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Abstract. The relevance of the study is conditioned by the need to develop speech
imagery in foreigners studying Russian and to improve their communicative competence in
speaking and writing. The aim of the study is to justify the use of metaphorical associative
cards in teaching a foreign language and to suggest forms of working with metaphorical
cards at classes of Russian as a foreign language. The feasibility and prospects of
metaphorical associative cards are proved with empirical and analytical methods;
a pedagogical experiment was conducted in a group of Chinese 3™-year students of
“Linguistics™ at Peter the Great St. Petersburg Polytechnic University; oral statements of
students produced when working with usual metaphors and with a metaphorical map were
analyzed. Comparative analysis of students’ statements allowed us to interpret metaphorical
associative cards as a tool for foreign language speech development, substantiate its
expediency for the development of students’ speech imagery. The speech imagery is
understood as a mechanism for forming an idea of a future statement. Together with speech
actions, it takes part in the process of speech generation. The metaphorical map increases
students’ creativity, allows them to move from combining template constructions to creating
an original text idea. The study characterizes the functions of a metaphorical associative
map at different stages of a student’s speech activity, gives recommendations for using
them for developing creative speech abilities of foreign students and their speech imagery,
and suggests scenarios for working with them at the classes of Russian as a foreign language.
The study implies further search for ways of developing speech imagery and increasing the
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linguistic and didactic potential of metaphorical associative cards in teaching Russian as a
foreign language. The results of the study are useful for teaching written and oral
communication in a foreign language.
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Introduction

Language education is mainly aimed at developing foreign speech
abilities. To achieve this aim, we need to take into account the regularities of
speech abilities development and to clearly understand their nature based on
the creative, artistic character of speech activity. Psychologists studying
speech and creative abilities (Zhinkin, 1998: 187; Teplov, 1995: 41) prove
the relationship of speech perception and generation to empathy and
emotionality, associativity and synaesthesia, imagination and transformation,
which ultimately define the creative personality. The creative component of
speech activity is fully realized in a dialogue with an artistic text, but the
creative function of speech is not limited to human interaction with an artistic
text; it is inherent in the process of speech production, thought can undergo
transformation: ‘at every single moment of linguistic activity, the interpreting
thought adapts to the communicative space as it appears to the speaker at that
moment’ (Gasparov, 1996: 307).

Unfortunately, teaching a foreign language does not often consider the
artistic nature of speech abilities, although many scientists point out its role
in vocabulary learning (Koreneva, 2010) and the development of speech
skills (Belikov, Kachesova, 2020; Burtseva et al., 2024). From our point of
view, metaphorical associative maps are an effective means of developing
creative speech abilities. Their integrative nature helps them effectively
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develop a whole complex of speech creative abilities: associativity, imagery,
emotionality, reflection, and language play.

The above-mentioned abilities have creative nature, which is inherent
in speech activity, according to N.I. Zhinkin (Zhinkin, 1998: 86). These
abilities can be developed with meta-subject approach embedded in the very
nature of metaphor as a linguistic phenomenon.

In the methodology of teaching Russian as a foreign language, new
metaphors are born in the students’ consciousness based on their unique
cultural and social personal life experience, the specifics of their interaction
with the surrounding world (Moskvin, 2019). That is why researchers
substantiate the need to form a special metaphorical competence (Bruskova,
2019; Alekseeva, Mishlanova, 2016). It is due to the metaphorical human
thinking, which determines the use of metaphor as a didactic tool both to
introduce and explain new knowledge and illustrate certain linguistic
phenomena and rules (Ivinskikh, Mishlanova, 2011). It is no coincidence that
modern methodologists pay special attention to metaphor as a means of
teaching a specialty language (Utkina, Mishlanova, 2016; Skrynnikova et al.,
2019) since the imagery of metaphors in professional discourse ensures the
achievement of greater communication efficiency.

The development of speech creativity, creative speech abilities, from
the methodological point of view, uses creative didactic tools (methods and
techniques), among which the metaphorical associative map. However, it is
still underestimated by the scientific community.

There are many scientific studies on metaphorical associative maps in
the work of a practical psychologist (Shebanova, 2020; Gilek, 2023;
Aksyutina, 2023), but it is beyond the scope of the authors of this article to
analyze psychological approaches and concepts. At the same time, we found
only separate, extremely fragmentary attempts to methodologically interpret
metaphorical associative cards for teaching Russian as a native language
(Ponomareva, Gubchevskaya, 2024) and foreign languages, including
Russian as a foreign language (Elizova, Lantsevskaya, 2024).

