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Abstract. The modern social environment brings many challenges that
increase the risk of psychological vulnerability in the population as a whole.
Young people, in particular, are more likely to have mental health problems and
need psychological help. However, many do not seek help even though they need
it. This highlights the importance of studying resilience in modern society, as it
plays a crucial role in developing teenagers, helping them overcome
psychological obstacles that can have long-term effects. Bullying is identified as
one of the biggest problems among teenagers, with a particular focus on the risks
associated with a psychologically insecure environment. The study aims to
investigate the specific resilience characteristics of adolescents in bullying
situations.

The study presents the results of a preliminary investigation of the resilience
of adolescents who take on different roles in bullying situations. Several methods
were used for the study, including the “Bullying Risk Questionnaire”
(by A.Bochaver, V.Kuznecova, E.Bianki, P.Dmitrievskij, M. Zavalishina,
N. Kaporskaya, K. Hlomov); “Bullying Structure Assessment Method”
(E. Norkina); “The Child and Youth Resilience Measure Test” CYRM (by
A. Laktionova and A. Makhnach); ZTPI “Time Perspective Questionnaire”
(by F.Zimbardo, adapted by E. Sokolova, O. Mitina, et al. ); “Cognitive
regulation of emotions” CERQ (by N. Garnefski, V.Kraaij, adaptation:
O. Pisareva, A. Gritsenko); “Shyness Diagnostic Test” (by A. Belousova,
L. Yusupov); “ITQ” (Individual-Typological Questionnaire by L. Sobchik). The
study was conducted on 88 adolescents aged 15 to 17 from Novosibirsk. The
empirical data was analyzed using frequency analysis, the Kruskal-Wallis H-test,
the Mann—Whitney U-test, and Spearman’s rank correlation.

The study found no significant differences in resilience between victims,
witnesses, and defenders. However, the qualitative characteristics of resilience
varied depending on the role the adolescents played in bullying situations. For
victims, time perspective played a crucial role in their resilience structure, while
extraversion was a distinct individual trait for defenders. These results point to
possible directions for future research on adolescent resilience of adolescents in
bullying situations as well as areas for improving personal resilience as a
preventive approach to bullying in the school environment.
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Global changes and economic instability, both national and
worldwide, significantly impact the lifestyle and personal development
of modern man. According to the Russian Public Opinion Research
Center (RPORC), the number of people seeking professional
psychological help has doubled in the last 13 years. Surveys also show
that compared to 2021, 15% more Russian citizens now need
psychological support more often. Individuals today face numerous
challenges that require physical and emotional resilience. Changes in
socio-economic conditions, including crises and uncertainty, require
people to adapt and actively seek resources to maintain psychological
well-being. Mental resilience has become a critical factor not only for
individual well-being but also for public health. These findings point to
an increased risk of mental vulnerability and underline the importance of
addressing the issue of mental resilience.

The need for psychological support is particularly urgent for
teenagers, as they are confronted with current problems daily but often
do not have the means or desire to ask for help. Studies show that
Russian teenagers have higher levels of psychological stress compared
to their peers in other European and Asian countries. In addition, the
general prevalence of mental disorders among teenagers has increased in
recent years. Researchers cite suicidal thoughts, drug addiction, sleep
disorders, and other psychosomatic symptoms as some of the most
common problems. Ultimately, these factors have a significant negative
impact on the lives and overall well-being of adolescents, especially
given the low rate of seeking professional help — only 5% of adolescents
receive psychological support [1].

Given the available studies, the question of the psychological
resilience of young people is becoming increasingly important. A survey
conducted by the National Medical Research Radiological Center of the
Ministry of Health of the Russian Federation found that 83.8% of
schoolchildren had psychological health problems. Among them, 42.2%
were found to have depressive conditions, while 41.6% had asthenic
conditions. These findings underscore the critical role of psychological
resilience in adolescence, as it contributes to personal development and
academic success. Resilience helps adolescents cope with identity crises,
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maintain healthy relationships in various life situations, and overcome
psychological challenges that can have long-term consequences
throughout their lives.

In addition to the internal factors that influence the development of a
resilient personality, external environmental factors such as bullying also
play an important role. Bullying or systematic harassment is a
widespread problem in modern society. An increasing number of studies
are addressing various forms of destructive social interactions, including
workplace mobbing [2, 3], bullying and discrimination in student
communities [4], cyberbullying on social media [5, 6], and social
ostracism and xenophobia [7, 8]. Bullying and aggressive conflict
behavior are most commonly observed in group interactions among
children and adolescents. These behaviors include systematic
aggression, deviant behavior, and various forms of harassment. Such
phenomena pose a major social challenge and require proactive
prevention and intervention measures. To effectively overcome these
problems, it is important to teach children and adolescents how to
interact with each other in a positive way, develop their emotional
intelligence, and create a safe and supportive environment in families,
schools, and other social settings [9].

