
technologies in teaching students of higher educational institutions include the following
[3-7]:

lack of full feedback during training,

lack of social contacts and group interaction during training,

reduced motivation of students during online learning,

the absence of such a decisive element in the learning process as imitation,

technical errors that occur when using various distance learning systems,
- technical problems related to the operation of equipment,

- problems of digital inequality related to the fact that different students with different
educational levels demonstrate different effectiveness in extracting information from digital
sources and its practical application,

- lack of students' formed skills in organizing their own educational activities within the
framework of flexible management of their time,

- insufficient psychological readiness for independent learning.

The accumulated data on the effectiveness and features of online learning during the fairly
widespread use of distance learning technologies require a detailed analysis of the distance
and the usual full-time learning method. Therefore, this work aims to compare the features
of the application of the traditional teaching and distance education method in the
conditions of rapid digitalization of all spheres of human activity.

Materials and methods of research

The objectives of the conducted research were: a) the study of the influence of
interpersonal communications on the process and outcomes of higher education, b) the
study of the influence of various digital and traditional learning technologies on student
motivation and learning outcomes, c) the choice of the most effective technologies to
ensure the desired result from educational activities. At the same time, the problems that
arise for teaching staff during the transition to distance learning, associated with an
increase in the teacher's word load and the need to master new technologies and new
teaching methods, were not considered.

By the tasks set, a comparative analysis of various learning methods using distance
learning technologies was used as a research method based on the synthesis of a large
amount of data that was published after the start of the COVID-19 pandemic [8-13]. The
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paper uses the results of studies that primarily use the materials of a mixed questionnaire
(conducted in the form of a survey with the distribution of material in traditional form or as

an electronic survey) [4..8. 14, 15] The results of the students' academic performance

analysis, combined with a survey 15'—91, were also used. It should be noted that, despite the
large number of studies on comparing various forms of education in individual educational
institutions, only some works summarize the results of the conducted research. This is
because the specifics of the training organization and assessment of knowledge for
students of various specialties can vary greatly, which makes it difficult to quantify the
influence of various factors on the nature of the formation of students' preferences, their
satisfaction, and the result of mastering the educational program.

Research results and their discussion

In accordance with the purpose of this study, it is necessary to analyze both subjective
assessments of students participating in the educational process and objective indicators
that consider student academic performance. First, let's look at how students evaluate
various elements of the educational process conducted in traditional or electronic form. As a
result of a large-scale study of the academic activities of a large number of students in the
Ural region conducted in 2020, it was shown that, at present, the form of realizing

information available to students plays a significant role I8]. The content presented to
students on electronic media was evaluated by students as less important than the content

presented in traditional form (see Fig.1, the source of the questionnaire I§'—Fﬁl). Thus,
the information received by students in electronic or traditional form from departments,
specialized offices, and libraries was evaluated by students in importance in approximately
the same way (Fig. 1). However, the information received in direct contact with the teacher
and fellow students in traditional form during lectures, practical, laboratory classes, turns
out to be more than two times more important than information via electronic media.
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Fig. 1. The importance for students of educational materials on traditional and electronic
media obtained from various sources (marked by students as "very important")

Other studies confirm the conclusions obtained above. Thus, a study covering students of
30 universities in the Russian Federation from the Central, Volga, Ural, Far Eastern,
Southern, and Siberian districts showed that students easily master distance learning

technologies, perceiving it as traditional learning transferred to digital format Bl As a
result of regression analysis, the possibility of social interaction and integration had the
greatest influence on forming positive experiences among students during their studies.
Students involved in interaction with teachers and other students experience greater
satisfaction and positive experiences, leading to greater involvement in learning and
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creating greater responsibility.

Similar conclusions can be drawn from an experimental study that examined students'
assessment of lectures delivered by unfamiliar teachers in a traditional format in the

classroom and the same lectures shown to students in a video [16:P:1351 Ag can be seen

from Figure 2, the teachers' video lectures received lower student ratings in all parameters.
The most significant difference in grades was obtained by the criterion of "interest," which
is explained by the influence of the teacher's personality during the classroom lecture.
However, a significant difference was demonstrated by the amount of information learned
(the last column in Fig. 2). After the classroom lecture, students learned 1.4 times more
information than after the video recording of the same lecture. This has been demonstrated
in many studies confirming the following: all things being equal, the most informative and
valuable are those lectures during which the lecturer establishes live contact with the
audience, and the audience should be able to see the speaker's facial expressions,
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Fig. 2. Comparison of grades given by students to lectures delivered in traditional and video
formats