The metaphorical associative map as a didactic tool borrowed from the
arsenal of a practicing psychologist is an image that stimulates the process of
self-knowledge and self-development. From the psychological point of view,
this tool improving the psycho-emotional state of a person includes the
following components: safety, since the speaker is “protected” by the map
and speaks on its behalf; reflection when analyzing the associations and
images born during the perception of the image; personal meanings which
are the result of working with the map (Aksyutina, 2023).

Metaphorical maps are a valuable tool in modern foreign language
teaching methodology; they contribute to the development of oral speech,
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language skills, and communicative competence. These maps are used in
speech practice classes according not only to proven teaching methods, but
also on the fundamental provisions of psycholinguistics and pedagogical
psychology. This ensures the reliability of practical results and the effectiveness
of their use.

Inouropinion, the fundamental aspectthatdetermines the methodological
significance and attractiveness of metaphorical maps is their specific content
that actualizes students’ creative thinking. By providing students with
alternative images containing implicit comparison and metaphorical transfers,
the teacher stimulates the flexibility of foreign learners’ thinking, expands the
boundaries of linguistic expression of thought, and activates cognitive
processes of associative thinking and semantic integration of language
constructions.

The pedagogical experience of the authors of this article shows that
metaphorical associative maps can be effectively used for teaching oral and
written communication in Russian as a foreign language as a stimulus for
developing the learner’s speech abilities, especially speech associativity,
imagery, and language play.

The aims of the study are to give a linguodidactic justification for
using metaphorical associative maps in teaching a foreign language and to
propose possible forms of using metaphorical maps in Russian as a foreign
language (RFL) classes.

Methods and materials

To verify the effectiveness of metaphorical associative maps (hereinafter
MAM) in RFL classes, empirical and analytical methods were applied.
A pedagogical experiment on using metaphorical maps as a tool for speech
development of foreign-language learners was conducted; its results were
analyzed and described. The experiment involved 15 Chinese third-year
students of the direction “Linguistics” from Peter the Great St. Petersburg
Polytechnic University. The respondents’ Russian language proficiency was
TRFL-2. The group included 39% of girls and 51% of boys aged 20-26.

The experiment was conducted at speaking classes. The topics of the
classes were related to the concepts of “Time”, “Language”, “Stress”, and
“Human”. The aim was to teach students how to construct an independent
monologue in oral or written form on the basis of abstract concepts
metaphorization. The organizers of the experiment observed how the ability
to speech imagery was developed by analyzing usual linguistic metaphors
and creating an original subjective image with the help of a metaphorical
map. The students’ utterances at different stages were analyzed in terms of
the image presence, its originality, and the influence of the didactic material.
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Results

The pedagogical experiment revealed that the MAM, being a visual
learning tool, stimulates the generation of verbal metaphor; working with the
map and analyzing the symbolic meaning of its images, the student is within
a particular problem situation. Various interpretations of the metaphorical
map have an impact on the students’ critical thinking and make them seek the
optimal solution to the problem.

Our observation helped describe the functionality of MAMs at different
stages. At the first stage of speech production, the MAM becomes a trigger
for word associations. Some associations arise in the students’ native
language, and they translate it and in such a way expand their vocabulary in
the target language. Associations pass through a special emotional filter; after
that, the most significant meanings are selected, an attitude to the subject of
speech is formed, and the means of expressing this attitude are searched for.
The feeling of security is significant. According to psychologists, the feeling
relieves the stress inevitable in speech production in a foreign language and
destroys the psychological barrier for active participation in communication.
Various meanings embedded in the metaphor gives more freedom in image
interpretation, and this interpretation refers to personal life and speech
experience, as well as creative transformation of what is seen. The use of
MAMs in the learning process naturally removes the language barrier, since
the figurative nature of these maps implicitly includes many interpretations
and, which is also important, excludes the wrong answer.

The offered image is metaphorical in nature. To interpret this image, the
student needs to activate the mechanism of speech imagery “triggered” at the
stage of inner speech. The mechanism is realized in thinking in a form of a
universal-object code that summarizes the data from all senses and then
“translate” them into the language of words (Zhinkin, 1998: 85).

MAM helps to formulate a thought-image and to interpret it, as it
requires to translate the image into a verbal code. Speech reflection is
necessary here because there is a need to critically analyze one’s own speech;
the speaker selects the most adequate lexical and grammatical linguistic
means. When the student cannot convey a thought in stereotypical phrases,
the mechanisms of construction and combination (Passov, 1989: 540-544)
are activated, and it is resulted in a language play. When MAM images are
perceived, one metaphor is supplemented by another. Thus, the development
of metaphorical imagery is comparable to the comprehension of life meanings,
and this angle of the problem acquires a special, deeply pedagogical meaning.