Since adolescence is a critical time for the development of self-
awareness, research on the effects of violence on personality
development is of great importance. The teenage years are characterized
by unstable self-esteem and an inconsistent self-concept, making
individuals particularly vulnerable to outside influences. Any form of
violence against students can have a negative impact on their self-
esteem, reinforcing negative self-perceptions and potentially leading to
long-term psychological consequences [10, 11].

Teenagers are prone to aggression and other types of violence
because they spend most of their time at school. This contradicts the
fundamental purpose of education, which is to teach the young
generation the communication skills that are important for life.
Therefore, ensuring a psychologically safe environment becomes a
priority as it plays a crucial role in personal development. Psychological
resilience is one of the key characteristics associated with psychological
safety [12].

Recent large-scale studies show that about 15% of students in grades
6—9 experience bullying during the school year. However, the prevalence
of bullying varies significantly between schools, ranging from 0% to
40% of students experiencing bullying each year. The prevalence of
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bullying does not correlate with structural characteristics of schools,
such as type, location (urban or rural), size, or socio-economic status.
The specifics of the distribution of bullying in educational institutions is
a question that requires further investigation. Despite numerous studies
on bullying, the exact reasons for the prevalence of bullying and the
psychological characteristics that influence it are still not fully
understood. It is still unclear why, in some schools, almost no bullying
incidents are reported, while in other schools, more than half of the
students see themselves as victims. Identifying the factors behind these
discrepancies is a priority for future research [13].

Resilience can be a crucial factor in helping young people to deal
with bullying. Resilience has helped people focus on their strengths
rather than weaknesses [14]. Dictionaries define ‘resilience’ as
flexibility, elasticity, adaptability, and the ability to bounce back quickly
from physical or emotional challenges. Different approaches view
resilience as a personality trait resulting from the process of adaptation, a
mechanism of interaction between individuals and their environment,
and a socially meaningful trait that characterizes individuals and entire
social groups.

The diversity of definitions in the psychological literature can be
traced back to the different paradigmatic perspectives of researchers
from different scientific traditions. In Russian, the concept is currently
refined and understood as ‘“the ability to overcome adverse life
circumstances, using all available internal and external resources, the
ability to engage with life in all its aspects, and the ability to exist and
develop” [15]. In Russian, ‘resilience’ was translated as
“Xu3HeCrIocoOHOCTR (ability to live) [16].

In the context of bullying, resilience, as described by A. Makhnach, is
“the ability to manage coping processes, recovery and other functions
based on individual resources and external and internal protective
factors” [17]. These protective factors help young people overcome
significant challenges and adapt positively despite adverse circumstances
[18, 19].

D. Freitas and colleagues investigated how young people deal with
violence, aggression, and bullying — factors that pose a considerable risk
[20]. The question of students’ resilience in various areas of life has
been examined in several studies. For example, I. Gorbenko and
E. Kuznetsova state that high school and university students do not
always know how to deal with life’s challenges, manage resources, or
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plan their activities. However, there is still a lack of research focusing
specifically on adolescent resilience [21, 22].

In the study by Y. Postylyakova, she emphasizes that students’
relationships with academic staff are crucial in strengthening their ability
to adapt to difficult situations [22]. In addition, considerable efforts are
being made to develop and refine methods for assessing resilience both
at the individual level and within families [23]. However, despite
researchers’ interest in studying resilience and its components, there is
still a lack of data on resilience in adolescents, and this topic remains
largely unexplored.

Meanwhile, research has provided valuable insights into the
psychological characteristics of those involved in bullying [24, 25]. It
has been reliably established that bystanders play a significant role in the
bullying problem. While attention is often focused on the consequences
for the victim and the motives of the aggressor, the position of the
bystander has a direct influence on the development of the situation. The
timely intervention of a bystander can not only prevent bullying but also
minimize its negative impact on the victim. At the same time, a
bystander’s passivity or support of the aggressor can exacerbate the
situation by giving the bully a sense of impunity and increasing the
victim’s trauma [26]. However, current research is still limited as it does
not sufficiently investigate the role of resilience and its influence on a
person’s ability to tolerate bullying. Therefore, despite ongoing studies
and the application of their findings, the problem of bullying in dealing
with students remains unresolved.