Let's consider objective criteria for the effectiveness of various teaching methods, including
the average score during certification and the number of students who successfully passed
the subject. A study conducted at Orenburg State University compared the average score
obtained by students during a session with traditional training (during the 2019/2020

academic year) and during distance learning (2020/2021 academic year) [17, p.1301 The
average score obtained by students in exams did not change much during the transition
from traditional to distance learning for both technical and humanities specialties. However,
the proportion of students who successfully passed the session decreased in some groups
(see Figure 3 for technical and Figure 4 for humanities). If for technical specialties, the
share of successful students who passed the course both increased and significantly
decreased (see Fig. 3, group 18STR/AD), then for humanities specialties, this share
decreased in most groups (Fig.4). However, according to the students themselves, technical

specialties cause great difficulties compared to humanities with distance learning {4-P- 1111
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Fig. 3. The percentage of students who successfully passed the session (for technical
specialties)
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Fig. 4. The percentage of students who successfully passed the session (for humanities)

The studies reviewed were conducted for distance learning during the 2020/2021 pandemic;
therefore, comparing traditional and distance learning results may only partially reflect the
real picture, as for objective reasons, online and traditional exams were conducted in
different conditions. However, when conducting certification in a standardized format, the

differences between various types of training are significant, as shown in 81 students
studying simultaneously with the same teacher in 2019 at the University of Eastern
California assessed their professional skills before and after learning during the semester by
answering questionnaire questions numbered in Figure 5 as Q1.1, Q1.2, Q1.3, Q1.4, and
Q2. As shown in Fig. 5, students who chose traditional education evaluated their
professional competencies significantly higher than students who chose distance learning.
After completing their training during the semester, these grades, as expected, increased.
However, the gap between the two forms of education remained: after studying in the
traditional classroom, students gained more professional skills and abilities.
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Fig. 5. Students' assessment of personal and professional skills before and after training in
traditional and distance form

Here are the results of another comparison of the results of the final attestation of
students obtained by the same students during the exam in mathematical analysis
conducted in the traditional form in the winter session of the 2019/2020 academic year and
during the final control work in remote form during the pandemic in the summer session of

the 2019/2020 academic year[ﬂ. The average score received by students for the exam in
the traditional form, reduced to a five-point scale, is 2.0, while the average score of the
same students for the summer session during the remote form is 4.2. Presumably, students
received higher scores for remote work as a result of the fact that they could, despite the
control, use the Internet. Therefore, for an adequate assessment and comparison of various
forms of training, it is necessary to provide a standardized procedure for conducting final
certification in the traditional and distance forms.
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It should be noted that conducting exams remotely requires significant processing of exam
assignments to exclude the possibility of simply using Internet calculators and an online
bank of answers to questions on various topics. On the one hand, the commonality of
assessment criteria should be maintained when conducting exams in any form while
preserving the basic didactic principles of drawing up examination tasks, including a variety
of functions to cover material on all topics, balance in terms of complexity, uniformity of

tasks in individual sections {131,

On the other hand, when conducting a remote exam to prevent students from using Internet
resources, careful work is required on the selection of both the questions and buildings
them, as well as in formulating them, which should not make it possible to find a quick
answer using quick copying but should make the studied material comprehensible. To do
this, in the online exam, in addition to questions in the selection of answers, you can use
the input of intermediate results of solving the problem in various templates and the input
of step-by-step problem-solving. However, such preparation of tasks requires a lot of the
teacher's time, and due to the high role of social interaction of students who collect
information about all the tasks that exist, it is necessary to revise them every semester

and show a creative approach 05, p. 26] At the same time, the teacher must constantly
improve both pedagogically and their level of computer technology proficiency.

In this regard, it should be noted that a modern teacher must possess high-level digital
skills like searching and evaluating information on the Internet, independently creating
educational materials and multimedia content, using existing educational resources, and
creating virtual platforms for their student groups both based on the distance learning
system used and on social networks, creating and distributing their digital portfolio,

choosing modern methods, including mixed and mobile learning 18] Mixed learning is a set
of techniques and strategies that include three mandatory components: classroom, distance

learning with a teacher, and mandatory independent work that a teacher must organize fsy
Blended learning has great potential for further development and can become one of the

most common forms of learning [20. p. 971 Mixed learning technologies are currently
undergoing a stage of formation and simultaneous rapid development, which makes it
difficult to timely assess their various aspects from the point of view of a scientific
approach. However, from the typology of the twelve models of blended learning presented

inM, it is possible to identify models with high potential for further development.
This is a mixed individual curriculum where the student chooses the number of subjects
they need along with the form of study for each subject; a mixed academic subject, when
various sections of the subject, as well as various stages of mastering (learning new
material, consolidation, control, practical application), are studied by contact or remotely;
online support with the organization of collective webinars and answers to questions; a
mixed study that can be applied to undergraduates. Similar models or elements of blended
learning are already being used in the training of students, which shows their undoubted
attractiveness and prospects for improvement.