Thus, metaphor is not only a didactic tool for mastering a foreign
language, but also a key to a deep understanding of the specifics of the
language being studied (in our case, it is Russian).
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The pedagogical experiment proves that work with metaphorical maps
enriches the learning process as a whole and makes it more dynamic and
interactive. Metaphorical maps help foreign students overcome language and
psychological barriers, improve their cognitive and communicative abilities,
and develop figurative and critical thinking. Visualizing abstract ideas,
metaphorical maps contribute to a more effective and durable learning of
lexical and grammatical material and help students express their thoughts
more vividly and accurately. This is really important for successful speech
development.

Discussion

According to Aristotle, metaphor is the basic sense of all living beings,
including humans (Aristotle, 1975), and J. Lakoff believed, that metaphor is
like the sense of touch (Lakoft, Johnson, 2021: 251). Interpreted as a linguistic
conceptualizing and classifying phenomena of reality (Gibbs, 2009;
Ghazinoory, Aghaei, 2024), metaphor is a unique didactic tool in language
teaching.

The linguistic concepts of metaphor in the actively developing
metaphorology (Kurash, 2019) note the fundamental diffuseness of lexical
meanings because the exact reflection of reality in human consciousness is
impossible. Therefore, metaphor is not a transfer, but a shift of semantics
from the background, potential, or peripheral part of meaning to the conceptual
part (Shmelev, 1964). Shmelev’s ideas were supported by Kharchenko
(Kharchenko, 1992), who put forward the concept of imaginary, playful,
reduction of lexical semantics. According to him, metaphor perception and
generation actualize both the direct and figurative meanings of a lexeme,
which ensures image creation.

Based on the above properties of metaphor, Arutyunova (Arutyunova,
1999) concluded that it is metaphor that is the key property of artistic
creativity. The ability to discover distant, from the point of view of ordinary
thinking, connections, allows the speaker not only to identify objects, not
only to establish similarities between areas perceived by different senses, but
also to grasp the commonality between concrete and abstract concepts,
matter, and spirit” (Arutyunova, 1999: 374). This mechanism works in all
communicative situations.

Conceptual metaphors are a significant element of intercultural
communication because metaphors are national and supranational at the same
time (Metaphor..., 1988: 26). Being an act of characterizing predication
(Arutyunova, 1999: 382), metaphor is a logical tool, an element of
conceptualization, so it gives the foreigner the freedom of self-expression in
the target language.
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Here is the method of speech imagery formation based on the
metaphorization of abstract concepts, usual metaphors, and metaphorical maps.

To comprehend the usual metaphors, we give the tasks to identify
syntagmatic and paradigmatic relations of a lexeme, to compare proverbs and
idioms in Russian and students’ native language, and to model the semantic
field of a word. When performing these tasks, fragments of linguistic world
pictures of the studied and native languages are compared and refracted in
the student’s consciousness, and this naturally expands linguistic-cultural
competence of students.

After analyzing the usual metaphors expressing a concept, students
work with MAM and create their own metaphor figuratively characterizing
the concept.

The forms of work with metaphor are diverse and are often determined
by the specificity of the abstract concept. If the central lexeme is polysemantic,
we characterize combinability in more detail, because it shows the differences
in the semantics of the polysemantic word. Students are offered either to
analyze different types of word combinations or to make associative schemes.
For example, analyzing syntagmatic connections of the lexeme “language”
(show, stick out; dog’s, beef’s; teach, forget; English, Russian, native;
syllabic, grammatical structure of ..., think, speak in ...; ... of literature, ...
of art, Pushkin’s ...; artificial ..., programming ...) students independently
determine all its meanings and establish connections between them, then
check their hypotheses in the dictionary. A “top-down” way is also possible,
when, after reading the dictionary article, students select examples of
combinability using the resources of Russian National Corpus. This variant
expands students’ vocabulary and forms a lexical field.

Finally, meanings can be identified with metaphorical maps when visual
images help distinguish between different meanings of a concept. The
experimental group worked with the concept of “stress”: having received the
map, each student formulated what they understood by the word “stress”,
based on the associations that the metaphorical map evoked in them. As a
result of making sense of the visual series, students offered a figurative
interpretation of their vision of stress:

—as rose-colored glasses, which correlate with stereotypes and illusions
that prevent us from seeing the situation in its true light and make us suffer
from the mismatch between our perceptions of reality and reality itself;

— as a crossroads, where it is necessary to make a choice about which
path to take, etc.

Each individual life experience stimulates the production of an oral
utterance without preparatory lexical work, and the metaphorical map
presents the emotional experience in the form of a visual image.
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Directed associative experiment is possible if students already have an
idea of the syntagmatic relations of a particular lexeme. For example, work
with the lexeme “time” can recall verbs of motion in figurative meaning,
compare them with the figurative interpretation of the flow of time in the native
language, pay attention to the emotional coloring of these linguistic constructions
and the specifics of contexts (when time flies, when it stretches slowly).