While adults’ resilience has been well researched, the mental
resources of young people have not yet been sufficiently explored. This
topic is particularly relevant in the context of bullying at school, as
schools are places where children interact with both peers and adults.
These interactions shape their behavior and their perception of their
future social environment. Schools act as testing grounds where children
learn to deal with social norms and build relationships that will influence
their school years and adult lives [27].

Current research suggests that school children are highly involved in
bullying situations and the prevalence of deviant behavior [28, 29].
Therefore, it is important to examine the characteristics of resilience in
adolescents in bullying situations, as mental resources are key to a
student’s ability to deal with the negative effects of abuse. Moreover,
understanding the characteristics of resilience depending on the role an
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adolescent plays in bullying situations can help to develop personalized
strategies to strengthen their psychological resources.

To investigate this question, we conducted a pilot study in general
education schools in Novosibirsk. The study involved 88 adolescents
aged 15 to 17, with an average age of 16.46, including 46 girls and
42 boys.

The empirical sample was divided into three conditional groups based
on their role in bullying situations. The first group consisted of defenders
(33 participants), the second group consisted of victims (23 participants),
and the third group consisted of bystanders (25 participants).

The object of the study is the resilience of an individual.

The subject of the study is the characteristics of resilience in
adolescents playing various roles in bullying situations.

The following methods were used in the study:

* “Bullying Risk Questionnaire” (A. Bochaver, V.Kuznecova,
E. Bianki, P. Dmitrievskij, M. Zavalishina, N. Kaporskaya, K. Hlomov);

* “Bullying Structure Assessment Method” (E. Norkina);

*“The Child and Youth Resilience Measure Test” CYRM
(A. Laktionova and A. Makhnach);

* ZTPI “Time Perspective Questionnaire” (F. Zimbardo, adapted by
E. Sokolova, O. Mitina, et al.);

* “Cognitive Regulation of Emotions” CERQ (N. Garnefski,
V. Kraaij, adapted by O. Pisareva, A. Gritsenko);

* “Shyness Diagnostic Test” (authors: A. Belousova, 1. Yusupov);

* ITQ (Individual Typological Questionnaire by L. Sobchik).

The study’s hypothesis: Depending on their position in bullying
situations, there are certain correlations between young people’s
resilience and their personality traits. Based on the results of the
“Bullying Structure Assessment Method” by E. Norkina, the
interviewees were divided into groups according to their role in bullying.
The results are shown in Table 1.

Table 1

Distribution of respondents according to dominant role in bullying

Dominant role Number of individuals Percentage ratio
“Initiators” 7 8%
“Assistants” 0 0%
“Defenders” 33 38%
“Victims” 23 26%
“Bystanders” 25 28%
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Due to the small number of initiators (7 individuals ) and the lack of
assistants in the sample, it was decided to perform the statistical analysis
for three groups: Defenders, Victims, and Bystanders.

The application of the Kruskal-Wallis H-test revealed no significant
differences in resilience and its components between the adolescents
occupying different bullying roles. However, differences were found
between the ‘Defenders,” ‘Victims,” and ‘Bystanders’ groups on eight
personality traits. The results are shown in Table 2.

Table 2
Kruskal-Wallis H-criterion results
Mean value |Mean value| Mean value
Parameters (Defender (Victim (Bystander \I)\gilllsll;a(l;) 1;2}11(;)
N=133) N=23) N=25)

Integral Measure
of Viability 40,61 40,91 40,52 0,05 0,98
Attitudes 9,09 9,8 9,24 2,68 0,26
Society 9,27 8,78 9,34 1,26 0,53
Culture 9,15 9,48 8,96 1,93 0,38
Personal
Characteristics 7,73 7,69 7,68 0,03 0,99

Application of the non-parametric Kruskal-Wallis H-test revealed no
significant differences between the resilience levels or their components.
This indicates that the resilience factors do not differ significantly between
the defenders, victims, and bystanders groups. To further test the
hypothesis, pairwise comparisons were conducted using the non-parametric
Mann—Whitney U-test for two independent groups (Tables 3-5).