Conclusions

This paper compares the results of traditional and distance learning based on the analysis
of quantitative and qualitative assessments of learning outcomes obtained during the
training of students of higher educational institutions from various specialties. The
following can be noted as a result of analyzing the learning outcomes obtained using
various forms of learning. Currently, the highest results are achieved when using traditional
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and mixed training. The traditional approach, carried out in the presence of direct contact
between the teacher and students, provides a strong motivation to study due to direct
interaction with the teaching staff and a comfortable perception of information both during
lectures and during practical classes. The results of mastering theoretical information and
practical skills when using traditional teaching are higher than when using distance
learning, and students' subjective assessments of the convenience and comfort of learning
are also higher for traditional teaching methods. At the same time, the traditional approach
uses all modern digital technologies to provide better accessibility and visibility of the
information received. Blended learning, which is undergoing rapid development at present,
can be considered an evolution of traditional learning in the era of digitalization when some
stages of learning can be more effectively organized in digital form and a distance format.
Such stages and elements of training include the current control of knowledge, the
development of practical skills in solving standard tasks, and the initial study of new
material. At the same time, students' direct contact with the teacher and study group
members is wholly preserved. Distance learning at this stage makes it possible to make
education accessible to large groups of the population, which is one of the main advantages
of this format. However, the results of mastering the educational material with remote
learning show its lower effectiveness than the traditional and mixed approach.
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Pe3ynbTaTbl Npoyeaypbl peeH3upoBaHUA CTaTbU

B c¢Bs3n C noautmkoun ABOKMHOMO CJ/€MO0r0 pPEeLEH3NUPOBAHUS JINHHOCTb pELEH3EHTa He
PacCKpbIBaeTcs.
Co CrinMcKkoM peLeH3eHTOB U3/4aTtesIbCTBa MOXHO O3HaKOMUTHLCS 34ECh.

Ha peueH3snpoBaHWe npeacTaBneHa paboTa «CpaBHUTENbHbIA aHalM3 MCNOJIb30BaHUS
ONCTaHUMOHHBIX M TPAaANULMOHHbIX TEXHONOMMN 06y4YeHUs B BbICLWIEN LIKOME>.

MpeamMeT wuccnefoBaHus. PaboTa nocBsiLleHa MNPOBEAEHUIO CpaBHEHUS ocobeHHocTel
NpMMEHeHUs TpaAWLUMOHHOIO MeToaa 06yyeHUs M AUCTAaHUMOHHOro o6pa3oBaHUA B YyCIOBUAX
cTpeMuTtenbHon umdpoBusaumm Bcex cdep YenoBeyeckon pAesiTenbHocTM. B paboTe
npeacTaB/€Hbl MNOJSyYEHHbIE pe3ynbTaTbl TEOPETUYECKOrO U 3MMNUPUYECKOrO MCCNefoBaHus.
ABTOpP BbIMOJIHUA MOCTaBJIEHHbIE 3a4a4M:

- U3YUYEHO BJIMSIHUE MEXJIMYHOCTHbIX KOMMYHWKaLWA Ha Npouecc U UTorm obyyeHuns B BbICLUEN
wKose;

- UCCNnepoBaHO BJIMSIHME pasfiMyHbIX UMMPOBLIX U TPAaAMLMOHHBLIX TEXHOMNOTMN 06ydyeHUs Ha
MOTUBALMIO CTYAEHTOB M pe3ysbTaT 06y4yeHus;

- BbibpaHbl Hanbonee saddpeKkTUBHbIE TEXHONOIMKN, obecneymBatowme nonyyeHne Tpebyemoro
pe3ynbTtata obpasoBaTesibHOW AEATENILHOCTH.
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MocTtaBneHHas uenb 6bl1a AOCTUTHYTA.

MeToponorus nccnepoBaHus onpepenseTcs aKTyaNbHOCTbIO. ABTOpPOM npoBeneHo
TeopeTuyeckoe M 3MNUPUYECKOoe unccnegosaHue. B HeM MCNoNb3oBaH KOMMAEKC MeToAO0B U
MeTOAMK, a TaKXe KOJIMYECTBEHHbIN N Ka4YeCTBEHHbIN aHaINU3 NMOJy4YEeHHbIX pe3y/bTaToB.
AKTyanbHOCTb UCCNefOBaHUA OonpeaensaeTcd TeéM, UTO BaXXHO pELWUTb UMELWNecs TpyYAHOCTU U
npo6semMbl NMPUMEHEHUS AUCTAHUMOHHBLIX TEXHOMOrMiM npum 06y4yeHUM CTyAEHTOB BbICLWINX
yyebHbIX 3aBeneHun. B pabote ocoboe BHMMaHME yaeneHO aHanu3y TpaaguMUMOHHOIo MeToaa
obyyeHns M AgUCTaHUMOHHOTro obpa3oBaHus.

