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Abstract. This article highlights the importance of studying and promoting
assertive behavior in students, especially future civil servants. Their success
today depends on adopting a proactive attitude, overcoming difficulties, and
demonstrating emotional stability. Analysis of the scientific literature has shown
that assertive behavior leads to improved personal effectiveness and prevents
professional burnout, insecurity, and anxiety.

Assertive behavior is a specific way of acting that enables individuals to
actively and consistently represent their interests and achieve goals, establish
open communication, and acknowledge and appreciate the unique qualities of
others.

Analysis of research results obtained by the following methods:
“Investigation of the level of assertiveness” by V. Capponi, T.Novak,
“Autonomy-dependence” questionnaire by G.S. Prygin, “Diagnostics of self-
confidence” by B.D. Karvasarsky, shows that during higher education, students
do not acquire the essential knowledge, skills, and abilities necessary to develop a
sufficiently high level of autonomy, self-confidence and, consequently, assertive
behavior for their future professional activity.

The lack of positive progress in the measured indicators, and in some cases
even a decline, suggests that assertive behavior is not sufficiently developed in
students during their studies. This observation is evident in the core and elective
courses of the «State and Local Government curriculum as listed in the standard
training programs. Moreover, the results of the correlation analysis confirm this
impression. In particular, there is a significant weakening of the correlation
between autonomy and the correlation between “assertiveness and self-
confidence.” This weakening means that students’ independence and sense of
responsibility are decreasing, and the tendency to rely on external circumstances
and the opinions of others is increasing.

Based on the obtained results, it is recommended to consider introducing
additions to the university curriculum aimed at developing assertive behavior. The
goal is to enable students — aspiring civil servants — to manage their emotional
responses better, make thoughtful and balanced decisions, achieve their goals, and
demonstrate self-confidence and independence. This development is expected to
increase their effectiveness in interacting with citizens and colleagues and contribute
to their success in their future roles as civil servants. This will ultimately lead to
more effective interactions with citizens and colleagues.

Keywords: assertiveness, assertive and manipulative behavior, self-
confidence, autonomous and dependent behavior, students, civil servants
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In the ever-changing modern world, effective interaction between people is
a challenge. To promote successful interactions, individuals should take an
active approach, maintain psychological balance in confrontations and
difficulties, and seek cooperative solutions to overcome these obstacles. An
important goal, therefore, is to develop individuals who are good team players,
who listen actively, who communicate effectively, who take responsibility,
who demonstrate self-confidence, and who show resilience and steadfastness in
difficult and uncertain situations while demonstrating assertiveness — being
direct, open, and respectful of others.

Assertiveness is the ability to persevere in achieving one’s goals; a
person's lifestyle; characteristic behavior under typical social conditions;
attitude toward others and oneself; reconciliation or rejection of criticism;
reconciliation with one’s faults [1].

There are several approaches to defining assertiveness. For example,
R.Mayi and R. Ulrich explain assertiveness in terms of the concept
of perseverance. A. Lange and P. Jakubowski consider assertiveness as self-
confidence. This position is continued by Russian psychologists V.G. Romek
and A.M. Prikhozhan — the latter adds assertiveness with the ability of
self-actualization. K. Rudestam emphasizes that assertiveness prevents the
manifestation of aggression.

Many researchers (J. Wolpe, A. Lazarus, A. Lange, P. Jakubowski, E. Salter,
R. Alberty, M. Emons, S. Bishop, K.Rudestam, U. Peterman, and others)
consider assertiveness to be the initiative side of the human being. It is
characterized by self-confident behavior and a positive attitude toward oneself and
others, as well as by disclosure of personal potential and responsibility for events.

High self-esteem as the main component of assertiveness is emphasized in
the works of D. Geldard and K. Geldard, S. Coopersmith, A.S.Combs,
S.S. Stewart, W.A. Lewis, and other scientists.

From the point of view of R.F. Rackos, assertiveness has two components:
an external component, which includes the behavior of defending one’s point
of view and resolving conflict situations constructively, and an internal
component, which, according to the scientist, is more important and includes
reactions to external events [2].

C. Stein and G. Book consider assertiveness as three main components:
1) the ability to express feelings; 2) the ability to express beliefs and thoughts
openly; 3) the ability to protect one’s rights [3].