Table 3
Comparison of two groups with the Mann—Whitney U-test (group of defenders,
N = 33 and group of victims, N = 23)

Mean value | Mean value | Mann—Whitne
Parameters (Defender) (Victim) U-Test Y | Value level ®»)
Shyness 2,34 3,65 517 0,017
Future 3,6 2,63 213,5 0,003
Hedonistic Present 2,34 3,13 518,5 0,008
Positive past 3,28 2,06 197,5 0,001
Sensitivity 4,45 6,65 613 0,001
Introversion 4,79 6,87 568,5 0,001
Catastrophizing 6,06 14,13 639,5 0,001

The comparative analysis with the non-parametric Mann—Whitney
U-test for two independent groups (Table 3) revealed seven significant
differences. Victims scored significantly higher than defenders on
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shyness, hedonistic  presence, sensitivity, introversion, and
catastrophizing. This suggests that respondents playing a victim role
tend to be more introverted, emotionally sensitive, prone to self-
isolation, and prone to exaggerate negative life events. In contrast,
defenders scored significantly higher on future orientation and positive
past than victims.

The comparative analysis with the non-parametric Mann—Whitney
U-test (Table 4) revealed four significant differences. Victims scored
significantly higher than bystanders on sensitivity, introversion, and
catastrophizing. This suggests that individuals in the victim role are
more emotionally sensitive, prone to self-isolate, and are more likely to
exaggerate negative life events compared to bystanders. Bystanders
scored significantly higher on blame than victims, indicating a stronger
tendency to attribute negative circumstances to others.

Table 4
Comparison of two groups with the Mann—Whitney U-test (group of victims,
N = 23 and group of bystanders, N = 25)

Parameters Meap Yalue Mean value Mann—Whitney | Value level
(Victim) (Bystander) U-Test »)
Sensitivity 6,65 4,8 118 0,001
Introversion 6,87 4,44 111,5 0,001
Blaming 7,4 10,12 405,5 0,014
Catastrophizing 14,13 7,52 127 0,001

The comparative analysis with the non-parametric Mann—Whitney
U-test (Table 5) revealed four significant differences. The defenders
performed significantly better than bystanders on parameters such as the
future and the positive past. This indicates that individuals who take on a
defender role have a more positive perception of their past experiences
and are more future-oriented in their planning. At the same time,
bystanders scored significantly higher than defenders on the parameters
of blame and catastrophizing. This indicates a stronger tendency to

blame others and focus on the negative aspects of difficult situations.

Table 5

Comparison of two groups with the Mann—Whitney U-test (group of defenders,
N = 33 and group of bystanders, N = 25)

Parameters Mean value Mean value | Mann—Whitney Value
(Defender) (Bystander) U-Test level (p)

Future 3,6 2,57 215 0,001

Positive past 3,28 2,53 256,5 0,007

Blaming 7,6 10,12 551,5 0,028

Catastrophizing 6,06 7,52 540,5 0,043
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The results of the comparative analysis thus indicate that individuals
who take on a victim role in bullying situations experience greater
psychological tension in interpersonal interactions. They tend to lower
their self-esteem and expect negative reactions from others. They are
also more receptive to impressions and react more strongly to external
stimuli, although less social. For victims, the search for pleasure comes
first, and the present seems to be cut off from the past and the future.
They also tend to exaggerate the negative effects of their experiences.

Respondents who assume the defense role in bullying situations are
generally future-oriented. Their behavior is driven by the motivation to
achieve future goals and rewards. They also tend to have a warm,
sentimental attitude towards the past, along with high self-esteem and a
strong sense of joy, reflecting a healthy and positive outlook on life. At
the same time, Defenders tend to have less of a hedonistic, reckless
approach to life. They also tend to avoid thoughts that exaggerate the
destructive effects of past experiences.

Spearman’s non-parametric Rs test was used to test the hypothesis
further.

The correlation analysis using Spearman’s rank correlation
coefficient (Table 6) revealed three significant correlations in the victim
group. In particular, it was found that higher levels of well-being in the
class were reliably associated with higher scores for the resilience factor’
Personal Characteristics’, which includes initiative, self-confidence,
social competence, self-esteem, and self-efficacy.

Table 6
Spearman’s rank correlation coefficient (victim group, N = 23)
Parameters Spearman’s Rs p-level
Well-being and Personal Characteristics 0,45 0,03
Future and Relationships 0,63 0,001
Hedonistic Present and Culture -0,42 0,05

It was also found that higher levels of goal setting and future planning
among victims were systematically associated with higher scores on the
resilience factor ‘Relationships,” which includes warm family
relationships. In addition, a significant correlation was found between
victims’ tendency to perceive the present as detached from the past and
future and to focus solely on pleasure and lower scores on the resilience
factor ‘Culture,” which reflects a positive attitude towards their home
country.