Paradigmatic associations for the word “time” outline the thematic field
of the lexeme, including seasonality (seasons and days), orderliness
(schedules, plans), history, age, time as a grammatical category and the ways
of its expression, etc.

Tasks for idioms and proverbs are also variable: work with dictionaries
of proverbs and phraseological units; restoring the integrity of phraseological
units and proverbs (filling in the gaps, completing the statement); work with
winged expressions and proverbs according to the POPS-formula. In a
multinational group, it is recommended to carry out a comparative analysis
of phraseological units and proverbs, which allows to reveal the national-
cultural specificity of the concept. This work can be supplemented by
metaphorical maps, which are used as illustrations to a proverb, winged
expression, or phraseological units. It is fundamentally important that students
explain their choice of this or that MAM.

In order to identify usual metaphors related to the central concept, the
teacher together with the students compiles a lexical-semantic field. An
example of such work is shown in Fig. 1.

Based on the obtained word combinations, students make up an oral
mini monologue where they formulate what the analyzed concept represents
in the Russian linguistic picture of the world. Thus, comprehending the
concept “Person”, students noted that it is not static (“a person becomes a
person, he is not born”, “if we are asked to ‘be a person’, then we are not
always people”); they paid attention to its biological component (“a species
of living beings”’), gender, age, and social group.

After comprehending the usual connotations, the respondents were
asked to choose the MAM corresponding to their personal concept of a human
being and to justify their choice orally. Here are some examples of monologues:

— When in life we are busy only with our troubles, we see only a part of
life: stones, trees, but we do not see the whole, we do not see the beauty of this
world (the island and the bear).

— [ have a black and white picture, night and day. We work during the
day and sleep at night. It's also yin and yang, masculine and feminine, good
and evil. Man is very complex; he has everything in him.

— I have a picture of swans and a ring. It s about a relationship. But I think
if it’s a man, then it’s about loyalty, because thats the best quality of a man.
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Derivatives PERSON Paradigmatic
3 < relations

UeN06eYHblll,

YeN08eYHOCMb, 0 36epb,

yenoeeHecKull, omeu,

becuenoseunblil, Syntagmatic Mamb,

uenoeeuecmeo relations pebeHok,

cembs,

ObLmb, MYACHUHA,
cmamo, JICCHUIUHA,
8bIPACU YEN0BEKOM, peub,
MAneHvKul, 8o,
boabuioll, dywa,
3010MOli, mup,
Hacmosuui, uecms,
docmoliHblil Yenoeex, CROCOOHOCM®,
Monodoil/cmapwlil/ ONMUMU3M,
NONCUNOIL Yenosex, neccumusm,
JICU3HB/CMEPMb YenoseKd, Kyabmypa,
BHEUIHOCMY, obuecmeo
pocm uenoeexa,
xapaxkmep,
noeederue uenogexd,
cuna/carabocms uenogeka

Fig. 1. Lexical-semantic field “Person”
Source: N.L. Fedotova, A.V. Burtseva, |.V. Ryzhkova.

Let us compare the students’ statements about time based on MAM
with their statements obtained after comprehension of the usual metaphors
of time.

The most typical statements about time after working with the lexical-
semantic fieldare related to theidea of transience, liminality, and irreversibility:

— Time is day and night. Time is good and bad. I think time does not
heal, but time teaches. It is impossible to stop time or bring it back; time only
goes away. We have to appreciate time.

— Hours pass, days pass, years pass. You are growing, changing, always
in a hurry to get somewhere. There is no way to stop time, to go back to your
childhood, or to correct your mistakes.

— When I think of what time is, [ remember it's money. Probably because
we spend it. And it passes without a trace.

As we see, these statements are characteristic of low imagery and
originality, and the expressive means are limited.

Here are Chinese students’ statements after working with MAM
(we used metaphorical cards from the set “Duality” by Anna Grashchenkova
in the experiment) (Fig. 2).

The MAMSs were chosen because of their ambiguity, where one image
did not seem to be combined with the other. This feature allowed students
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to use the grammatical construction “on the one hand, ..., and on the other
hand, ...” when justifying the connection of the two images of time. So longer
utterances were created.

Fig. 2. A. Grashchenkova’s cards “Duality”
Source: (Grashchenkova, 2021).

Each student had to choose one of the cards and compose an oral
monologue using its images. They had three minutes to make up the utterance.
90% of students successfully coped with the task.