L.V. Grigorievskaya, agreeing with the opinions of foreign authors, also
considers assertiveness as a multi-component aspect of personality, which
includes openness to external knowledge, the ability to understand emotions, an
internal motivation to solve problems, and self-confident behavior [4].

Russian scientists E.P. Nikitin and N.E. Kharlamenkova, as well as foreign
researchers, believe that assertiveness is a certain ability of self-assertion [5].

According to 1.V. Lebedeva, assertiveness is characterized as a mode of

—26—



Education & Pedagogy Journal. 2023. 3 (7)

action in which individuals actively and consistently represent their interests
and openly state their goals and intentions, respecting the interests of others [6].
The basis of assertiveness lies in a fundamental sense of self-confidence, self-
esteem, respect for others, attentiveness, responsiveness, and the ability to set
personal boundaries, make decisions, and focus on one’s own feelings and
opinions [7]. From the perspective of S.S. Stepanov, assertiveness is seen as the
ability to demonstrate appropriateness and adaptability by adjusting one’s
behavior to conform to accepted standards, norms, and rules [8] .

Central to today’s discussion is the idea that assertive people value their
own wants and needs and those of others. Assertiveness enables us to pursue
personal goals, promote essential professional qualities, and achieve favorable
outcomes in our endeavors [6, 9]. Consequently, assertiveness can be viewed as
a versatile and spontaneous approach to interactions that puts the individual’s
interests first. This is demonstrated by the ability to actively listen to others,
understand them, and accept their point of view while providing well-reasoned
responses to critical comments when needed [10].

In today’s world, assertiveness is vital due to the increasing demands for
professionalism and personal competitiveness. As challenges and difficulties
become more frequent, there is a growing need to develop behavioral skills that
promote success, proactivity, emotional resilience, and the ability to find
optimal solutions to overcome obstacles.

With ever-increasing expectations, civil servants need to improve their
performance, develop overall, and grow in different areas of their lives. While
these trends aim to improve their duties’ performance for the benefit of society
and the state, they also present challenges. The pressure to meet these demands
can lead to emotional burnout, insecurity, anxiety, chronic stress, and a lack of
energy and resources for proactive action, especially in interpersonal
interactions. To overcome these challenges, developing assertiveness skills is
critical. By fostering assertiveness, civil servants can increase their
effectiveness, providing an escape from critical situations and serving as a
preventive measure against occupational burnout [11].

When civil servants are assertive in their interactions with citizens, it
promotes self-development by motivating them to take responsibility for their
decisions and actions. This leads to an expansion of personal freedom,
integrity, autonomy, and proactive engagement, ultimately contributing to their
professional growth. In addition, assertiveness enables civil servants to make
decisions and act confidently in uncertain situations, thus realizing their full
personal and intellectual potential [12].

N.G. Klimanova and her colleagues [13] found that civil servants prefer
manipulative actions to assertiveness in stressful situations. This underscores
the need to recognize better and apply assertive strategies that have proven
more effective in dealing with challenges.

Civil servants who adopt a passive behavioral position become vulnerable
to various manipulations and external influences from citizens and colleagues.
When confronted with unreasonable demands, they lack the internal capacity to
fight back and eventually give in contrary to their desires and beliefs. To cope
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and hide their embarrassment and discomfort, the employee may resort to
manipulative techniques or respond aggressively to aggression or criticism,
even when valid. This passive behavior can lead to an unproductive work
environment, hindering personal development and effectiveness.

The ability to be assertive seems particularly important for civil servants,
given the high demands of modern society. Civil servants are expected to
possess a number of skills, including setting strategic goals, motivating
employees, making independent decisions, thinking flexibly, analyzing
emerging issues, demonstrating self-control and composure, encouraging
constructive interactions, and taking into account the opinions of others,
especially citizens [14]. As Mikhail Krivopal, head of the Management
Academy of the Far Eastern Federal University, said, modern civil servants
should show a genuine interest in their work and citizens, be able to build
productive relationships with people, be customer-oriented, and have
competencies in systemic thinking [15]. These qualities are consistent with the
principles of assertiveness.

Fostering assertiveness in future civil servants during their university
education can prevent manipulative or passive tendencies and improve their
professional competence. This is supported by fostering the development of a
mature personality in students, teaching social responsibility, defining values,
promoting self-awareness and emotional control, and encouraging interest in
professional communication and independence.