HayuyHas HOBUW3Ha nccnenosaHusa. NpoBeaeHHoe nccneagoBaHne NO3BONUIO:

- onpejesieHbl AOCTOMHCTBA M HeAOCTaTKM, a Takxe Npobnembl NMpUMeHeHUs AUCTaHUMOHHbIX
TEXHOMOrMM Npn 06y4eHnn CTyAEHTOB BbICWNX y4ebHbIX 3aBeeHNN;

- NpeacTaBneHbl NoapobHble pe3ynbTaTbl NPOBEAEHHOIO NCCeA0BaHUS;

- BblaeneHbl LMdpoBbie HaBblkKM, KOTOPbIMW BAXHO OBJlafeTb COBPEMEHHOMY NpenoaaBaTento;
- ONMcaHa TeXHONOrMs CMewWwaHHOro obyyeHus.

Ctunb, CTpyKTypa, copepxaHue. CTUIb W3N0XEHUSA COOTBETCTBYEeT nybnukaumsMm Takoro
YypOBHSA. HA3blk paboTbl HayudHbIi. CTpykTypa paboTbl 4eTko npociexuBaeTcsi, aBTOPOM
BblaesieHbl OCHOBHbIE CMbIC/IOBbIE YaCTH.

Bo BBeaeHUM aBTOp OTMETUT aKTya/llbHOCTb 3aTPOHYTOW npobnembl. BblN0 BblgeneHo, 4To
undpoBusaums oxeatuna Bce cdhepbl 4YesnlOBEYECKOW p[esaTenbHoCTM, B TOM  4yucne
obpasoBaHue. 3HauyuTeNbHOE BANSAHUE CTANo uUrpaTb ANUCTaHUMOHHOEe obyuyeHne, Ha aKTMBHOeE
pa3BuTME KOTOpOro noBausina naHaemms COVID-19. [OwucTtaHumoHHOoe ob6yyeHne wumMeeT
onpejesieHHble MNpeuMylwectea W AOCTOMHCTBA, HO TaKXe 3HayuTenbHOE KONNYeCTBO
HepocTaTkoB. B TO Xe BpemMsa agurntanusaums U MUCMNoONb30BaHWE 3/1EKTPOHHOrO0 KOHTEHTa B
OVCTaHUMOHHONW ¢opMme o06ydyeHus oxBaTblBAaeT BCE acneKkTbl CUCTEMbl 06yyeHus, 4YTO He
pocTuraeTcs TpaAuuMOHHOW dopmoi obydyeHus. JuWCTaHUMOHHOE W TpaAWUMOHHOE O04YHoe
obyuyeHne oTnmnyaeTca TpaHchopMmaumenn obpasoBaTesibHbIX OTHOLIEHWUN, KOTOPblE MOJHOCTbIO
WM 4YAaCTUYHO MEepeHOCATCS B BUPTyasibHOE MPOCTPaHCTBO, MCMNOJIb3YKTCA HOBble (OPMbl U
BO3MOXHOCTU B 3TUX OTHOLWEHMUSAX. ABTOPOM BblAesieHbl OCHOBHble NMPO6seMbl NCNOSIb30BaHNS
OVCTaHUMOHHBIX TexHoNormm npu obyyeHUM CTyAEHTOB BbICWKNX Y4ebHbIX 3aBefeHUN.
MpoBeaeHHbI aHAaNN3 NO3BOJIN/ BbiAE/IUTb OCHOBHOE NMPOTUBOpEYne 3aTpOHYTON npobnembl 1
uenb paboTbl. OAHAKO BaXHbIM SBNSETCS pacCMOTPEHMEe 3aTpOHYTOW npobneMbl, MOCKONbKY
HabnopaeTcs AeduUUNTAapHOCTL NOAOOHbBIX UCCea0BaHUN.