The correlation analysis using Spearman’s rank correlation
coefficient (Table 7) revealed four significant correlations within the

— 66 —



Education & Pedagogy Journal. 2025. 1 (13)

group of defenders. High levels of engagement in the real world were
positively correlated with higher scores on the ‘Relationships’ factor,
which includes warm family relationships, and the ‘Culture’ factor,
which reflects a positive attitude towards the home country. In addition,
a strong tendency to socialize was associated with higher overall
resilience scores. Higher levels of psychological tension in interpersonal
communication, thoughts of personal inferiority, and a negative self-
perception were associated with lower scores for the ‘Relationships’
factor, which includes warm family relationships.

Table 7
Spearman’s rank correlation coefficient (group of defenders, N = 33)
Parameters Spearman’s Rs |  p-level
Extraversion and Relationships 0,35 0,04
Extraversion and Culture 0,4 0,02
Shyness and Relationships 0,35 0,04
Integral resilience measure and Extroversion 0,37 0,03

The correlation analysis using Spearman’s rank correlation
coefficient (Table 8) revealed a significant relationship within the group
of bystanders. The results showed that higher levels of introversion and
low socialization skills among bystanders were associated with lower
scores for the resilience factor ’Personal Characteristics,” which includes
initiative, self-confidence, social competence, self-esteem, and self-
efficacy.

Table 8
Spearman’s rank correlation coefficient (group of bystanders, N = 25)
Parameters Spearman’s Rs p-level
Introversion and Personality Characteristics -0,43 0,04

The pilot study results show that the overall level of resilience and the
associated factors do not differ significantly between victims, defenders,
and bystanders aged 15-17 in bullying situations. However, there are
notable qualitative differences in the structure of resilience-related
associations.

In the group of victims, resilience is related to the class environment
and certain aspects of time perspective. In the defender group, high
levels of extraversion and low shyness correspond with higher overall
resilience. In the defender group, high levels of extraversion and low
shyness correspond with higher overall resilience. In the group of
bystanders, lower levels of introversion are associated with higher values
in the ‘Personal Characteristics’ factor of resilience.
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The specific characteristics of young people’s resilience in bullying
situations, therefore, vary depending on their role. As a result, different
strategies are needed to strengthen the psychological resilience of young
people depending on their role in bullying situations to prevent bullying
at school effectively.
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COAEPXATEIbHbIE XAPAKTEPUCTUKK XXU3HECNOCOBHOCTHU
Y NOAPOCTKOB B CUTYALIUN BYNIIUHI'A B 3ABUCUMOCTHU
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AnHoTanus. CoBpeMEHHas coLUalbHAas CpeJa HAIOJHEHA BBI30BAMH U
CIIOKHOCTSIMH, YTO BIEYET 3a CO0OIl TOBBHINIEHHE PHUCKOB YS3BUMOCTH
ICUXUYECKOTO COCTOSIHUSL BCEro HaceleHus. lIpu 3TOM akTyaau3upyroTcs
MpoOJIeMbl BO3PACTAHUSI CKIIOHHOCTH K OOIIeH 3a00J1eBaeMOCTH TICUXUYECKUMHU
paccTpoicTBaMHU Y IOAPOCTKOB U UX HYXJAEMOCTH B IICUXOJIOIUUECKOH MoMoLIu
IIPU OTCYTCTBUM OOpalIeHus 3a MOJJIEPKKOH. B CBsI3M ¢ 3TUM paccMaTpHuBaeTcst
BaXHOCTb ~ U3Y4€HMs JKM3HECIIOCOOHOCTM B  COBPEMEHHOM  OOIIECTBe,
NoAYEPKUBAETCS  HEOOXOMUMOCTh — HCCJICNOBAaHMS  JKM3HECIIOCOOHOCTH Y
HOJPOCTKOB KakK (pakTopa, I[OMOTAaloUIero B IIPOLECCE B3POCIEHUS s
YCIIEITHOTO Pa3pelIeHys NCHXOJOTMIECKHX MPoOiIeM, NMEIOINX OTCPOUYEHHbIE
HOCJIEACTBUS Ha INPOTSDKEHUU Beell xku3HU unaumBuna. IIpoanamusupoBaHa
npobieMa OyJUTHHra KakK OJiHa U3 HanboJiee aKTyalbHBIX B IMOAPOCTKOBOM cpeje,
0003HaUeHbl PUCKH BIMSHMA ICHUXOJOIMYECKH HeOe30macHOM cpelasl Ha
JMYHOCTh moApocTKa. llenplo paboThl sBIsETCS HM3YyYeHHE OCOOEHHOCTEH
XHM3HECIIOCOOHOCTH OAPOCTKOB B YCJIOBUAX OyJUIMHTA.