We believe that traditional higher education does not effectively promote
students’ assertiveness.

Our experimental work aims to study the level of assertiveness in students —
future civil servants — taking the course “State and Local Government.”

The study was conducted at the Nizhny Novgorod Institute of
Management, a Russian Presidential Academy of National Economy and
Public Administration branch. The sample consisted of 240 students, including
150 girls and 90 boys, from the 1st, 3rd, and 4th (final) years of full-time
education. To assess different aspects of assertiveness, we used different
research methods:

—“Study of the assertiveness level” (V. Capponi, T.Novak), which
determines the degree of assertiveness of the whole personality [16];

— “Autonomy-dependence” questionnaire (G.S. Prygin). The technique
diagnoses the main types of students: ‘“autonomous,” “dependent,” and
“insecure” [17].

— “The Self-Consciousness Diagnosis” (B.D. Karvasarsky), a self-confidence
scale. On one side of the scale is an insecure person, on the other is an
aggressive person, and in the middle is a confident person with good
communication skills [18].

The results were statistically processed using Student’s t-criterion,
y>-homogeneity criterion, and Spearman correlation analysis [19].

A comparison of the study of assertiveness among undergraduate students
in the dynamics from the 1Ist to the 4th year of study is shown in Table 1 and
Figure 1.
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Table 1
Dynamics of Assertiveness Indicators in Students Studying “State and
Municipal Management”

Year of Study
Indicators 1 3 4 p p p
(M £m) (M +m) (M £+ m) (1-3) (1-4) | 34
Assertiveness 5.58+£0.2 {514+£0.25| 523+0.2 >().05 >0.05 | >0.05
Autonomy 10.2+0.23(995+0.28|8.35+0.22| >0.05 | <0.01 | <0.01
Self-confidence | 22.8 £0.7 | 19.84+0.82 | 18.83+0.57 | <0.01 <0.01 | >0.05

Note. M — arithmetic mean; m — mean error; p — probability of an error.
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Fig. 1. Indicators of assertiveness, autonomy, and self-confidence in first, third, and fourth
year students (mean values)

Table 1 and Figure 1 show that students in all years of study have an
average assertiveness level between “4—6 points”. The authors interpret this
level of assertiveness to mean that they are mainly assertive in typical
situations. However, when the situation changes, their assertiveness tends to
decrease. The study found no significant differences in average assertiveness
scores based on Student’s t-criterion.

Figure 2 shows the results of the study on the dynamics of assertiveness
indicators among 1st, 3rd, and 4th year students.
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Fig. 2. Dynamics of self-assertion indicators in students from the 1st to the fourth year of
study according to the degree of expression (%)

4 of stady
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As can be seen in Fig. 2, students’ assertiveness decreases significantly
over the course of their studies. The percentage of students with a high level of
assertiveness decreases from 34.5% in the first year to 25.8% in the fourth year.
On the other hand, the number of students with low levels of assertiveness
increases significantly, to 30% in the third year. The majority of students in all
years of study have average levels of assertiveness, with the highest percentage
in the fourth year of study at 51.7%.

Despite these differences between years of study, statistical analysis using
the y>-homogeneity criterion did not reveal significant evidence that students’
assertiveness changed substantially throughout their studies or between courses
in the curriculum. In other words, it appears that students’ assertiveness does
not change significantly over the course of their studies or between courses in
the curriculum.

Based on the average indicators of autonomy dependence presented in Table 1
and Figure 1, this index shows a significant decrease as students progress from the
first to the fourth year of study (p <0.01). The most significant decrease occurs
between the third and fourth years of study (p <0.01). First and third-year students
show “mixed” or uncertain behavior, with average indicators between 9 and 11
points. This means they show both autonomous and dependent behavior
characteristics, making it difficult to classify them strictly as “autonomous” or
“dependent.” On the other hand, fourth-year students are more likely to show
“dependent” behavior, as their average indicators are 8 points. This indicates a lack
of persistence, determination, self-control, and independence in their learning
activities. Instead, they tend to rely heavily on instructions, advice, and prompts
from others.