Particularly interesting were the interpretations of the concept “time”:

— Time is like a room with many, many doors. I don't know what is
behind them; we don't know where they lead to. I am afraid to open these
doors, but it is even scarier to stay forever in this room, not to find my door
and my way.

— I'm flying home by plane. It leaves a trail in the sky. I'm flying and
thinking of my family who will meet me. My heart beats with happiness.
I guess my time is the feelings I experience. And that's why the time is always
different.

— On the one hand, life is like riding a bicycle. To keep your balance,
you have to move. And where to move, how to move and at what speed to
move is up to you!

— On the one hand, time flies — this is bad news, and on the other hand,
you are the pilot of your time, and this is good news. Time depends on the
person, on how you manage it, how you plan to do something. I don't think
time is about “slow and fast.” Time is about discipline.

— Time is a woman, changeable and unpredictable. We try to know her,
to conquer her, but she keeps slipping away. Time is the flame of a candle,
and we circle around it like moths. You have to realize that your candle will
not burn forever. You have to live, you have to shine, you have to find your
love, your business while your candle is burning.
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— We are always in a hurry, afraid of not having time to do something.
We think that time is money. We rush to earn as much as we can. We write
things in our notebooks, check the boxes, mark what we have already done,
and write plans for tomorrow. This is our time, our work, our life. It passes.
The ticks turn into birds and fly away. Where do they go?

Students interpreted time as a heartbeat, a skein of wool, a thread that
can suddenly break; a chick hatching from an egg because it is time to live; a
flower that knows when to bloom; a candle that can burn brightly but quickly
melt. The students also turned to metaphors from the natural world: “time is
a lotus that blooms in its own time, you just have to wait for the right moment,
you need to have patience so that the time of your life will be blooming”’; here
is the idea of waiting, realizing when to start doing something. The image of
a time as a bird hatching from an egg, where time is a signal that you need to
act, not being afraid to destroy the shell around you, was rather vivid.

Chinese students’ statements showed that MAMs allow students to go
beyond the limits of learned cliched phrases and to find unexpected words to
express the idea.

MAMs are effective at the stage of creating the idea of an utterance;
they allow to find an original idea and present it as an extended metaphor in
the target language. In this context, the use of MAMs is a kind of “mechanism”
for text production.

Conclusion

The focus of modern linguodidactics on the formation of communicative
competence requires strengthening the creative orientation of teaching and
shifting the focus from the formation of language skills to the development
of speech abilities. The methodical interpretation of the MAM as a tool for
developing speech imagery presented in the article expands the arsenal of
didactic means of language education.

The variety of MAMs, the integrative nature of the phenomenon and its
various functions prove that the full-fledged, from the methodological point
of view, linguistic and didactic comprehension of MAM is still just beginning.
The potential of MAMs as a means of text interpretation, a method of working
on the composition of a coherent speech utterance has not yet been revealed,
which determines the research prospects.

References

Aksyutina, Z. A. (2023). Categorial-system approach to metaphorical association cards
therapy. Siberian Journal of Psychology, 88, 135-143. (In Russ.). http://doi.org/
10.17223/17267080/88/8

METOIMKA ITPEITOJABAHIM PYCCKOI'O A3bIKA KAK POAJHOI'O, HEPOJJHOI'O, MHOCTPAHHOI'O 127



Fedotova N.L., Burtseva A.V., Ryzhkova I.V. 2025. Russian Language Studies, 23(1), 117-131

Alekseeva, L. M., & Mishlanova, S. L. (2016). Formation of metaphorical competence.
Perm University Herald. Russian and Foreign Philology, (4), 98—107. (In Russ.).
https://doi.org/10.17072/2037-6681-2016-4-98-107 EDN: XEJCZV

Aristotle. (1975). On the Soul. Works in four volumes. Vol. 1. Moscow: Mysl’ Publ. (In Russ.).

Arutyunova, N. D. (1999). Language and the human world. Moscow: Yazyki russkoi
kul’tury Publ. (In Russ.).

Belikov, S. V., & Kachesova, 1. Yu. (2020). Formation of communicative and speech
competence in teaching Russian as a foreign language (from the experience of
teaching Russian to Chinese students). Philology & Human, (4), 60-75. (In Russ.).
https://doi.org/10.14258/filichel(2020)4-05

Bruskova, R. E. (2019). Relevance of the formation of metaphorical competence among
foreign cadets (experimental training review). World of Science. Pedagogy and psy-
chology, 7(1). (In Russ.). https://mir-nauki.com/PDF/60PDMN119.pdf