[MpuBeneHsl  pe3ynbTaThl  MIJIOTAXXHOTO — HCCIEAOBAaHMS  CHEU(UKH
XKHM3HECIIOCOOHOCTH IMOJPOCTKOB, 3aHUMAIOLIMX pa3/IMuHble POJIM B OYJIMHTE.
Jlns mpoBeneHMsT MCCIENOBaHUS ObUIM HCIOJIB30BAaHBI CIIETYIOMINE METOIHKH:
«OnpocHuk pucka OymmmuHra» (aBTopel: A.A. bouasep, B.b. Ky3nenosa,
E.M. buanku, IL.B. Amurpuenckuii, M.A. 3aBammmmuna, H.A. Kamopckas,
KA. XnomoB); «MeTofuka Ha BbIABIEHHE OyIUHI-CTPYKTYpbl» (aBTOD
E.T'. Hopkuna); «TecT olleHKH XHU3HECTIOCOOHOCTH JieTei U noapoctkoBy CYRM
(aBroper: AWM. JlaktmonoBa u  A.B. Maxnau); «OnpocHUK BpeMEHHOM
nepcnektuBbly ZTPI (aBrop @. 3umbapno, amantaunus: E.T. CokosoBoi,
O.B. Mutunoii u 1p.); «KorutusHas perymsauus smonuity CERQ (aBTopsl:
N. Garnefski, V.Kraaij, anmanranus: O. ITucapeBoit, A.I'puuenko); «Tect
MATHOCTHKHU 3acTeHunBoCcTH» (aBTOphl: A.b. benoycosa, U. M. lOcynos);
«ITO» (MaauBHyalbHO-TUIIOIOIMYECKUIH ompocuuk  JL.H. Co6uux).
HccnenoBanue ObLIO MPOBEICHO HAa BBIOOpPKE, COCTOsBIIECH M3 88 MOAPOCTKOB
15-17 ner, obyuaromuxca B r. HoBocubupcke. OO6paboTka 3MIUPUYECKHX
JAHHBIX TIPOBOIMIIACH C HCIIOJIB30BAHMEM YacTOTHOTO aHanu3a, H-kputepwus
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Kpackena—Yomnmuca, U-kpurepuss ManHa—-YuTHH U HemapameTpudeckoro Rs-
kpurepus CriupMena.

ITo nToram mccnenoBaHMs 3HAUUMBIX PA3ININil )KU3HECTIOCOOHOCTH MEXAY
rpynmnam >KepTB, HaOJofareneil M 3allMTHUKOB He BbIsABiIEeHO. [Ipu sTOM
00HApY)KEHO, YTO COJEp)KaTeNbHbIE XapAKTEPUCTUKH IKU3HECIIOCOOHOCTH Y
MOJIPOCTKOB B CUTYallUU OYJIMHIA Pa3IM4aioTCs B 3aBUCUMOCTH OT 3aHUMaeMOi
pormn. Jns TOAPOCTKOB, TPOSBISIIONIMX PONb  JKEPTBB, B CTPYKTYpe
JKU3HECTIOCOOHOCTH 3HAYMMBI I10Ka3aTe€IM BPEMEHHOW NEepCHEeKTUBBL; JUIs
MOAPOCTKOB € TPeoONafaromeil poyblo 3allUTHUKA — DOKCTPABEPCHH Kak
WH/IMBUIYAJIbHOH — XapakTepUCTHKH. [lojydeHHBIE pe3yNbTaTbl I103BOJISIOT
HAMETHTh  BO3MOXKHBIE IIyTH  JAJbHEHINET0  M3Yy4eHHs  OCOOCHHOCTEH
JKU3HECIIOCOOHOCTH Y MOAPOCTKOB B CUTyalUu OyJUIMHTA, a TAKKe ONpPElessoT
HarpasiIeHHus pabOTHl MO YKPEIUICHUIO YCTOWYMBOCTH JIMYHOCTH TOAPOCTKA IS
poUIaKTHKY ABJICHUI OyJUIMHTa B YCIOBUSAX 00pa30BaTEeIbHOM Cpebl.
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