It should be noted that a low level of autonomy or dependent behavior is
highly undesirable for future civil servants. It may lead to indecisiveness and
dependence on the opinions of others in the performance of professional duties.
Such dependence on praise or punishment may hinder personal and
professional development, which is undesirable in their future role as civil
servants.

Figure 3 shows the results of the autonomy dependence survey based on
Ist, 3rd, and 4th year students’ scores, presented as percentages. The
distribution of students across autonomy levels in the first and fourth years is
remarkably consistent. Both are dominated by the average level, 39.5% in the
first year and 38.2% in the fourth year.

The situation is different in the third year, where most students have a low
level of autonomy (51.4%), while the smallest percentage have a high level of
autonomy (18.6%). The use of the y*>-homogeneity criterion for the analysis of
the results shows significant differences in this aspect between the third and
fourth-year students (p <0.01) and a remarkable trend between the first and
third-year students (p <0.1).

Regarding the mean scores for self-confidence presented in Table 1 and
Figure 1, first-year students show significantly higher self-confidence than their
third- and fourth-year peers (p <0.01). Fourth-year students show a clear
pattern in that they frequently admit to unsafe behaviors. Many of these final
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year students, prospective civil servants, avoid challenges by avoiding
important decisions or displaying an aggressive behavioral style. This may be
due to their tendency to hide their own insecurities and dependencies while
striving to assert themselves at the expense of others.
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Fig. 3. Dynamics of the autonomy-dependence indicator in students from the first to the
fourth course according to the degree of expression (%)

Figure 4 shows the results of the study on self-confidence based on the
developmental stages in 1st, 3rd, and 4th year students.
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Fig. 4. Dynamics of the self-confidence indicator in students from the first to the fourth year
of study according to the degree of expression (%)

As can be seen in Figure 4, the highest percentage of students in all years
of study have average self-confidence. Moreover, there is a remarkable
decrease in the percentage of students with high self-confidence indicators,
decreasing from 39.5% in the first year to 22.9% in the third year and 14.5% in
the fourth year. At the same time, the percentage of students with low self-
confidence increases from 13.6% in the first year to 24.3% in the third year and
peaks at 28% in the fourth year. The y*>-homogeneity criterion for the analysis
shows statistically significant differences in the distribution of students across
this indicator between the first and third years (p < 0.05) and between the first
and fourth years (p <0.01). However, no significant differences were found
between the third and fourth years.
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The changes in assertiveness indicators and certain distributions of scores
among students might be related to their university life. In the first year,
students may be excited about starting university, which leads to more
independence and confidence. As they approach graduation, the decrease in
autonomy and self-confidence could be due to uncertainty about future jobs
and concern about fulfilling job responsibilities as a civil servant.

The correlation analysis of the relationships between the studied indicators
and the creation of the correlation pleiad based on them yielded data that we
consider interesting (Table 2, Fig. 5).

Statistically significant correlation coefficients are highlighted in Table 2:
p <0.0005.

Table 2

Correlations between indicators of assertiveness, autonomy,

and self-confidence in first, third, and fourth-year students
Indicators 1st-year 3rd-year 4th-year
Assert. | Auto. | Conf. |Assert.| Auto. | Conf. |Assert.| Auto. | Conf.
Assertiveness 0,355 | 0,712 0,089 | 0,467 —0,095| 0,462
Autonomy 0,411 0,001 -0,129
Self-
confidence

first-year of study third-year of study

fourth-year of study

Fig. 5. Correlation pleiadi showing the relationships between the indicators of assertiveness,
autonomy, and self-confidence among Year 1, Year 3, and Year 4 students. Indicators: 1 —
assertiveness; 2 — autonomy; 3 — self-confidence. The distance between the cells with the
number of indicators characterizes the strength of the relationship: the smaller the distance,
the stronger (closer) the connection
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As shown in Table 2 and Fig. 5, there are positive correlations between all
aspects in the first year of the study. This indicates that students’ self-
confidence and autonomy increase when they have more self-confidence. In
other words, they become more independent, regulate their actions
independently, and take responsibility for their actions.

However, these relationships change in the third and fourth years of study.
The relationship between autonomy and the “assertiveness-self-confidence”
correlation becomes less strong. This could indicate that independence and
responsibility are decreasing, and students rely more on circumstances and
people around them. The strength of the link between assertiveness and self-
confidence also decreases over time. In the first year, this relationship is strong
(r=0.712), but in the third and fourth years, it becomes moderately strong
(r=0.467 and r = 0.462, respectively).