Burtseva, A. V., Ryzhkova, 1. V., Krundysheva, A. M., & Semenova, A. A. (2024). Meta-
phorisation as a means of speech imagery development at Russian as a foreign lan-
guage classes. The Emissia. Offline Letters: An electronic scientific journal, 4 (3364).
(In Russ.). https://emissia.org/offline/2024/3364.htm EDN: NUMNLE

Elizova, E. 1., & Lantsevskaya, N. Yu. (2024). Training technology as the basis for teaching
Russian as a foreign language in open education centers in Madagascar and Sey-
chelles. Cherepovets State University Bulletin, (2), 147-156. (In Russ.). https://doi.
org/10.23859/1994-0637-2024-2-119-11 EDN: LZOZSS

Gasparov, M. L. (1996). Language. Memory. Image: Linguistics of linguistic existence.
Moscow: Novoe literaturnoe obozrenie Publ. (In Russ.).

Ghazinoory, S., & Aghaei, P. (2024). Metaphor research as a research strategy in social
sciences and humanities. Quality & Quantity, 58(1), 227-248. https://doi.org/
10.1007/s11135-023-01641-8

Gibbs, R. W. (2009). Why do some people dislike conceptual metaphor theory. Cognitive
Semiotics, 5(1-2), 14-36. https://doi.org/10.1515/cogsem.2013.5.12.14

Gilek, Y. N. (2023). The use of metaphorical maps in the practice of psychological coun-
seling within the framework of the transactional-analytical approach. Transactional
Analysis in Russia, 3(1), 29-39. https://doi.org/10.56478/taruj20233129-39

Grashchenkova, A. (2021). Duality: metaphorical associative maps for opening new hori-
zons : set of cards. Moscow: Rech’ Publ. (In Russ.).

Ivinskikh, N.P., & Mishlanova, S.L. (2011). Didactic potential of metaphor. Terra Linguis-
tica, (131), 76-80. (In Russ.).

Kharchenko, V. K. (1992). Functions of Metaphor. Voronezh: VSU Publ. (In Russ.).

Koreneva, A. V. (2010). Interdisciplinary integration as a base of occupational oriented
education in language activity of not linguist students in course “Russian language
and the culture of speech”. Higher Education Today, (2), 75-77. (In Russ.).

Kurash, S. B. (2019). The phenomenon of metaphor in Russian language studies: from the
past to the future. Russian Language Studies, 17(2), 171-183. (In Russ.). https://doi.
org/10.22363/2618-8163-2019-17-2171-183

Lakoff, J., & Johnson M. (2021). Metaphors by which we live: Trans. from Eng., Ed. and
with a foreword by A. N. Baranov. Moscow: LKI Publ. (In Russ.).

Moskvin, V. P. (2019). Russian metaphor: experience of semiotic description. Moscow:
Editorial URSS Publ. (In Russ.).

Ponomareva, L. D., & Gubchevskaya, E. A. (2024). Speech-creative support of students’
cognitive activity in modern language education. Izvestia: Herzen University Jour-
nal of Humanities & Sciences, (211), 109-116. (In Russ.). http://doi.org/10.33910/
1992-6464-2024-211-109-116 EDN: YMOZXM

128 METHODS OF TEACHING RUSSIAN AS A NATIVE, NON-NATIVE, FOREIGN LANGUAGE


https://www.elibrary.ru/numnle
https://doi.org/10.1515/cogsem.2013.5.12.14
https://doi.org/10.56478/taruj20233129-39
https://doi.org/10.22363/2618-8163-2019-17-2171-183
https://doi.org/10.22363/2618-8163-2019-17-2171-183

@edomosa H.JI., Bypyesa A.B., Poioickosa U.B. Pycuctuxka. 2025. T. 23. Ne 1. C. 117-131

Sergeev, A. M. (2020). Close thoughts. Saint Petersburg: Vladimir Dal’ Publ. (In Russ.).

Shebanova, V. I. (2020). Metaphoric associative cards as a tool for provision of psycholog-
ical assistance to the individual. Collection of Research Papers Problems of Modern
Psychology, (50), 289-307. https://doi.org/10.32626/2227-6246.2020-50.289-307

Shmelev, D. N. (1964). Essays on semasiology of the Russian language. Moscow: Prosves-
hchenie Publ. (In Russ.).

Skrynnikova, I. V., Grigor’eva, E. G., & Shchekoldina, A.V. (2019). Attempt of developing
metaphorical competence in masters of political science and regional studies. Philol-
ogy. Theory & Practice, 12(4), 309-312. (In Russ.). https://doi.org/10.30853/filnau-
ki.2019.4.65

Telia, V. N. (Ed.). (1988). Metaphor in language and text. USSR Academy of Sciences,
Institute of Linguistics. Moscow: Nauka Publ. (In Russ.).