Cnepywouwme pasaenbl NOCBSALWEHbl ONMCaHUIO MaTepUanosB U MEeTOA0B UccnenoBaHUs. ABTOPOM
BblA€NleHbl €ro 3ajayun, MeToAbl M MeToAMKM, a TakKxXe OCHOBHoe coaepxaHue. Ocoboe
BHMMaHWE B MOJSIy4eHHbIX pe3ynbTaTaX NOCBSLWEHO 06CyXAEHUNIO CNeayoWnX BONPOCOB:

- BaXHOCTb ANS CTyAeHTOB Yy4yebHbIX MaTepuanoB Ha TPaAWUMOHHBIX U 3AEKTPOHHbIX
HOCUTENSAX, MOJNTYYEHHbIX U3 Pa3/IMYHbIX UCTOYHUKOB;

- CpaBHEHWEe OUEeHOK, JaHHbIX CTyAeHTaMu JfeKunmsaM, MNpoYUTaHHbIM B TPAAULUMOHHOM U
BungeodopmMare;

- oueHKa CTyAeHTaMW JINMYHbIX MNpodecCMoHaNnbHbIX HaBbIKOB A0 W nocse ob6ydyeHunsa B
TpaAULMOHHOM M AUCTAHLMOHHOM BUae U Ap.

ABTOpPOM BblAeseHbl UUPPOBblE HaBbIKM, KOTOPbIMKM [AOJ/DKEH BNajeTb COBPEMEHHbIN
npenogaBaTeslb Ha BbICOKOM YpOBHE: TMOUCK W oOueHKa uWHPoOpMaumm B UHTEpHeETe,
caMmocToAaTeNnbHOE cO34aHMe y4dyebHbIX MaTepuanos U MyAbTUMEAMMWHOrO  KOHTEHTA,
MCMONb30BaHUE CYLWECTBYWNX y4ebHbIX pecypcoB; co3haHue BUPTyasibHbIX MAOLWAAOK ANs
CBOMX CTyAE€HYEeCKUX rpynn, kak Ha 6a3e ncnosb3yeMon CUCTEMbl ANCTAaHUMOHHOIO oby4vyeHus,
Tak U B COUMANbHbIX CeTSAX; CO34aHMEe W pacnpocTpaHeHue cBoero undposoro noptdoamo,
BblbOp COBpeMeHHbIX MeTOA0B, BKOUasa cMewaHHoe n MmobunbHoe obydyeHue.

3aknyeHne coaepxut obocHoBaHHble U ob6obwatowme BbIBOAbI.

Bubnunorpadusa. bubnuorpadusa ctaten BkA4aeT B ceba 20 oTeyeCTBEHHbLIX U 3apybexHbIX

57



10.25136/2409-8736.2024.1.70599 CoBpemeHHoe obpasosaHue, 2024 - 1

WCTOYHMKOB, KOTOpble M34aHbl 3@ nocrnegHue Tpu roga. B cnucke npeactaBfieHbl, B OCHOBHOM,
CcTaTbh U Te3ncbl. NCTOYHMKM OPOPMIEHBI, B LLEeTOM, KOPPEKTHO U OAHOPOAHO.

Anennsaumsa K onnoHeHTaM.

PexkoMeHpauunu:

- onucaTb NepPCNeKTUBbl U OCHOBHble HamnMpaB/eHUA AaNbHeWwero uccneaoBaHUs 3aTPOHYTOM
npo6nemsl;

- BblAeNNTb HOBU3HY U aBTOPCKUIM BKNaA B pelleHne BblaeneHHON npobnemsbl;

- KOHKpeTusmpoBaTb Lenb paboTbl, NOCKONbKY B paMKax AAaHHOro uccnenoBaHWs BbiAenUTb
0COH6EHHOCTM UMCMoSIb30BaHuUA  TpaAMUMOHHOrO Metoda oOb6byyeHMs W AUCTAHUMOHHOIO
obpa3oBaHMa B YC/OBUSAX CTpeMuTenbHOW uumdpoBM3auMm CHAOXHO BO Bcex cdep
yenoBeYeCcKkon AesaTeNbHOCTH.

BoiBoabl. MpobnemaTtnka ctaTbn OTIMHAETCSA HECOMHEHHOM aKTyasibHOCTbIO, TeopeTUdYeCcKon u
npakTM4yeckonm ueHHOCTblO; 6yaeT uWHTepecHa crneuyumasnucTaM, KOTOpble 3aHWMMAlTCH
npo6nemMamMm MCNONb30BAHMA AUCTAHUMOHHBLIX W TPAAUUMOHHBLIX TEXHONOrMM obyvyeHuns B
Bbicwen wkone. CTtatbss MoxeT ObiTb peKoOMeHAOBaHa K OMNybJIMKOBaHUI C  Yy4YeToM
BblAENIEHHbIX peKoMeHAauuni.
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