However, these correlations change in the third and fourth years of study.
The relationship between autonomy and the ‘“assertiveness-self-confidence”
correlation becomes less strong. This could indicate decreased independence
and responsibility as students rely more on circumstances and the people
around them. The strength of the link between assertiveness and self-
confidence also decreases over time. In the first year, this relationship is strong
(r=10.712), but in the third and fourth years, it becomes moderately strong
(r=0.467 and r=0.462, respectively). These results support our earlier
conclusions: Initial excitement about starting university most likely subsides in
the third year. Students face challenges related to their academic and personal
lives and uncertainty about their future. These factors contribute to a decrease
in assertiveness among senior students.

The results of the study support our hypothesis and highlight that students are
not developing the necessary knowledge, skills, and qualities that lead to a strong
sense of autonomy, self-confidence, and, ultimately, assertiveness that are critical
to their future careers. The lack of positive progress and negative change in the
aspects studied suggests that university subjects related to “State and Municipal
Management” are ineffective in promoting assertiveness. This is also supported
by the results of the correlation analysis: The weaker links between autonomy and
the “assertiveness — self-confidence” correlation among third- and fourth-year
students imply less independence, less sense of responsibility, and more
dependence on circumstances and people around them.

We believe that a promising approach to promoting assertiveness in
undergraduates might be incorporating practical exercises into the curriculum
of psychology courses. This particular program could help improve the current
situation and equip future state and local government employees with the skills
to manage their emotions, make thoughtful decisions, interact skillfully with
citizens and colleagues, achieve goals, and demonstrate self-confidence.
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UCCNEQOBAHWE ACCEPTUBHOIO NMOBEAEHWA CTYQEHTOB -
BYAYLINX TOCYAAPCTBEHHbIX CITYXALLUX

1

Cogua Anexcanopoena I'anonosa’,
2

Hamanwva Cepzeeena Kopnunosa

! Husrcecopoockuii 2ocydapemeennviii nedazoeuyeckuii ynusepcumen
um. Kozomot Mununa, Huocnuti Hoseopoo, Poccus, sagap@mail.ru

? Huorcezopoockuii uncmumym ynpasienus — gunuan PAHXul'C,
Huorcnuii Hoszopoo, Poccus, nskorn@mail.ru

AHnHoTauus. B cratbe nokazana He0OXOAUMOCTh U3YUYEHHUS U JAJIbHEHIIETO
(GbopMUpOBaHHMS ~ acCepTUBHOTO  MOBEACHMS  CTYIOEHTOB  —  OyAymmx
rOCYJITapCTBEHHBIX CIIYXAalHX, JeSTEIbHOCTh KOTOPBIX B COBPEMEHHBIX YCIOBHSIX
CTPOUTCSI Ha YMEHHM JOCTHraTh Yyclexa U IO3UIHOHHPOBAaTh AaKTHBHYIO
JKU3HEHHYIO MO3UILIMIO, HAXOIUTh BAPHAHTBI yCTPaHEHUs TPYAHOCTEH, IPOSABIATh
SMOLMOHAIBHYI0 YCTOMYMBOCTh. AHAJIN3 HAYYHOM JIMTEpaTyphl IOKa3aji, 4TO
acCepTHBHOE IOBEACHME MPUBOAUT K IOBBIIICHHIO JUYHOH 3((deKTuBHOCTH,
SBISIETCS  NMPO(UIAKTHKON  NPOQECCHOHAIFHOTO  BBITOPAHUS,  COCTOSHHS
HEYBEPEHHOCTHU U TPEBOKHOCTH.

AcCcepTHBHOE TIOBEJCHHE NPEICTaBIsIeT CO0OH OIpeneNeHHbId Ccrocod
JIeHCTBUM, KOTOPBIN MO3BOJISIET aKTUBHO U MOCJIEOBATENBHO OTCTauBaTh CBOU U
WHTEPECHl M JOCTHUTaTh LeJIeH, OTKPHITO BHICTPAMBATH OOLIEHHE, OTHOCHUTCS C
YBaXXCHHUEM K HHAUBUAYaJIbHBIM OCO6CHHOCT$[M OKpYIKarouux.