Teplov, B. M. (1985). Selected works: In 2 vol. Vol. 1. Moscow: Pedagogika Publ. (In
Russ.).

Utkina, T. I., & Mishlanova, S. L. (2016). Studying metaphoric competence of students of
economics in teaching English for specific purposes. Historical and Socio-Educa-
tional Idea, 8(6-1), 244-254. (In Russ.). https://doi.org/10.17748/2075-9908-2016-
8-6/1-244-254

Zhakupova, A. D., Anichshenko, O. A., & Temirova, Zh. G. (2024). Strategies of compre-
hending motivated Russian vocabulary by monolingual and bilingual children of
Northern Kazakhstan: An experimental study. Russian Language Studies, 22(2),
228-224. (In Russ.). http://doi.org/10.22363/2618-8163-2024-22-2-208-224 EDN:
SDBJUA

Zhinkin, N. L. (1998). Language. Speech. Creativity. Studies on semiotics, psycholinguis-
tics, poetics. Moscow: Labirint Publ. (In Russ.).

Bio notes:

Nina L. Fedotova, Doctor of Pedagogy, Professor, Professor of the Department of Russian
Language and Methods of its Teaching, Faculty of Philology, St. Petersburg State
University, 7/9 Universitetskaya Emb., Saint Petersburg, 199034, Russian Federation.
Research interests: methods of teaching Russian as a foreign language, teaching foreign
language pronunciation, psycholinguistics, testing, distance learning of foreign languages.
The author of over 130 scientific publications St. Petersburg State University. ORCID: 0000-
0002-3470-0262. SPIN code: 5358-9311. Scopus ID: 57205366101. E-mail: n.fedotova@
spbu.ru

Alexandra V. Burtseva, Candidate of Pedagogy, Associate Professor, Associate Professor of
the Higher School of Linguistics and Pedagogy of the Humanitarian Institute, Peter the
Great St. Petersburg Polytechnic University, 29 Politekhnicheskaya st., Saint Petersburg,
195251, Russian Federation. Research interests: methods of teaching Russian as a native
and foreign language, development of speech abilities. ORCID: 0000-0001-5528-6489.
SPIN-code: 7977-9369. Scopus ID: 57194580594. E-mail: burtseva av(@spbstu.ru

Inna V. Ryzhkova, Candidate of Pedagogy, Associate Professor, Associate Professor of the
Department of Educational Technologies in Philology, Herzen State Pedagogical University,
48 Moika River Emb., Saint Petersburg, 191186, Russian Federation. Research interests:
methods of teaching Russian language and literature, literary development of schoolchildren.
ORCID: 0000-0003-3372-020X. SPIN-code: 4184-5888. Scopus ID: 6602385979. E-mail:
innaryzhkova@yandex.ru

METOIMKA ITPEITOJABAHW S PYCCKOI'O A3bIKA KAK POAJHOI'O, HEPOJJHOI'O, MHOCTPAHHOI'O 129


https://doi.org/10.32626/2227-6246.2020-50.289-307
https://doi.org/10.30853/filnauki.2019.4.65
https://doi.org/10.30853/filnauki.2019.4.65
http://doi.org/10.22363/2618-8163-2024-22-2-208-224
mailto:n.fedotova@spbu.ru
mailto:n.fedotova@spbu.ru
mailto:burtseva_av@spbstu.ru
mailto:innaryzhkova@yandex.ru

Fedotova N.L., Burtseva A.V., Ryzhkova 1.V. 2025. Russian Language Studies, 23(1), 117-131

DOI: 10.22363/2618-8163-2025-23-1-117-131
EDN: VMPFUW
HayyHasa ctatbsa

MeTad opuyeckme KapThl Kak CpeaCcTBO Pa3BUTUS
pe4yeBoi 0OpPa3HOCTU Ha 3aHATUAX PYCCKOIo A3blKa
KaK UHOCTPaHHOro

H.JIL ®enorosa''”, A.B. Bypuesa? 2™, I.B. Pbi:kkoBa®

'Cankr-IleTepOyprekuii rocynapcTBeHHbIH yHUBepeuTeT, Canxkm-Ilemepbype, Poccuil-
cxasn Dedepayus
2Cankr-IletepOyprekuii momuTexundeckuii yuusepceureT IleTpa Bemukoro,
Canxm-Ilemepbype, Poccuiickas @edepayus
SPoccuiicKmii TOCyIapCTBEHHBIN Meparornuyeckuii yausepeureT um. A M. Teprena,
Canxm-Ilemepbype, Poccuiickas @edepayus

Xburtseva av(@spbstu.ru

AHHOTausA. AKTYaJIbHOCTb UCCIIEIOBaHMsI 00yCIIOBIEHAa HEOOXOIUMOCTBIO pPa3BU-
THUS pe4eBOi 00Pa3HOCTH Y HHOCTPAHIIEB, U3yYaIOIIUX PYCCKHUH S3bIK, 8 TAK)KE COBEPIIICH-
CTBOBaHMSI UX KOMMYHUKAaTHBHOW KOMIETEHIMH B 00JacTH TOBOpeHHs M muchma. Llens
HCCIIeIOBaHUsI — JaTh JMHIBOAUIAKTHYECKOE OOOCHOBAHUE HUCIIONb30BaHUs MeTadopu-
YyecKkux acconuatuBHbIX KapT (MAK) mpu 00yueHHHn HHOCTPaHHOMY SI3bIKY U PEJIOKHUTh
BO3MOKHBIE (OpMBI paboTel ¢ MAK Ha 3aHATHSIX IO PyCCKOMY SI3bIKY KaK HHOCTPAaHHOMY
(PKW). Jlms mokaszarenscTBa IeJIeCO00pasHOCTH M MEPCIIEKTUBHOCTH TIpuMeHeHsT MAK
HCIIOJIb30BAIM SMIUPUYECKUN U aHAJTUTHUYECKUH METOJbl: MPOBEAEHBI MeIarornyeckuit
IKCIIEPUMEHT B TPYNIE KUTAWCKUX CTYACHTOB 3 Kypca, O0ydyaroIuXcsl 10 HalpaBiIeHHIO
«JIluarsuctukay B Cankr-IlerepOyprckom nonmurexanyeckoM yauBepcurete I[lerpa Bemn-
KOTO, aHAJIM3 YCTHBIX BBICKAa3bIBaHUI CTYJEHTOB, CIPOIYLIIMPOBAHHBIX Ha ATare paboThl ¢
y3yaJpbHBIMU MeTadopamMu U 3areM Ha dtarne pabotel ¢ MAK. CpaBHUTENbHBIA aHAHN3
BBICKa3bIBAHUI CTY/ICHTOB, IMOJYYCHHBIX Ha ITHUX dTarax paboThl, TO3BOJIWI TPAKTOBATh
MAK Kak HHCTPYMEHT MHOSI3BIYHOTO PEUeBOr0 pa3BUTHs, 000CHOBATH 1eNIecO00Pa3HOCTh
ee MPUMEHEHHUS AJIsl pa3BUTHS PEUeBOi 00pa3sHOCTH 00yJaroUINXcs, HOHUMaeMOH KaK Me-
XaHU3M (OPMHUPOBAHUS 3aMbICIIa OY/IyIIETO BHICKAa3bIBAHMUS, YUACTBYIOIINI B COBOKYITHO-
CTH C peUeBBIMH JCHCTBUSIMHU B TIpOLIECCe pedenopoxaeHus: oopamenne k MAK noseima-
€T yPOBEHb KPEaTHBHOCTH CTYIEHTOB, IIO3BOJISISL UM NEPEHTH OT CTaAnu KOMOMHUPOBAHUS
Ia0JIOHHBIX KOHCTPYKIMK K CO3JJaHUI0 OPUTHHAIBHOTO TEKCTOBOTO 3aMbicia. OnucaHbl
¢byHKIMH MeTadOPHUECKOM acCOMAaTUBHON KapThl HA Pa3HbIX dTalax peueBOr AesITeIbHO-
CTH CTYZEHTA, IPEATIOKEHBI peKOMeHAanuu 1o npuMeHeHno MAK kak mHCTpyMeHTa U1t
Pa3BUTHUS TBOPYECKUX PEUEBBIX CIOCOOHOCTEI MHOCTPAHHBIX CTY/IEHTOB, U TIPEXK/IE BCETO,
pedyeBoii 00pa3HOCTH, MPEATIOKEHBI CLEHapuK pabOThl C TAKMMHU KapTaMH Ha 3aHITHAX
PKU. IIpoGnemaTrka HCCIICAOBAHMS IO3BOJISET OCYIIECTBIIATh aTbHEHIIINNA TOUCK My TeH
Pa3BUTHS peueBOM 0OPAa3HOCTH, a TAKXKE JaeT BO3MOKHOCTh YCHWJIMTh JTMHTBOAWAAKTHYC-
CKHUI moTeHUna)l MeTaOPHUUECKUX aCCOLMATUBHBIX KapT B IpakTHKe npenogasanust PKU.
Pesynprarsl uccienoBaHusl MOTYT OBbITH HOJIE3HBI NIPU OOYYEHUH NHUCbMEHHOW U YCTHOM
KOMMYHHKaIIU1 HA MTHOCTPAHHOM SI3bIKE.
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