Ha ocHoOBanmm aHanmu3a pe3yJbTaTOB MHCCIICAOBAHMSA, IOIYyYEHHBIX IO
MetonukaMm: «lMccnenoBanue ypoBHs acceptuBHocTu» B. Kammonu, T. Hosak,
OnpocHuk «ABTOHOMHOCTH-3aBucuMocTH», [.C. IlpeiruH, «J/lnarsocruka
yBepeHHOCTH B ceben, KapBacapckuii b.JI., Oblin cienaHbl BBIBOJBI O TOM, YTO
BO BpeMsi OOyYeHHsI B By3€ CTYACHTHI HE MPHOOPETAIOT HEOOXOJUMBIX 3HAHHH,
HAaBBIKOB M YMEHHH, KOTOpBIE CIOCOOCTBYIOT (HOPMHPOBAHHIO JOCTATOYHO
BBICOKOI'O YPOBHS aBTOHOMHOCTH, YBEPEHHOCTH, W, B KOHEYHOM MWTOTrE,
ACCEepTHBHOTO  IOBEACHMS JUIi  YCIEIIHOTO  OCYIIECTBIEHHS  Oymymeit
poQeCCHOHAIBHON AEATENBHOCTH.

OtcyTCcTBHE TIO3UTUBHOM AMHAMHUKH IO HCCIEAyeMBbIM MTOKa3aTelsiM, Oolee
TOr0, HEraTHBHAs JUHAMHUKA, JAIOT BO3MOXHOCTb YTBEpXKIaTb, YTO BO BpEMS
o0y4eHHs] B By3e Ha 3aHATHAX O AWCHMIUIMHAM OCHOBHOW M BapHATHBHOM
yacrteil y4eOHOro IuUIaHa HaIpaBJeHUs MOArOTOBKM «[ocynapcTBeHHoe U
MYHHULHITATEHOE YIPABJICHNEY, 3JI0KEHHBIX B CTAaHIAPTHBIX 0Opa30BaTEIbHBIX
IporpaMmax accepTuBHOe mnoBejaeHne He Gopmupyercs. OO0 3TOM ke TOBOPAT U
pe3yibTaThl KOPPEIALMOHHOIO aHalIM3a MEXKAY HMCCIEAyeMbIMH MOKa3aTeNIsIMU:
pacman CBsi3eil MeXIy aBTOHOMHOCTBIO U CBA3KOH «acCepTUBHOCTh —
YBEPEeHHOCTH B cede», YTO MOXHO pAacCMaTpHBaTh KaK CHI)KEHHE
CaMOCTOSITEJIbHOCTH, OTBETCTBEHHOCTH M  IIOBBIIIEHHE 3aBHCUMOCTH  OT
00CTOSITENHCTB M OKPYKAIOIIHX JIFOJIEH.

HOJ’ly‘ICHHbIC PEe3yIbTaThI IIO3BOJIAIOT PCKOMEHIAOBATH BHCCCHHC
JIOTIOJTHEHUH B y4eOHbIe NMpOrpaMMbl By3a, KOTOpbIe OyIyT BKIIIOYaTh B paMKax
IMCUXOJIOTHYCCKUX NUCHUIUIMH MPAKTUYCCKUE 3aHATUA, HaIIPpaBJICHHBIC Ha
(hopMupoBaHHE acCEPTUBHOIO MOBEAEHHS. B pe3ynpTaTe mpeanonaraercsi, 4ro
CTyIeHThl — OyAylmMe TOCYJapCTBEHHBIC CIy)Kallde CMOTYT JIydlle
KOHTPOJIMPOBAaTh CBOM 3MOIIMOHAJbHBIE PEAKIHH, OOIYMaHHO M B3BEIIEHHO
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NpUHUMATh PCHICHUSA, MAOCTUTaTb I[OCTABJICHHBIX uenei/i, JACMOHCTPUPOBATH
YBEPCHHOCTH U HE3aBUCUMOCTH IMMOBEACHUA, YTO B UTOT'C IIPUBEACT K ITOBBIIICHUIO
3(1)(1)€KTI/IBHOCTI/I BBaHMOHeﬁCTBHﬂ C I'paXXaaHaMU U KOJUICTaMH.
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CcmyOeHmbl, 20CYOapCMEeHHble CYHCauUe
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